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Abstract 

 

 

‘A Dissenting Voice Amongst the Dissenting Voices’ 

Engaging the Disengaged: The Complimentary Convergence of Development Education and 

Social Art Practice 

 

This research aims to present a creative comprehension and empirical account of how 

disengaged and disadvantaged young adults in education respond to the amalgamation of the 

development education and social art practice. The study is primarily concerned with 

examining the experiential conditions of the young adults institutionalised relationships within 

a formal and informal context, by analysing the role of perspective, value and awareness within 

their learning and social cycle. Engagement strategies within the field prompted the 

participants to critically think, problem solve, experiment, interpersonally connect and 

creatively act for the betterment of their social and human relations. A discussion and analysis 

of the participants experiences, opinions, behaviours and attitudes has identified a number of 

injustices in contemporary education. The transformative practice has ascertained if the 

featured learning paradigm can be performed as an incentive for social change.   
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Thomas is an illustrator, graphic artist, writer and educator working between the fields of 

development education and social art practice. Trained as an adult educator, youth practitioner, 

and a local and global advocate leader for the Sustainable Development Goals (SDGs). The 

work primarily deals with themes of over consumption, the environment and educational 

injustice, striving to create digital and physical experiences that enlighten individuals to be 

socially aware about significant societal and cultural challenges facing humanity. Through 

problem solving and creative thinking, Thomas’s combined artistic and educational practice 

promotes mindful consumerism, social justice and educational equality.  

 

As a participatory-artistic educator, Thomas’s purpose strives to instrumentalize the 

individual’s social relativity and augment their beliefs, values, and expectations into his 

learning philosophy. Together with asking diverse and difficult social relation questions and 

developing the following four pillars of learning – to: prompt (comprehend, develop,  adjust); 

identify (analyse, critique, meaning, being); create (participate, denote, construct, form); and 

act (self-awareness, reflection, personal growth, active citizenship and stewardship) is where 

he situates the dialectic and dialogue performance of the art and education fields. This 

sociological perpetual formation insects with the educational organisation, aiming to strategize 

in the praxis of experiential learning, this peculiar blend is the musings of the educational 

injustice realm. In identity, values, and perspectives, Thomas’s curiosity heightens, inspecting 

the human’s correlation and specific role of the individual’s natural role of joining the active 

citizenship movement. As a craftsman going against the natural order of a life dependent 

materialistic world and status quo, Thomas’s feels it time to imagine divergent futures, and by 
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channelling this ideology separate from the formalised and informalized educational settings. 

In light of this, Thomas aims to become a mobile pedagog, this is the organisation of 

educational phenomenon outside of the institution construct, by occupying the social space (see 

Appendix A for Artist and Educator Philosophy Expansion).  
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Chapter One: Introduction 

 

It is a classic democratic problem, whether one should engage in order to change, or 

simply ignore in order to establish something else on the outside (Ekeberg, 2003).  

 

1.1 Aim and Research Purpose  

The purpose of this research is to theoretically, analytically and practically explore the link 

between the disciplines of ‘Development Education’ (DE) and ‘Social Art Practice’ (SAP). 

Appropriately, the study aimed to create a combined pedagogical learning environment that 

performs an aspect of social change through participation with young adults enrolled in 

education. Initially, the research fieldwork was attained by undertaking a reflective practice 

methodology with a group of disengaged and disadvantaged individuals from a YouthReach 

(YR) institute in Dublin City. Apt to the participant cohort mechanism, the researcher and the 

participants produced two modes of artistic practice: Bourriaud (1998) and Beuys (1973) art 

practices of relational aesthetics and the social sculpture will meet to expand the potential of 

art and transform social and human relations. Together they complement the new learning 

paradigm by attaching a feature of socio-economic struggles that directly impacts the life 

experience of an individual. The educational paradigm in question immerses the participating 

young adults into a learning experience that is formed from a series of themes that are identified 

in the literature, which are instrumental to the identities of DE and SAP.   
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1.2. Research Question 

Can a group of young adults become educationally re-engaged within a contemporary learning 

nexus that converges development education with social art practice; to create a pedagogy 

around social challenges and life complexities to be questioned and improved upon?  

 

1.3 Development Education (DE) and Social Art Practice (SAP) 

DE popularised specification is to demonstrate increasing awareness, with comprehension of 

the rapidly evolving, interconnected, unequal and environmentally unstable world in which we 

all exist (Irish Aid, 2019). In turn displaying this process in an educational context to uniquely 

explore social and human relations in Ireland. The central focus of this research is the inquiry 

into the theory and practice of DE, and essentially transcending YR’s informal context to a 

non-formal environment. Pivotal in the DE detail, it must support the blossoming of the 

individual’s learning transformation, with subconscious manifestation of how societal 

structures affect early school leavers at personal and community levels. In contrast, SAP is 

recognized as collaborative, regularly participatory and includes individuals as the medium 

and/or material of the practice. Essentially it can enforce various artforms which include 

diverse groups of people and communities in discourses, cooperation or social interplay. 

Commonly, unconventional artists would opt to utilise outreach or educational programs as 

facet of their work (see Appendix B for SAP contextualization). 

 

 

 

 



 4 

1.4 Research Objective and Context  

The profile of students joining YR is divided into the following reasonings and factors: 

disengagement towards formalised curriculum with the lack of teacher-student 

communication, unstable family-life interventions, transitions between educational levels, 

punctuality, vulnerable behaviour, and ill-advised guidance systems. The system channels this 

as the individual’s reintegration into civil society (second chance education), with YR regularly 

integrating migrants and minorities as part of educational compensation (Tansey, 2017: 8-10). 

Largely the heterogeneity of the YR cohort will have resilience to participation in prior 

educational programmes (Leaving or Junior cycle). O’Sullivan denotes an additional scope of 

cultural early school leaving. O’Sullivan (2013) argues that cohabiting living arrangements 

converge a pattern of discrimination, drugs and depression that results in social disobedience 

and disengagement (p. 90). On the contrary, learners become reengaged when real life 

experiences that have significant relevance to their current life status, aiding this with the 

amalgamation of real-world problems (O’Sullivan, 2013, p. 91-92). Young adults who are 

registered within second chance education (YR), are lowly-ranked on the spectrum of 

educational institutes in Ireland, predominantly due to students’ challenging behaviour and a 

wide range of learning difficulties. The educator’s role in YR is to challenge social perceptions 

and reengage individuals towards attaining knowledge and learning. The researcher depicts 

that in order to change the ever-present dismal self-concept of YR students, it’s important to 

facilitate the development of the concerned student cohort. The perspective of education, 

teaching and learning should connect as an inherently holistic praxis and extend the focus of a 

fluctuation between micro and macro socio-economic understanding to reveal the 

interdependencies and emergent properties of SAP phenomena and the transformation of 

knowledge. 
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1.5 Thesis Outline 

Chapter Two gives insight into literature relevant to the research method goals. Chapter Three 

discusses the methods used throughout the study. Chapter Four supplies the pattern of the 

programme in action in the fieldwork; illustrating the learning journey and production of work 

creation. Chapter Five presents and analyses to the key findings, in which it evaluates the 

discussion between the literature, utilized methods and data gathered. Chapter Six concludes, 

presenting the implications of the study, and recommendations for future prospects in the area 

of DE and SAP through a disengagement lens.  
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Chapter Two: Literature Review 

 

2.1 Introduction 

The literature under investigation has related to the hypothesis that the fields of  Development 

Education (DE) and  Social Art Practice (SAP) are interlocked due to the interplay of 

development, perspectives, pedagogical practice, social awareness, and social art, as the pre-

eminent mediums within the following themes becoming unified into a branch of knowledge. 

The overarching research argument is that formal institution early leavers with levels of 

disengagement and disadvantaged conditions in their prescribed education setting can become 

reengaged via DE and SAP agencies. As a consequence, the literature discusses how the theory 

and practice of the DE and SAP fields can function as a learning nexus.  

 

2.2 Development: Criticality and Principles 

A successful hypothesis examination is apt to a learning paradigm structure that nurtures the 

expansion of problem-solving skills, social principles, and life values, as this construct is 

pursued in complementing Bruner’s (1960) spiral curriculum1. Designing a contemporary 

educational program that adheres to a compelling natural progression of development and 

 
1 1 The spiral curriculum is defined as a learning program in which educational members will experience the same 

topics throughout their schooling journey, with each experience growing in complexity and reinforcing previous 

learning (Bruner, 1960, p. 53). 
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continuity regarding its educational members is vital (Bruner, 1960, p. 54), proposing a formula 

of intuitive encounters with an educating vision. 

McCloskey (2014) denotes the common DE approach is to elevate the learner beyond their 

physical environment in the extension of imagination across prescient perspectives in the time 

of prevailing over common social inequalities. This is accomplished through the embarkment 

of humanism that in turn disregards the importance of dogma or superstitious components (p. 

1). McCloskey underlines the thriving attainment of conscientisation in liberating or 

emancipating individuals in the learning respect, indicating a plausible threshold in releasing 

society from the ‘shackles of oppression’ (McCloskey, 2014, p. 1); bearing similarities to the 

Freirean pedagogy (Freire, 1993). Andreotti (2014) highlights that achieving DE knowledge 

conceptualisation in a learning setting is established by a ‘three-layered cake’: self-awareness: 

thinking in action; self-reflection: individual experiences; and self-reflexivity: collective 

referents (p. 16). Moreover, Andreotti created a classroom matrix method between the 

relationship of knowledge, power, construction of realities, and facilitating pedagogical 

outcomes, generated to deny accusations of ‘indoctrination’ and ‘paralysation’ of learners. 

Together McCloskey and Andreotti enthuse a multiplicity of perspectives with self-expression 

in the education narrative. With this the individual’s critical thinking attribute is stimulated to 

question a social aspect concern and pivoted towards the DE perception identified previously.  

In Ireland, Irish Aid DE policy is boosted by the commencement of Sustainable Development 

Goals (SDGs)2. This has assisted the implementation of DE symbolism within formal and 

 

2 The Sustainable Development Goals (SDGs) (2015-2030) are an assemblage of 17 goals set by the United 

Nations; the goals in question are interconnected although each has its own central aims and objectives: 

“Transforming our World: the 2030 Agenda for Sustainable Development (overall target)” (United Nations, 

2014). 
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informal educational establishments. Irish Aid continued application across the educational 

spectrum in an attempt to cultivate public participation and awareness in local and global 

justice issues, while promoting the SDG’s targets (169) (Irish Aid Development Education 

Strategy, 2017 – 2023). However, composing a separate iteration of how DE is directed in the 

selected educational surrounding is the focus of this research. Education or DE policy can be 

subsumed by the wider development for socio-economic and political procedures (Granville, 

2011: 364), in turn enforcing a learning society around topical subjects (i.e. societal change) to 

condition the learner’s beliefs, values and development. In conjunction with developing critical 

thinking adroitness, McGregor indicates the disposition to contemplate a mindfulness 

technique that addresses problems within the explored subjectivities that encompass the 

individual’s experiential learning (McGregor 2007, p. 191; Glaser 194, p. 5; Dewey 1910, p. 

5). In addition, practical critical skills are the adaption in redesigning a problem circumstance 

to creatively develop a solution and afterwards react with inventive intelligence (McGregor 

2007, p. 191; Sternberg 2003, p. 198). Infusing critical with creative thinking discourses is 

aimed at enhancing content learning, in essence a cohort group working jointly for the 

betterment of a social change facet while in the process developing the individual’s thinking 

(McGregor 2007, p. 128). Consequently, inspiration of a strategic venture of criticality to 

creativity could materialise as the convergence of ‘seeing society differently’ with a divergent 

thinking activity. Jarvis (2007) and Brown (2015) indicate the educator (facilitator) is a 

cosmopolitan agent of social change, describing the element of ‘change’ a transformative 

pattern that advances new forms of reality with effective cognitive processes for the educator 

and learner’s relationship (Bourn, 2015, p. 69; Brown, 2015; Jarvis, 2007). It is evident that 

there is a distinction between the prevalent learning practices with this discussion of the realm 

of possibilities with the DE dimension, although the pre-eminent feature is critically 
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developing the learners’ understanding of a single social perspective moulded by change. In 

light of this contribution, DE today is a paradigm that promotes social issues, although the 

existence of such issues appears in the institutional cracks themselves through educational 

injustices (discrimination, disengagement, poverty). On this account, this research aimed to 

redefine DE in the establishment of common goals in a social change angle.  

 

2.3 Perspective: Value and Interaction  

The individual’s perspective of their societal standpoint, considering social principles and life 

values, is notable when applying the lens of development. Freire (1993) represents the 

educational substance as a dialogistical embracement of freedom, to and froing dialogics with 

dialogues and inculcating practice within this correlation (p. 87). The human phenomenon is 

instrumental to the constitutive elements of action and reflection in the rebellious sentiment 

that if one is sacrificed the other declines instantaneously. Problems appear when a varied 

group social perspective is significant in a dialogue dispute (Freire. 1993, p. 88). The educator 

can be overcome by the challenge of including action between and within a reflective and 

authentic transformative perspective that forms a social synthesis in a learning praxis. (Freire, 

1993: 91). Divisions are consistently probable when diverse values and backgrounds are 

perceptible. Dealing with leaners’ disparate ideologies is the real challenge for the educator, 

especially in dialectic exchange of social structures. Gardner (1993) asserts that embodying 

multiple intelligences in a unique blend of capabilities and skills signifies human potential. 

One paramount connection is the multiplicity of intellectual strengths in developing skills and 

solving problems. Gardner argues that education ought to avoid the ideal identity of 

‘didacticism or excessive guidance’, rather when the educator is designing instruction it should 



 10 

revolve around customisation of a single goal with values appropriate to the exhibited content, 

with the learners’ and educator’s aspirations at the core (Gardner, 1993).  

Ireland’s education system primes its development on creative expression in the linkage with 

education policy that shapes a knowledge-based economy. Granville (2011) stresses it is 

essential for this educational-turn to become more consciously critical and cogently perceptive 

through the eyes of the practitioner or educator in this case (p. 380). The furtherance of a 

societal perspective is augmented by the value of power. Direct evidence of this nexus is carried 

out in Fiona Whelan's social art project ‘Policing Dialogues’; ‘an exploration of neighbourhood 

relations of power’. This conversational activity implied the envisioning of exceeding the fixed 

limitations of ‘identities and official discourse’ (Granville, G, 2011, p. 381). In this vein, the 

accuracy of an ideology is illustrated by a life experience (Eagleton, 1993; Brookfield, 1999, 

p. 67), highlighting this as the individual ascertaining the developed innate perspective and/or 

value. Brookfield clarifies the ideological manifestation as a set of ideas and values within a 

particular social system, continuing with the reflection underpinned in everyday actions, 

decisions, and practices. Awareness of these occurrences is regularly unsupported (Brookfield, 

1999, p. 67 - 68). The nature of conscious contemplation results in disregarding one social 

perspective and/or value over the other due to an ideological base commonly found in an 

important indicator during a life episode. The critiquing of this pattern occurs during the 

individual’s transformative reflective stage and by revealing the rationale viewpoint.  
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2.4 Pedagogy: Participation and Dynamism  

In omni-present education, framing a positive group discussion around the following pillars of 

interaction is necessary for strategic discourses to eventuate: assessing learner apprehension, 

attaching problems to previous learner experiences, captivating learners to apply prior 

knowledge that extends and expands, acknowledging learner thinking, and learner 

accountability (Henning, 2008, p. 18). Henning (2008) suggests planning participation that 

includes specific topics in time management, group norms, analysing aura, and facilitating 

powerful interactions is a systemic way of emphasising collegial discussion (p. 14), decisive 

in this practice’s theoretical foundation. Kelly (2004) and Henning (2008) both signal the 

curriculum equality imperative that empowers each individual to become autonomous in 

nurturing an emancipated community/group encounter (Kelly, p. 217) through exercises in 

implementation of a conscientious commitment to learning development that endures freedom 

in experimentation without cynical political stances. The social relations praxis, the educator 

and learner encounter should be fashioned by a dynamic interaction of action and reflection. 

The process is vital when knowledge, interaction and the activity intersect. In curriculum 

design, three interrelated dimensions are building blocks in the art of dynamism: knowing, 

acting, and being. Particular importance is bestowed to the ‘being’ dimension as the gateway 

into capability, self-realisation and self-reliance (Hughes & Tan, 2010, p. 42). The preliminary 

factors in producing the layers of knowledge, being, potentiality and vision is the combined 

mechanism that contributes in the early stages of learning in a responsive group dynamic.  

bell hooks (1994) argues that progressive engaged pedagogy that promotes self-actualisation 

to empower learner-centred social awareness is the foundation of understanding through 

pedagogy without limitations (p. 195). Engaged pedagogy entails continuous creative learning 

outcomes and authorises learner-educator involvement beyond the classroom setting. This 
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form mutual engagement in manoeuvring lesson types to learn and move together exterior of 

the classroom constructs, which helps to improve learning experiences while producing 

transgressing material (hooks, 1994, p. 205). This package conveys the practice of freedom 

while ingraining a mantra of dynamic modularisation, leaving behind obedience and authority. 

A learning process in the broad-ranging sense is a complex logic intertwining the interaction 

between biological, psychological and societal elements (Illeris, 2003, p. 399). Contrarily the 

fundamental processes of the learning dimensions is represent in a triangular-circle depiction: 

environment interacts with sociological (integration) as it resides at the top, cognition 

(functionality) and emotion (sensibility) is bridged by acquisition which is placed at left and 

right corners of the triangle, with society appearing at the outer-side of the circle (Illeris, 2003, 

p. 399). Crucially the interplay of emotional and cognitive functions is dependent on the 

learner’s interlinkage with the social, cultural and material world. The cognitive dimension is 

defined as memory in a constructivist complexion, as inclinations expound the emotional and 

societal dimensions (Illeris, 2003, p. 401). In the production of a comprehensive social 

idealism, it is essential for the learner to absorb these comprehensive measures for competence 

and conscientisation to be reached. Ultimately, the application of participatory consciousness 

that denies irrationalism and colonialism is a main contextual belief in this contemporary 

learning matrix: to empathise, build relationships and create art (Magliocco, 2012, p. 22-24).  

The formal and informal learning operation has four aspects of interrelations: process, location 

and setting (space), purposes and content (Malcom & Hodkinson & Colley, 2003, p. 313-317). 

The conditions of formality and informality differ when common issues such as disadvantaged 

learning situations, oppression and empowerment are the identity of the milieu. In the theory 

and practice of instrumentalizing learning in curricula, social art can also be a component of 

transcending pedagogical practice, as Dewey (1934) states: “Imagination is the chief 

instrument of the good.” (p. 20). 
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2.5 Social Awareness: Power and Knowledge  

In promoting and communicating social cohesion, one obstacle is encouraging friendships and 

discourse in realms of high deprivation or under-privileged backgrounds. Participatory arts are 

a situational feature that assists in softening struggles to break down barriers in social 

complications like division, conflicts and hostility. This is achieved through elements such as: 

isolation reduction, networking, sociability, community validation and contribution 

(Matarasso, 1997, p. 26 - 28). Image, identity and belonging are vital to the concept of 

developing the individual’s perceptions of social awareness. Mararasso enthuses the most 

suitable way of engendering such tools is transformation (p. 51). Instances like mental health, 

homelessness and discrimination are distinctive features of the image and identity of Dublin 

City. With these problems comes transformative personal exploration using participatory arts 

in enriching the individual to deny mystification and envision a social creative response with 

the powerful detail of voicing value, meaning and even a dream (Matarasso, 1997, p. 57). The 

ultimate learning pillar of social awareness is the genealogical method which offers an intrinsic 

critique of contemporary society. Crowley (2014) describes genealogy:  

...seeks to illuminate the contingency of what we take for granted, to denaturalise what seems immutable, 

to destabilise seemingly natural categories as constructs and confines articulated by words and discourse 

and to open up new possibilities for the future (Crowley, 2014, p. 3).  

Foucault’s inspection of geographies in historic institutionalisation of schools invites a re-

assessment and re-evaluation of social discourses and knowledges of the human sciences. He 

questioned outcomes of formalised narratives in the aeon of societies and the resulting 

limitations and subjectivities that arose to burden individuals in contemporary society 

(Foucault, 1961: Crowley, 2014, p. 4). His work explored differing responses of practice to 

social control and how it can change socio-economic situations, and these issues’ relationship 

to the exercise of power. This interplay between power and knowledge transformation can 
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engender positivity if a practice configures individuals as specific subjects in research 

(Foucault, 1961; Crowley, 2014, p. 8).  

In the ever-changing fluctuation of social relations that individuals must occupy, featuring 

knowledge and power as a social awareness discourse, behaviours can be challenged and pre-

empt learning limitations by inspiring freedom of expression.  

 

2.6 Social Art: Artist and Participant 

SAP utilises hybrid methods and art-forms with new and old technologies that promote updated 

expertise, applying a creative process learning conjunction of art participation with alternative 

ways of addressing audiences in specific community settings (Frasz & Sidford, 2017). The 

Barge Project (1996) targeted schooling drop-outs, aimed at educating them about life abilities, 

and the development of intellectual and practical skillsets to navigate a barge. The enterprise 

was largely preoccupied by schooling programs, as the initial mission phased out (Granville, 

2010, p. 192). Granville ventured a new project centred around community activists’ 

relationship with an area of deprivation, high unemployment and drug-abuse (Dublin’s inner 

city). Fifteen young individuals were identified to acquire a six-week trial period schooling 

programme concerned with practical activities (i.e. preparing food and cleaning) with an 

informal curriculum specification. Essential to both processes is a liberated/emancipated 

educator (p. 194). Both initiatives draw on how simple programmes can inspire qualities of 

wonder in an individual falling down the cracks of society. Even though there was uncertainty 

regarding the programme’s result, shared commitment to the experiment was a pillar of 

success. Pringle (2004) judges a successful artist process is with the enquiry being 

foregrounded as the finished artwork artefact (Pringle, 2004, p. 30). Lacy (1995) and Pringle 
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(2004) acknowledge the evaluation of the project should transcend pure aesthetic if the 

extension of social change is to be validated (Pringle, 2004, p. 30):  

Where do projects seek validity when artists are straddling the worlds of art and social work? There is a 

need for a project to have some function, to effect change, but also to have a degree of autonomy so that 

the project can be interpreted as a work of art in itself (Pringle, 2004, p. 30). 

Promoting strong values to participants in educational practice helps to shape engagements. 

The artist with the overarching aim to address a social issue also has a duty to enable 

participants to articulate issues of importance to them and the cohort, thus motivating a 

widening of their critical and reflective thinking (Pringle, 2004, p. 109). In SAP, to achieve a 

blend of creative and collaborative participation the artist must persistently share the subject 

matter for individuals to create components for the work. Additionally, the individual has a 

divided responsibility in developing the content structure with constant direct dialogue with 

the artist becoming established. If the participant is taking part for external reasons, creating a 

sense of project autonomy and ownership is beneficial towards the interests and needs of the 

artist, individual, and project (Helguera, 2014, p. 14 - 16).  

In the social art ecosystem, the artist regularly has an ideology toward a utopian societal vision 

by reinforcing human relations and social justice for the betterment of humanity. In tension, 

the artist could also promote dialogue around the education system interior of such issues, 

predominantly provoking a problematised situation in the reflection respect. Along with the 

artwork benefiting the community, it serves a symbolic purpose in the action toward a social 

aspect account, resulting in a larger artist debate (Helguera, 2014, p. 34 - 38). Instrumental to 

social art is transformative practice, as it facilitates the procurement of transferring social 

change from subject to discussion to art. 
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In context to this point: inserting the individual into the social and the ability of the social to 

creatively internalise the individual, participation with SAP is the acquirement of social 

awareness language. The artwork is illustrated as the third object of aesthetic after the 

individuals and organisation/institute/community, yet the third may become the clarity that 

inspires the measurement to change. SAP designs a spatial awareness to stimulate the 

opportunity for conceived originality, as this awards the creative illusion through the power of 

envisioning alternatives. Subsequently the sustainability of engagement emerges through 

intensity and duration, therefore arriving at interchanging absorption and analytic appraisal 

(UCLAN, 2016: 6 - 9). When the arts occupy a central role in society it can foresee a counter-

hegemonic intervention, the requisite role arising from the artist’s critical practice by creating 

a solution to a problem (Mouffe, 2004, p. 104). Gramsci coins this artist process in becoming 

an organic intellectual figure from the procurement of production. The dispersion of 

participation with the artist, the art form, and the spatial environment is a manoeuvre to 

embrace the art evolution, thus enforcing an egalitarian motion via progression in action 

(development; perspective; pedagogical practice; social awareness; social art; experience). It 

becomes indispensable for the participatory art sphere to engage and mobilise audiences in 

cross- disciplinary strategies like those previously mentioned in order to accomplish a sustained 

and genuine social change.  

 

2.7 Experience: Discipline and Vision  

Education uses experience at its primary medium (Dewey, 1938).  

In education the learner’s mind eventuates from life experiences, they discover the ability to 

shape learning transactional factors from a curriculum and educating practices. The profound 
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effectiveness consists of the ability to activate the senses (Eisner, 2003, p. 341). In the social 

value detail, Eisner eludes to a duo of processes: reminiscence transfers imagination with the 

evolution of imaginative thought into a public formation (Eisner, 2003, p. 343). Sholette (2016) 

references the butterfly effect of extraordinary regressive mass animosity that circulates in 

nations globally from the Brexit, Trump and Yellow-Vest campaigns, which triggered a 

cumulative consequence of chauvinistic, anti-immigrant and climate-change-denying 

movements (Sholette, 2016).The field question is inspired by the social sculpture, an art 

practice coined by the artist Joseph Beuys. Beuys (1973) imagined the creative capacity 

concept in every individual to have potential to shape society through participation in the 

cultural, economic and political epoch.  

In a time of catastrophic despair, art and education collaboration that addresses social, political, 

economic and environmental issues is essential. In a hyperactive society, humanity becomes 

vastly disillusioned under political, economic and social domination. The art autonomy ideal 

of complete emancipation will solely thrive by a complete mass departure of the conditioned 

spectacle of society (Debord 1967; Esche, 2007). Predetermined social factors and cultural 

aspects controlled by institutions and government are undoubtedly compromised. By enforcing 

an inverted consciousness with the production of knowledge this study examines a counter-

public sphere as the solution. The preceding analysis supports the argument that young 

individuals with critical awareness of unjust laws, economic exploitation and authoritarian 

power is necessary prior to engagement with social art civil disobedience, essentially working 

towards a common goal converged by social values, beliefs and status. Attained from the 

learning acquired, the apparent methodology follows this approach: development (cognisance), 

perspective (scrutinise), pedagogical practice (substance), social awareness (problem), and 

social art (solution). Conceivably the SAP solution segment of the individual issue is entrusted 

to the motivated progressive socially engaged artist from the participated individual’s 
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conception through deliverance of transformative education, rendering to aspire to inspire (see 

Appendix C for Additional Researched Content). 

 

2.8 Conclusion  

Absorbing the arts and culture inside the digital landscape binary of the creative industries and 

innovative economy fosters potential for a cohort group of social art engagers to face and 

prevent the rise of inequalities, climate change, malnourishment, and gentrification, 

channelling the success rate of five modes of art engagement: observational, curatorial, 

interpretive, inventive and ambient (Crossick, 2016). Matarasso’s (1997) study on art 

participation suggests that the multiplicity of art disciplines that involve a participatory art 

context has the capacity to address critical social problems. Whatever the classification of 

social and economic backgrounds or individual prejudices, it is innate for humanity to respond 

to art distribution.  

The reviewed literature acknowledges that there are similarities between the DE and SAP 

fields. The current research demonstrates that engaging individuals through criticality, problem 

solving, and experiential techniques can be devised by judging life from inner perspectives and 

learner interdependence. The general consensus of the lexicon is that connected formulae of 

development, perspectives, pedagogical practice, social awareness and social art can be 

performed as an entire learning methodology that investigates social challenges and life 

complexities being questioned and improved upon from creative outlook of young adults.  

These facets are examined further throughout this study. 
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Chapter Three: Research Methodology 

 

3.1 Introduction 

 

This chapter presents an outline of the methodology used to address the research question.  

 

Section One: Research design and Data Collection  

 

The primary data collection approaches are reflective practice activity and group interviews. 

Secondary research procedures eventuated through data analysis techniques (writing, noting, 

drawing) with ethical considerations and limitations of the adopted research method. 

Employing a mixed methods utilisation of quantitative and qualitative features ensures a well-

rounded, comprehensive accumulation of data. Participatory workshops and semi-structured 

group interviews result in rich data and provides an opportunity for the information to be 

analysed in a more comprehensive manner. Participatory workshop techniques (practical 

surveys, dialogues, dialectics, group questionnaires, presentations) also bear significance in 

relation to revealing and exploring DE and SAP application’s subjectivities.  

 

The final stage of this research design was structured as a practice-based artistic experience, 

the strength of this originating from the acquired knowledge within the conversation between 

the researcher’s practice, participatory workshops, semi-structured interviews and literature, 

which is then augmented by the researcher’s artistic medium to form a relational art 

assemblage.  
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3.2 Research Rationale 

 

The entire rationale for the mixed methodical approach is primed from the transactions between 

the main theorists in the literary text (McCloskey, 2014; Andreotti (2014), Freire, 1996; 

Granville, 2019). These tools are then utilised within the fieldwork practice, as they arise to 

form a thematic structure in the lesson plan motive. Such elements acted as a foundation in the 

creation of experimental artwork. The following encompasses the logic behind the behaviours, 

motivations, actions and values of the researcher’s methods, thus formulating a significant 

conceptualised mechanism inside the pedagogical practice. Throughout dialogues and 

dialectics between the artist researcher, individual, and teacher assistants involved an 

experiential learning system as the core lesson pillar, while enforcing multiple epistemology 

and ontology techniques to venture discussions towards the participants’ social conditions and 

connections. Alongside the researcher’s YR record, the optimum targeted student profile would 

present low grades, immoderate punctuality rates, levels of behaviour issues, and excessive 

curriculum apathy (participants located from conversation with YR principal), and thereafter 

carrying such accounts into the social vein. Primary to the researcher’s aspirations is to 

facilitate the response to educational transformation, embracing its existence innately by 

inspiring others to act on improving their social relations. In essence the goal was to shape a 

worldview in an equipoise of the self.  
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3.3 Conceptual Mechanism  

 

The diagram (Figure 1) beneath depicts the conceptual mechanism that was formulated under 

the literature’s thematic system, it correlates with Illeris (2003) learning process dimensions. 

Notably adhering to the multiple layers of the individual’s learning paradigm.  

 

 

 

 

Figure 1: Conceptual mechanism 

Society
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Strength/Passion
Creativity/Stimulation
Energy/Intellect
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Stability/Wisdom
Space/Participant
Connection/Collective
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Additional to the colours and shapes supplying a framework comprehension, the foregrounded 

platform also illustrates how disengaged individuals can become re-engaged active social 

citizens. The diverse learning intersections that conjure the successfulness of the pedagogical 

procedure are highlighted. Mental and practical transformative abilities are connected by 

external and internal conditions, with experiential learning the primary pillar of this knowledge 

distribution. Essential to the scheme is situating society on the margin and bridging it with each 

feature, similarly, the institute facet corresponds with the primary thematic components, thus 

presenting an equilibrium to the mechanism (hooks, 1994). The narrative is accompanied with 

rotating discontinuous circles to amalgamize the symmetries’ core, as each portion is dictated 

from the preceding and succeeding. Similar to Pringle (2002), the pedagogical praxis and 

experiential formula solves the problem in its requisite isolated position: investigating the 

problem via experiential reflective accounts such as knowledge and life principles 

dissemination.  
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3.4 Reflective Learning Cycle  

 

 

 

Figure 2: Reflective practice diagram 
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correlate with the preceding. Colour codes in the sequence denote the science behind distinctive 

patterns and more broadly the entire conceptualised reflective paradigm. Yellow entrusts the 

mind in operating intellect, with orange signalling social communication through optimism, 

red is the significance of energy during critical connotations, with blue supplying conservatism 

by initiating individual integrity. The society phase is arguable the most crucial, blending green 

with beige to represent growth with balance and flexibility, the attributes and sense of beige 

alters based on the colour it partners. This is similar to Gibbs’ reflective-learning pattern (1988) 

which has six (description, feelings, evaluation, analysis, conclusion, action plan) modes of 

reflectional practice. The process is a basic loop containing criticality through events and 

experiences, powering the deeper measurement of understanding and learning. The reflective 

paradigm converges with conceptual mechanism exemplified in Figure 1. In both the 

participant cohort is in control of their destined progress, despite that, in Figure 2 it’s the 

individual process that forms an absolute reflective practice.  

 

 

3.5 Environment: Location and Institute  

 

In association with the disengaged and disadvantaged target audience, the selected location 

was a south-suburb of Dublin. The area is defined as an area of high socio-economic 

deprivation. The ethos of the chosen YR institute offers young adults a diversified curriculum 

of education in a respectful, inclusive, encouraging and safe environment. YR challenges and 

supports young students to evolve their prospective through educational growth and learning, 

personal development and continuance toward a career and/or third level attainment. The 

majority of students registered (44) with the specific YR are profiled as early school leavers, 
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with certain individuals having migrant and travelling community backgrounds. The 

attendance rate fluctuated from session to session, with ratio level of 13 to 8. 

 

 

3.6 Research Participants  

 

Thirteen students with an age range of 17-20 were involved in the first session, assisted by the 

principal and two YR educators. The participant group was mixed-gender, with both genders 

displaying high to low involvement in each session. Shifting engagement was largely 

dependent on the created atmosphere and character spirit. Individual backgrounds ranged from 

city-suburb communities to local ethnic minorities. Notably various micro-groups are 

assembled inside the entire macro-group, with the college having various internal tribes. 

Taking this into consideration, the researcher was aware that diverse student mannerisms 

stimulate motives that effect cognitive and emotive components. This produced a low-medium-

high scale of engagement and disengagement, mainly correlating with the underprivileged 

social profiles. The staff body noted that attention-seeking behaviours can become prevalent 

within the college, resulting in regular inside and outside classroom disruptions of teaching and 

learning procedures. Generating a learner-centred group dynamic inside a socio-economic 

deprived location creates challenges and opportunities that are at times unwelcomed (mixing 

tribes). The attempted dynamic transformative revelation aims to interrupt the student position 

and transcend their potential inside YR, which corresponds with the pattern illustrated in Figure 

1. Hawke (2018) explains, including young adults to be involved in the overall project goals 

with decision making contributions is valuable for impactful participatory engagement (p. 3). 

Consequently, the researcher recently attended a youth participation seminar in Macedonia for 

the purpose of this study (CID. MK, 2008). The multicultural programme was formed around 
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providing learning material for meaningful youth participation for decision making in 

implementing learning and engagement strategies.   

 

 

3.7 Data Analysis  

 

Audio recordings of the group sessions were analysed, forming a narrative depiction of the 

overall paradigm. Sequences of words, phrases, themes and correlations within the group 

interviews and participatory workshops were coded. Note-taking, doodling depictions and art-

prototypes formed secondary data appraisals from the chalkboard spread. These were utilised 

for idea generation throughout the sessional patterns and practice-piece segment. The primary 

data discussed the rationale of the common patterns between the literature, reflective practice, 

and researcher’s vision: forming a nexus between prompt, identify, create, and act (research 

core) to transfer into a practice-piece for the final segment of this research.  

 

 

3.8 Validity/Reliability  

 

The validity of the embarked upon reflective practice lens has similar YR representations from 

its description to its overall intentions, although seeking to produce improved social citizens 

via a hyper-labelled second-chance and early school leaving message is synonymous in YR. 

In correlation with the devised iterations of DE and SAP, YR educational staff body and 

students opted prematurely to conjunct it with the SPHE (Social, personal and health education) 

subject. Imposing methods on students for an external reason ought to be occupied with 

freedom and power of expression. Consequently, the reliability of vocal and drawing 
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conversations will differ between diverse intelligences, opting for a dynamic lesson model 

underpinned by experiential criteria as a result. The aim is to exceed barriers like those 

previously mentioned as a vestige of control, additionally replacing competition with 

collaboration and pro-activeness with analysation.   

 

3.9 Ethical Considerations 

 

Working with individuals under the age of 18 requires careful attention. In addition, drawing 

on elements around life and educational experiences, perspectives, and conditions, touching on 

sensitive topics such as social complexities on a macro and micro level, may in some 

circumstances lead to some participants feeling uncomfortable and self-conscious. To 

minimize the potential risk of this occurring, all those participating in the study were informed 

about the breadth and conditions of their involvement prior to agreeing to participate. Each 

stage of the fieldwork process provided complete anonymity, the wellbeing of and impact on 

participants were considered throughout, and any published events and/or materials have been 

anonymized to erase any potential identifiers. Due to participants’ registration with a current 

education body and undertaking state awards, it is necessary to acknowledge the potential 

concerns and/or consequences involved in partaking in the programme. The researcher 

therefore was sensitive to the fact that there were various cases of sharing delicate information 

about education environments and/or relationships with friends, family and school staff body.  
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3.10 Limitations  

 

Intrinsic to the fieldwork was the student cohort flexibility under the elements of functionality, 

punctuality and disruption. Week in, week out the rise of anxious internal pressures towards 

the research-researcher eventuated, ascended from the limitations in facilitating attendance, 

fluctuation, and hyperactivity. Such continuous obstacles obstruct the individual and group 

edification in this transformative paradigm. Early on, dominant limits in an organic 

pedagogical environment are confusion, trust and lack of interest, directly intersecting this with 

the scope of multiple intelligences in hyper-active student audience. Facilitating a creative, 

intellectual, and experimental domain with this particular student outfit opens opportunities for 

occasional disconnection, periodically questioning approaches within the fast pace syllabus 

model. The ‘loose’ setting presented openings for other YR students to roam into the space, 

damaging the attempt to design a freedom of speech appliance that’s choregraphed from the 

SAP diction. Reflecting on the discourse experience, application and transaction, the 

overarching improvement would be the exposition of counter-knowledges see (Appendix D for 

Initial Plain Language Statement, Participant Consent Form, Research Basis and Ethics Form)                                                                                                                            

 

 

3.11 Section Summary 

 

The participants creatively presented their individual preferences, beliefs and visions on the 

DE and SAP praxis, which was intrinsic to the curriculum paradigm. The core principles of the 

lexicon, social craft, and reflections on a modern conjunction of DE with SAP and vice versa 

primed a narrative to be discussed in the upcoming chapters. Each interview initiated a debate 

concerned with the separation of dialogues and dialectics in the social experiential awareness, 
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possible problems that can be remedied and long-term solutions regarding the contemporary 

education system and more broadly the social construct. 
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Section Two: Programme in Action  

 

3.12 Background  

The participatory group sessions ran from one introductory session to seven successive 

thematic sessions. The sessions mirrored the literature transcripts and discussion, in turn, the 

lessons proposals were referenced in an inventive and exploratory light. The period of each 

session varied from 1 hour and 30 minutes to 2 hours, with a student cohort fluctuation of 9 

and 13 in attendance at each stage.  

 

 

3.13 Fieldwork Objectives  

 

The central voice of the conceptual mechanism is shaped by pedagogical practice, it converges 

with each strand to form learning patterns. The reflective practice model is designed around 

eight successive learning sessions with the participants (Introductory; development; 

perspective; pedagogical practice; social awareness; social art; experience/creation; 

society/closure) that are facilitated from themes and sub-themes identified in Figure 1: note the 

final (society/closure) session is positioned at a social space near the institute. This research’s 

goal with the group of young adults, is to become educationally re-engaged within a 

contemporary learning nexus that converges the praxes of DE with SAP. This is aimed at 

creating a unique medium with a socio-economic venture to improve the learner’s situation, 

then to further develop the cognisance and perspective of young adults through critical 

pedagogical practice interaction with life values and social principles by comprehending 

problem solving and critical thinking skills (Figure 1). It initiated the young adults to 
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understand the pedagogical practice inside critical educational techniques in transformative 

participation, dynamism and practice, in forming a thematic level of idea generation by 

constructing the social awareness formation in metamorphic participation, power and 

knowledge. The young adults created a social art artefact in light of the narrative experience. 

This embodied the creative outlook and educational potentialities of these young adults, to 

display identity with the interactive learning experience framed under the participation vision 

inside the projects discipline construction. The process aims to inspire the wider public from 

DE human relations and SAP contextualisation.  

 

3.14 Pedagogical Approach  

At the beginning, overview of the lessons was issued after the warm-up activity. The pattern 

followed two halves separated by an interval. Opening reflections prompted the members to 

interchange with one another, in addition, the first phase was supported by an all-inclusive 

survey and practical exertion. Directly succeeding the interval, a warm-up activation composed 

the remainder of the session; practical modelling, quick-fire question round, and though-

provoking art creation shaped each respective session. The researcher’s field of the DE and 

SAP praxis is organized by a broader set of dependent variables: experiential learning, 

experimental aesthetics, societal constructs and socio-economic conditions. Objectives in 

dialogues are to instigate conflicting ideologies in establishing cognitive processes in the 

overall pedagogical structure. Weekly diverse creations materialised on an artistic structure 

(chalkboard) for idea generation purposes, mainly sustained by macro and micro social issue 

themes. The methodological rigor and sophistication aimed for measures of preferences, 

judgements and interests, while reflecting on the most salient socio-economic constructs that 

immediately impact the participants (see Appendix E for Lesson Guides). 
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3.15 Fieldwork Diagram 

 

The below diagram (Figure 3) shows the mind-mapping of the lesson schedules and distinct 

sections sequences in the fieldwork. Additionally, it includes the literature’s most eminent 

theorists. Similarly, to Figure 1 and 2 it correlates with colour and shape theory to assist in 

profiling the field of practice, which connects with the programme approach. The extensive 

scope presents the learners’ expedition from understanding identity in the configuration of 

Irelands political disparity, governmental sovereignty, societal injustice and economic scarcity. 

The diagram also depicts topics on the DE and SAP narrative, the growth of a group dynamic, 

and conversations about egalitarianism. Note that the creation/society/closure sessions are built 

around the groups project development and implementation; the pattern is organised by the 

participants. The diagram has a similar visual pattern to Fiona Woods (2017) design of a 

curriculum for the SAP field3. Consequently, it illustrates the social organism in respect of the 

DE and SAP nexus. 

 

 
3   Socially engaged art – a very partial genealogy. Critical gaps: a curriculum for socially-engaged art; framing 

SAP from community arts to contemporary practices, ethics, aesthetic values, instrumentalization, and the 

dynamics of the social field (Transactions Publication, 2017).  
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Figure 3: Mind-Map (pedagogical programme) 

 

3.16 Learning Goals  

The programme pattern also includes a variant of learning goals; what the participants were 

anticipated to comprehend, become aware of and be able to work towards. The central learning 

goals of the programme scheme were:  

• Demonstrating the ability to work as part of a cohesive team. 

• Work towards practical measures and activities.  
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• Brainstorming project ideas and objectives that represent experiential learning. 

• Demonstrate unique perspectives and values.  

• Create an individual and group social vision.    

• Continuously reflect on prior learning pillars for upcoming tasks.  

• Complete written questionnaires (literacy), group practical surveys and sketches of 

idea generation.  

• Produce a body of work (socio-project) from narrative bestowed within the field.   

• Present social project in the local community.  

 

3.17 Visuals of Programme Sequence 

The following stages exhibit the participants’ progression in the fieldwork domain. It has 

demonstrated visually the primary aspects of each thematic component, including the group 

process; aesthetic; functionality; and creation. What’s more, the content shows the programme 

work-spaces, chalkboard journey, and various creative expression criteria.  

 

 

 

Figure 4: Introductory session (visual) 
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Figure 5:  Development session (visual) 

 

 

 

 

Figure 6: Perspectives session (visual) 
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Figure 7: Pedagogical Practice session (visual)  
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Figure 8: Social Awareness session (visual) 

 

 

 

 

Figure 9: Social Art session (visual) 
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Figure 10: Experience session (visual) 

 

The social awareness, social art and experience sessions (Figure 8 – 10) prompts participants 

to reflect on previous schooling and social ecosystem events. Once completed, participants 

engaged with two processes of idea generation: a storyline of young adults YR journey and 

project development for public engagement.     
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Figure 11: Creation session (visual) 
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On the strength of the experience session, participants developed four artwork phases: a ladder 

(includes sign posts, safety net and podium), sandwich boards, and two YR murals (ex-students 

work, stepping board). Each phase has four depictions: process, disparate directions, reflection, 

and engagement. The findings Chapter has unpacked this creative framing further.  

 



 41 

 

 

Figure 12: Society/Closure session (Part 1) 
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Figure 13: Society/Closure session (Part 2) 
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The society/closure session (Figure 12 – 13) was completed over one day. It included three 

project actions: t-shirt printing, badge making and social engagement: note the badge and t-

shirt graphics were enhanced by the researcher’s graphic art abilities. Once again, Chapter Four 

has included an elaborated explanation of this process.  

 

 

Figure 14: Participants’ visual aesthetic  
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Figure 15: Art produced                     

 

 

 

Figure 16: Fieldwork content and visual of findings process evaluation                
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Figures 14/15/16 collectively display the procedures of the idea formulations. Figure 14 

comprises of the social issue’s macro themes. Figure 15 contains the project development: box 

of life (Inc. best and worst days of participants life; i.e. box of life); forming a colour palate; 

traditional illustration character sketches; and contemporary illustration graphics. The Figure 

16 is composed of the written and sketched material the participants utilised during the lesson 

stages (see Appendix F for Expanded Glossary of Fieldwork).  

 

3.18 Conclusion 

Chapter Four illustrates how the post-hierarchical learning environment performance 

materialised. It has examined how the fieldwork preferences of exploratory, experimental, and 

multi-disciplinary approaches in knowledge production occurred and demonstrate the 

coexistence between the teachers and students in the fieldwork sphere.   
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Chapter Four: Fieldwork Findings and Results 

 

 

4.1 Introduction  

 

This chapter displays the exploration of methodological research via the gathered information 

from the fieldwork domain. The most relevant data collected insights of the thematic 

pedagogical structure has expanded on the learning sessions and group interviews. The data 

and methodical pattern have expanded on how DE and SAP acted as a strategy to produce 

dialogues and dialectics of experiential social issues.  

 

 

4.2. Findings in the Fieldwork (Analysis)  

 

Practical writing and sketching (doodling) findings that materialised throughout lessons are 

discussed here, with primary insights and the key coded themes. Gender was an explored topic 

all through the practice’s activities, with students creatively accrediting gender inequality a 

popular realm in Irish society. The female participants spoke freely or recorded personal issues 

more often than their gender counterparts, as males routinely overshadowing their well-being 

concerns; all interestingly pinpointed gender mental health a significant societal matter 

(LGBTQ). Although the performance was equal between genders, a consequential disparity 

was launched when students were fabricating a YR character, they became adamant the befitted 

gender would be male. Early-on the group conversed around the classification (upper, middle, 

working and lower) of individuals in society by rating their own social class. Confusion soared 

in the understanding component of this subject matter. Part of the group were unaware of a 
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social class existence spiral and situating themselves at a single-class identifier was a daunting 

remit: the majority selected between working and lower. Once students describe their identity’s 

in biography activities, a group identity was signalled in the group contact agreement and 

unified by bracelet string, this aimed to bestow continuity in lesson structure. The researcher 

accentuated that in order for a common goal to be attained, presence of a group identity ought 

to be omnidirectional in the sociolect. In YR relations, participants conversed about diverse 

individual symbolism within the institute, at times strongly disagreeing with one-another’s 

viewpoints on religion, peace, equality and politics, however participants stressed that Irish 

society utilize profanity such as “junkies and dopes” to define the YR goers. Inimical societal 

characteristics towards YR students convey a constant negative message that they 

undeservedly endure. The researcher’s exploration prompts the individuals of their value, by 

considering the cycle of a previous system (formal education) that devalued and defaced their 

educational identity. Now, in a system (informal education) that has a higher rate of value, the 

participants reprimanded the previous undervalued system. In the educational and social value 

constructs, a low hieratical hegemonic status would eclipse the transition from de-valued to 

revalued. In achieving optimum value, students recognised monetary allowance and moderate 

conformity regulations as incentives to further their educational capabilities.  
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Figure 17: Value depiction 

 

 

In light of a value conundrum, Figure 17 visually depicts a value framework that transfers the 

de-valued and re-valued dialectics. Together the researcher and institute circulate different 

instances of the diagram (outer-rings), intervening in the centre component (value) for 

dissimilar reasonings. The researcher aims to redefine the students social dimension value, 

contrarily the institute proposes the prominence of a second chance system that stimulates 

equal prerequisites for educational empathy. The comprehensive lens of power was revisited 

on various occasions (social conditions, life story, way of council). Participants launched 

influential affections of junctures when power assisted in overcoming their social position, 

certifying this as prior uncontrollable conditions that produce life barriers. Dominant 

oppressions (waster, failure, bum) are subdued by the natural environment created in YR. 
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Students granted that social and educational prejudices create substances of societal dysphoria, 

such as: education disparity, imbalance in success, and social relations omissions (i.e. ineligible 

to vote, purchase alcohol, and attain minimum-wage). Overpowering such burdens are 

accommodated by embracing power and prejudice in lifestyle, education and social 

configurations; mainly the YR environment propels these motivations. The inclusive YR 

environment reinforces a supportive exchange within the structure, pattern, behaviour and 

impact of the student occupation, which provides the freedom conception that the young adults 

longed-for in schooling. In dialogues, socio-economic perspective topics were discussed 

together with the foremost student issues of power, prejudice, abortion, housing, and marijuana 

legalization. Disputes did surface, as participants have similar and dissimilar beliefs towards 

their various social empathies, which resulted in long-haul conversations on the social issues 

identified previously. It is a natural instinct when probed on social perspectives, participants 

will correspond and indulge sentiments on the noted prime topics that feature heavily in Irish 

social media. Furthermore, marijuana legalization and the local narcotic ascendance 

highlighted strongly in dialogues. The chief reasoning being marijuana is a requisite ingredient 

of the student’s daily life with narcotic dealership ubiquitous. These are the type of social space 

channels that are neglected in the institute, with the staff body regularly unaware of marijuana 

usage during schooling hours. During the session around perspective, marijuana consumption 

was a heated topic of debate, with the majority of students divulging their dependency to the 

drug. The researcher opted to channel this debate to occupy a space for the betterment of 

student engagement in the education process, social constraints and perspective critique. 

Moreover, the co-teachers supplied to the participants that research shows that there is an 

unsafe imbalance of THC vs CBD in the marijuana industry in Ireland, which commonly leads 

to psychosis and paranoia. Participants denied this diagnosed admission and even recognised 
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the freedom of smoking permission was a favourite element of YR alongside the no uniform 

condition. 

 

 

 

 

Figure 18: FreeThough.FM (day out)  

 

In the course of the programme, observation sessions materialised within each (6) of the 

participants classroom settings. The function of this was to improve the value of the teaching 

and learning process during the researcher’s field, while enhancing the teacher-learner bond. 

The observed subjects were: Visual Culture, Communications, Gardening, Art, Woodwork, 

and Photography. Throughout, students consistently highlighted elements of programme 

process, positive feedback towards programme and excitement for upcoming stage. Noticing a 

high-low student disengagement and attendance as a preserved pillar, with the YR teachers 

receiving contrasting responses depending on the class-group and the teaching approach. A 

subsequent day-out was when participants engaged with the open-forum Free-Thought-FM art 

enterprise (Figure 18). Students were asked to openly speak about the idea of contemporary 

free thought based on unequal educational resources. The project also asked participants about 
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access to education, while exploring class inequality in Dublin. Considering everything, the 

procedure to connect with participants outside of the fields pattern was a beneficial branch for 

programme growth. Decisively granting that students became more focused and comfortable 

when the researcher decided on a regular appearance in the institute. Mixed messages surfaced 

during outside classroom dialogue between students and teachers, teachers vociferating at 

students, arguments deriving from YR rules and regulations, and labelling local individuals 

with derogatory remark (i.e. scumbags, junkies and dopes).  

 

 

4.4 Group Dynamic  

 

 

 

 

Figure 19: Group dynamic diagram        
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Figure 19 illustrates the student group functionality within each session, it disposes four 

elements (disengaged, disruptive, used the space, medium engagement) of constructive and 

deconstructive challenges within the group dynamic. The first session (Introductory) diagram 

shows that it was highly effective in engaging the students at the initial stage, and at 

encouraging/cultivating a personal and collective responsibility for learning in dynamism.  The 

next two sessions (Development and Perspective) were aided by the exploration and 

development of personal and professional growth through the construction and negotiation of 

identity, values, perspectives and goals, within these abstruse themes student’s concentration 

levels lowered and behaviours became problematic. The following two sessions (Pedagogical 

Practice and Social Awareness) experientially introduced students to the reflective learning and 

experiential practices to incentivise them to hone this practice throughout their educational 

journey. During this stage, when the group attempted to work in a different learning space, 

participants became uneasy in practical activities, particularly in the social awareness segment 

as the student numbers were less with exterior (computers, iPads, projector, smaller space) 

classroom content distractions becoming problematic. The session on SAP created an open, 

collaborative and shared learning environment for both students and teachers, occasionally in 

tasks around student freedom and mindfulness, certain students disengaged which developed 

into disruption. The latter sessions worked on set project aims/goals that can became 

continuously reflected upon and evaluated in the process and progression of teaching and 

learning paradigm. In a heavy time, slot, engagement and disengagement varied, with 

participants attendance slowly decreasing as the sessions moved towards closure. The group 

dynamic at the beginning was challenging when tribes corresponded around common goals, 

visions, and beliefs. As YR encompasses four class groups and numerous sub-groups, mingling 

together to form a project on redefining the YR narrative in Irish society through creative 
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methods was perhaps the biggest achievement of all; on the whole, the programme received 

strong engagement throughout. 

 

 

4.4 Summing Up Fieldwork Findings 

 

 

 

Figure 20: Practical survey findings in programme 

 

Figure 20 present the underlying reasonings behind the chosen project direction. Predominantly 
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egalitarian school of thought. Interestingly, students figured an alternative4 social movement 

as the most formidable on the spectrum of change, with a split decision on how they would 

rethink society. During the latter sessions, students created two proposals: the first was based 

on a character profile that identifies the participants educational journey to, during and after 

YR. The second was a social sculpture that focused on transforming the social recognition of 

YR attendees. The narrative was created in the institute to be displayed as a transaction to 

welcome new novices of YR. The social sculpture had a similar exhibit, except it exchanged 

with the local Irish society mass with is illustrated in the previous section (see Programme in 

Action Chapter).  

 

It is certain that participants view education as a chore, repeatably asking for breaks and 

remaining class-time. Although inquisitiveness heightens in respect of programme techniques, 

their daily activities are fuelled on break activities. To stimulate lifelong learning curiosity, the 

programme observes that cognitive-bias becomes a primary subjectivation in YR: additionally, 

pivoting wisdom, long-term memory, managing perspectives, acquiring information and facts 

as essential learning conditions via the lens of experiential techniques like those previously 

mentioned. The eventuation of the society/closure session co-existed with the end of year 

assignment patterns. This confliction became apartheid in the student’s mindsets from 

organized briefs, attaining work-placement and/or receiving certificates manifested as more 

predominant. What’s more, there was a short interval between the experience and society 

sessions, which likely lowered participants mobilisation. Consequently, there was 6 

participants that joined the session that showcased the unnamed social sculpture. The footfall 

 
4 In sociology, an alternative movement refers to a social movement that seeks small scale societal change. 

Targeting a micro group of people with a specific behaviour, and attempt to change the behaviour of 

individual people in relation to that issue. (Opentextbc.ca, 2019).  
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was an estimated between 80-100 people, with conversations and creative interactions 

occurring (Figure 12 and 13). In reflection the gathered data demonstrated that the individuals 

of YR receive inaccurate labelling and education injustices are omnipresent in Irelands 

education paradigm; therefore, the alternative movement was achieved (see Chapter Three and 

Appendix F for visuals).  

 

4.5 Outline of Interviewed Group  

 

The semi-structured group interviews commenced with a brief overview of each section and 

prior primary data. The interview guides were designed in a thematic structure, correlating with 

the literature, pedagogical procedure and pre-eminent reflectional points in the fieldwork 

sessions. The duration of the three interviews (3) ranged from 20 to 50 minutes, with a 

combination of two student groups (3&4) followed by one teacher group (2).  

 

The interview phase intention was founded on the participant’s transformative journey from 

each proceeding session towards becoming a fully-fledged group of artists. Moreover, focusing 

on their memories in previous and current education, art attachment to the self, and the 

comprehension of a social ethos. Suggestions transpired on the autonomous syllabus and the 

pivotal role a social space conversation can play in YR education. Inevitably the upcoming 

interview outcomes convey that critical experimentation with experiential learning techniques 

validate how obsolete a socio-economic status and practice can become, proposing a 

humanistic well-being imbricate over an emancipatory utopia ideal, hence positioning the next 

social dimension in YR education.  
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The first group of young adults was divided evenly between genders with the other having two 

females and one male. The dialectic was arranged in a circle formation in the institute canteen, 

and an additional classroom space. The interview guides were divided into three divisional 

layers: development (prompt), pedagogical practice (identify), and awareness (creation/act). 

The first layer (development) focused in on the overall reflections of the sessions, each inquiry 

prompted the students to reminisce on the central points of interaction, learning pillars, topical 

themes, values and principles. Layer two complied the notion of identification through previous 

and current social and educational experiences and its relationship with behaviours, attitudes 

and values. Furthermore, students provided their perspectives on the engagement pattern, 

curriculums, group participation, and involvement in a transformative experience. The final 

layer appropriately enthuses the students to explain their aptitude in creation and action during 

the course lifespan. Recognising and reviewing their feelings of the art, artist and societal 

change in becoming a productive and functional active citizen. Ultimately, both groups supply 

insights of the entire learning paradigm, imparting their individual future expectations and 

recommendations for the researcher’s enterprise. Notably, the educators were interviewed in a 

similar angle to the preceding. 

 

4.6 Interviews findings  

 

It’s critical to consider that thematic programme acted as a catalyst for change, the remainder 

was up to the participants to discover a path in reference to their life experiences, reflections 

and conception of the pedagogical field. The interview findings present the pros and cons of 

the fieldwork pattern from the perceptions of the students and teachers.  
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4.7 Participants Transactions (Students)  

 

The interviewed students’ groups both acknowledged that this programme was a unique 

experience, as the journey became clearer as the sessions advanced. Jointly supplying that the 

environment was frequently difficult with fellow YR groups intermingling yet valuing their 

time with one-another. Perspectives of certain beliefs were respected as the programme offered 

an inclusive space: the field advocated for a multitude of opinions and beliefs. Disturbing an 

openness of behaviours and judgements to correlate with life principles in a dynamic setting. 

Together foregrounding that the distinctive chalkboard aesthetic formed the understanding that 

this programme is in the participants control. The analysation of macro social issues offered a 

footprint in revaluating the students place in society. Recollecting that even-though the situated 

age-demographic is at a playful life-stage, the process assisted an anamnesis towards the 

importance of a social dimension. The groups communicated on previous schooling 

institutional affairs, stipulating to position these sectors as dehumanizing constructs that 

traumatize characters and force uncontrollable divisions between individuals. The antithesis in 

the YR system imparts a staff-student moral, that underpins future optimism in seeking social 

acceptance. Over the years, YR has warranted a negative stigma in Irish society, with groups 

expressing it’s in our control to re-evaluate and curb that unpalpable ideology. Students 

assigned that YR is disparate to the formal structure, yet rules and regulations still appear to 

justify YR as a mixed-blend of formalised and informalized representation. The participants 

continued to reminisce on the intense levels of interactivity and engagement in the programme 

sphere, transmitting that the engrossment of group procedures to revisit the social bond was 

fundamental to the process. One student noted, with the shared and separate responsibilities 

the project positively concluded to approach a common goal artefact. Both groupings were 

sceptical on how the participants functioned as a collective, for that reason, they perceive the 
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programme is suitable for many instances in art performances. The groups conveyed that 

language barriers, process unawareness, external time-consuming and failure to produce self-

directed guides was some of the programme cons (see Appendix G for Interview Guides and 

Student Transcriptions).  

 

 

 

Figure 21: Findings dynamic diagram 

 

 

The overhead graphic discloses the sequence in the concatenation of the fieldwork, practice, 

interviews and researcher. The fieldwork and practice are closely-knitted by the interview data, 

with the researchers practice accumulated by the practice element of the research. On the 

contrary, the researcher’s vision(s) is secluded from the entire mechanism (i.e. fieldwork, 

practice and interviews).  
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4.8 Participant Transactions (Teachers) 

 

The teachers observed similar portrayals of the programme, identifying the idea of process, 

diverse interactivity and art distribution as the imperative. They accredited the disagreements 

in the group dynamic as the reason the scheme flourished: thus, relaying the unexpected 

successful group chemistry was unique. Pinpointing the inspection of engagement as crucial to 

the narrative success, especially when attaching freedom of thought. The students excelled in 

a focused-driven fast pace dynamic-model in a diverse student-cohort: an astonishing move 

one teacher featured as it occupied to circulate each multiple-intelligence. In a socially-aware 

programme, disseminating an art-artefact in Dublin represented the fundament in process, apt 

to the challenge of common goal relativity. The duo foresees embracing such art types as the 

future in a socio-economic deprived area; befitting it with the entrusted experiential model. 

They exchanged recollection by comparing two activities (‘best and worst days of their life’ vs 

‘conversations on previous school memorise’) as the opportune balance in dynamism: 

especially students opening-up on respective innate ideals. Concerning the student’s rebellious 

component, the teachers stressed that the individuals are vocally rebellious contrarily to content 

wise. The teachers mentioned, by exploring and producing a creative response to a social 

disorder in the societal vein, is the ultimate interaction. Hence, the programme could converge 

interest, appeal and knowledge extension in a cross-disciplinary target audience. Together 

appreciating the mechanism behind the flashcard entries in the lessons, in spite of that, a 

technical item was to have the content scaled larger. The decision not to include a final 

objective outline was the mere essence of student continuation in the programme, despite the 

fact of losing time in each session explaining precursory activities. The teachers emphasized 

that if the programme received a sole artistic-space, the identity of the project would be 
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enhanced. Evidently detecting that individualism, ownership, and inclusivism could be 

achieved in the field’s realm from this verdict (see Appendix H for Teacher Transcription). 

 

 

4.9 Teacher and Student Interview Discussion 

 

Cooperatively the teachers and students recalled confusion when direction was submitted by 

the researching facilitator, largely because phraseology was difficult to follow occasionally. 

Discussions arouse on the variant groups that intersected in the setting; teachers acknowledged 

that YR students habitually organize themselves into tribes. The students confirming that 

operating in a small-scale space and communicating about common goals was difficult 

occurrence. Often-times involuntary mentors moderated the lesson progression when junctures 

ensued; teachers coined this the repetition of overemphasising the student’s procession. The 

interviewees distinguished how the socio-economic surroundings effect the perturbed 

capricious behaviours of several students during the lessons, especially when conversational 

topics are of a sensitive nature.  

 

 

4.10 Summary of Findings  

 

The transformative experience to operate in a public sphere grounded valuable performativity 

in the programme production. In the representation of multiple distinctive aesthetics that turned 

into affective creations in the lesson activities was essential in the final visual manifestation. 

Disseminating the project’s findings that are symbolic to researcher’s manipulation and 

performance primed an underlying message towards the YR social narrative.  This process not 
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only reflected on the generic identification of the student profile in YR, it also bares 

significance to the community in which the programme sits. The researcher’s preference for 

participants to organise their own governance ideals, resulted in the students neglecting the 

obvious response for one group leader in order to unify the role. Communication was flexible 

in the listening and speaking aspect, asserting the priority to localise opinions as the central 

agency. Practice mechanisms precipitated the inner circle conflicts for the betterment of 

addressing group conditions, this conundrum never really received a justified answer only 

continuous dialogue was achieved. In a similar light, SAP’s role in the social ecosystem was 

explored to broaden the groups knowledge of the art domain, aiming to exacerbate the projects 

vision was the initial pedagogical frame. At the rudimentary stage of determining an inclusive 

common goal, innate individual prejudices surfaced which conducted the beginning of a project 

objective, at times, micro-groups still collectively conferred on alternative directions. Without 

the participants’ collaborative, participatory spirit, and awareness of activism, deploying an 

original interactive art sculpture would not have been reached. Even when the participants 

presented scepticism in regard to the constitution of art, the researcher choose to pin a graphic 

visual of his favourite quotation: art is life, and life is art (unreferenced); eventually 

participants warmed to this stance. At this point, the overall research disputes the systematic 

(YR) values still failing to occupy the needs of the individuals it holds. The manoeuvre of the 

learning transformative process into unidentified boundaries (relational aesthetics) was 

contrived from the reflective practitioner. The upcoming discussion focuses on the 

participatory engagement in respect of the fieldwork domain and the current literature analysis.  
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Chapter Five: Discussion 

 

 

5.1 Introduction  

 

The impact DE and SAP has on life experiences, society, and culture was reflected in the 

previous chapters. The participants’ opinions have directed this research towards a discussion 

of whether DE and SAP are vital segments of pedagogical practice as whole. A discussion of 

the data gathered involving the body of literature, methods used, and findings materialised 

within this chapter.  

 

As education is the fundamental core of this research, the chapter is based around the purpose 

of DE and SAP education with the primary focus on the participants’ judgements, discussed in 

relation to theoretical stances. With the linkages being identified, the investigation into the 

contemporary pedagogical practice have been assessed; insights from sources and the findings 

have presented fundamental learnings, which lead to a viable contemporary conjunction of DE 

with SAP in an educational paradigm. The investigation of this relationship has been informed 

by the participants’ reflection of experiential learnings in the nexus of education and society 

with a particular focus on their opinions, values and visions. In essence, is it a necessity for the 

purpose of DE and SAP to be formed as a new learning subject that adheres to the paramount 

conversation containing the disengaged and disadvantage learning individual in an art and 

social spectrum?  
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5.2 Shaping the Development Education in the Programme  

 

The focal point of the interpreted discussion resides in the learning programme and its 

outcomes. The gathered knowledge involving the space and participants conversed with the 

body of literature for the duration of this research, in particular the DE and SAP fields (i.e. 

Bruner’s (1960) spiral curriculum). McCloskey (2014) and Andreotti (2014) understood that 

critical awareness in learning methodologies is important for transformative perception to 

operate, participants often contributed highly when critically discussing social themes. The 

programme did present constant individual ‘self-expression’, the researcher contributes this 

achieved objective to the space offering a setting to converse about previous life and 

educational happenings. During activities regarding the connection of Andreotti’s three-

layered cake and DE macro lens, participants offered naturally responses (doubt, division, 

carelessness) to the prevalent social issues in Ireland. However, when querying about the YR 

deposit of a weekly allowance, smoke breaks and phone usage, various students conceded this 

as the most significant segment of their week and life.  Highlighting this to be a learning 

limitation in the YR system, as it would benefit student education progression to develop past 

prosperity gains: for instance, one student noted ‘we get education allowance as an incentive 

to come in’. The common emergences of student satisfactions surpassed social concerns unless 

it directly communicated with and affected the individual’s life, even the SDGs global action 

elements received apathy and perplexity. Crucial for the programme-development was 

disconnecting with large-scale social responsibilities and zooming in on experiential 

techniques that fitted with participants’ profiles, an idea by McGregor (2007) to expand 

mindfulness in the classroom. Together with critical, creative discourse and experiential 

reflections participants started to produce adequate responses to the programme objectives. 

Performing a programme around natural unity proffered the persuasion of a group working 
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towards small social-change. Attaching the attribute of becoming a project full of active-

citizens that aimed in redefining their profiles additionally helped. Utilising Jarvis (2007) and 

Brown’s (2015) cognitive process to observe the students outside of the programme, was 

undeniably apt. The reality of change constantly became an attribute in the interviewed 

discussion, fittingly summed up by one student ‘look how much we have all grown in a short 

space of time’; the individuals’ relationship with content and educator did marginally change, 

yet, it is uncertain if micro social change can be performed from the created social sculpture. 

Nevertheless, student development in education did materialise, rendering the fabrication of 

stronger social bonds between YR tribes, participants excelled into leaders, and art became 

social art. The participants social values and involved perspectives developed strongly when 

the space offered dialogue autonomy in social and human phenomenon aspect: speaking on 

topics that are frowned upon in YR. Freire’s (1993) distribution of action through reflection 

was communicated with disputes around common social beliefs;  an essential pillar in the group 

growth and dynamic which became continuously evident as the programme proceeded. The 

participants favoured practical learning activities (dialogics) far more than doodling and 

scribing information. Moreover, Gardner’s (1993) conundrum in how to embody classroom-

based learning towards the multiple intelligences was fused with participants composing a 

creative response to the Irish society definition of the YR learning paradigm.  

 

Experimental techniques revealed that students’ hierarchy of social issues was overshadowed 

by their involvement with Irelands education system. In this context, the natural and social 

worlds (lifestyle, education) interface provided a platform for YR participants to overshadow 

previous education encounters in a project schema to confer with social audiences and validate 

their current successes in education. Even when students questioned politics, perspectives, 

values and ethics, an empirical YR project drawing upon critical educational discourse focused 
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on its relationship with YR’s structural criterion (rules and regulations); an apparent response 

from Brookfield’s (1991) point of view. Lesson engagements drawing on daily activities, life 

responsibilities and burdens pinpointed by Henning (2008) were communicated as the 

formation of a rough portrayal regarding one YR student’s identity. The hypothetical storyline 

focused on an inclusive learner-centred acknowledgement in order to shape project 

participation and experimentation. This cultivation stems from knowledge (students’ 

experiences), interaction (group dialogue and roles) and reflection (individuals’ responses), 

proving requisite in terms of constructing a social sculpture (Beuys, 1972). The three 

interrelations (knowing, acting, and being) of Hughes and Tan’s (2010) art of dynamism 

correlated with the initial periods of activating the group to function, it also determined the 

participants’ engagement with the pedagogical-practice. bell hook’s (1994) progressive 

pedagogical-pattern and self-actualization empowerment indicated the participants nurture a 

project theme to improve social experiences and contentment.  

 

The element of a social communication with a creative projection was repetitively voiced as 

the strongest pillar of the programme by the participants. Although, it received the largest 

disregard in relation to participant numbers. In developing new methodologies with the DE and 

SAP praxis, the artist receives the opportunity to transform social ideals in repositioning the 

modes of art(work), facilitation, viewership and informative engagement with the participants. 

In this case it is the group that shapes the processes of creation from experiential learning in 

the spatial awareness regard. The group also occupies the ‘profile of change’ which is 

instigated by the researcher’s programme, this overshadows the platform of being and 

participants’ identity, to create the relationship with the artist(s), public sphere, and audience(s) 

cycle. Illeris (2003) notices that emotional and cognitive functional connections are 

indispensable for the linkage with the social world. In turn, the tendency of the participants, 
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arrived at point to creatively educate society about their student profile in a creative and 

inventive methodical lens, a pedagogical delineation to epitomize the participants’ educational-

turn (formal ES to YR). Throughout modifications in perceptions is the reaction of 

understanding oneself to educate others in a continuous practice motif, including the discussion 

of fostering a student YR ideological product. The practice itself was about expanding the 

educational praxis while primarily orchestrating the identity of the participants with the 

interpretation of change, purely to re-examine the YR definition in the common social-theory, 

in addition to critically elucidating the problems in general education. The non-formal learning 

environment was augmented by Magliocco’s (2012) quotation to ‘empathise, build 

relationships and create art’; which was undoubtedly achieved. 

 

Bourriaud (2002) relational aesthetics supports the dimensions of art especially in distinctive 

systems of subjectivity. Pivotal to this educational paradigm are experimental situations to 

contextualise independency. The researcher’s choice not to disclose the concluding vision of 

the fieldwork to proceed in developing the attractiveness to the content was a learning 

initiative. Instances in defining themes such as development and perspective was a 

choreographed impetus to help nurture the students’ criticality, especially during mini-group 

transformative activities. The dialogue between the body of literature and fieldwork is chained 

by identity for the programme’s entirety, likewise DE is confined by social structures, as 

perspective is endorsed by awareness. These relationships are propelled throughout by critical 

and problem-solving agendas, in an attempt to coax the manifestation of imagination within 

the learners cross the thematic platform. A major step in transforming individuals to engage 

with content of a delicate complexion strains from augmenting openness in sharing opinions, 

values and visions. Pivotal to the fieldwork is the discourse of supplying opinions, 

comprehending values and constructively criticising visions of others. The natural endeavour 
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of managing each fluctuation between disengagement and reengagement in the young adults’ 

environs is due to external barriers; a low monetary attainment, punctuality, toxic friendships 

and/or a teacher pedagogue. Internal barriers derive from the convergence (formal-informal) 

of a student incessant economic status, achievement gaps, discrimination and competition. The 

presented limitations are the ever-present institutional and socio-economic critiques, 

nevertheless, with Bourriaud’s (1998) process of relational aesthetics the student cohort 

noticed subsequent movements in their educational transference. Figure 22 to 24 visually 

feature scribing, doodling, mind-maps, and chalkboard expansion of the students’ idea 

generation processes and development.  

 

 

 

Figure 22: Participant profile and identity (Development session)  
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Figure 23: Writings of social constructs (Perspective session)  

 

 

 

Figure 24: Writings and illustrations of participant value (Pedagogical Practice and Social 

Awareness session)                                                                            
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5.3 Shaping Social Art Practice in the Programme  

 

The literature supplied an apparatus for a conjunction of classroom-constructions (division, 

conflict and hostility) with phenomenon (Image, identity and belonging) in thinking about 

problems in a systematic context. Joining these with learning processes, they engendered a 

fieldwork sociological pattern. Processes included continuously producing student behavioural 

patterns towards contextualizing their social awareness in class-room activities (sticky-notes, 

mind-maps, and group conversations). Problem-solving offered the complexion of nourishing 

individual-thinking in groups, this frequently allowed the ascendance towards optimum 

decision-making potential by each individual participant.  Matarasso (1997) pinpointed this as 

the transformative learning imperative. Even when decisions were formulating in the latter 

stages of the programme, various participants acknowledged it was better to inspect problems 

in isolation rather than within the system in which it transpires: such as previous education 

experiences which gives rise to the art products. In particular, the spectrum of social awareness 

colliding with a YR dynamic involving behavioural choices gave rise to questioning of institute 

ethos: a second-chance learning centre that features no uniform, regulated break-times and 

controlled phone usage. Individuals at YR obtain common interrelationships between student 

profiles (events: impacts, patterns: behaviour, systemic structures and mental models: 

paradigms) that pre-empt the plausibility of ever becoming an obedient student. Despite that, 

Matarasso (1997) explains, in the event of a problem that is directly associated with power, 

will be complemented by the individual’s value, meaning and dream as the solution. This is 

achieved by transformative art content that is unrelated to the standardisation mould but speaks 

to future possibilities that emerged from contemporary discourses and encouraged by 

previous educational happenings. Crowley (2014) and Foucault (1961) both figure that social 

awareness is supported by the exercise of power relations, in response, the individual’s social 
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predicament can begin to be simply improved by creative expression via knowledge 

underpinnings that communicate with the public sphere.   

 

Promoting power in the practice supplied the individual with opportunities to decide on a 

decision to go beyond the system itself YR) by producing a work of art to demonstrate their 

power to society (Figure 26). In this regard, the problem persists outside of the self-sustaining 

system, nevertheless the product would speak to the system it arises from; leaving formal 

education to YR: the essence of SAP in the community; exhibiting one common goal of YR 

community (Frasz & Sidford, 2017). The imperative in mentorship from the beginning to the 

closure of lessons is the interrelationship between the idea, researcher, and participants. A 

multiplicity of mentors dominates the systematic values, development, and practice. Regularly 

students denied the title of leadership, despite the fact at unregulated occasions the participants 

were the dissenting voice of the programme. On this detail, throughout the participants 

redefined the learning pillars in sub-groups, constrictive critics, movement towards self-

acceptance, and consciously and unconsciously opting for paths. Primary to this is a pedagogue 

that understands the conditions of society and education, homogeneous with Granville (2010) 

recent practices (Barge Project). Its certain that the participants ‘social sculpture’ complements 

Pringle (2004) and Lacy (1995) social art addendum. The works of art created by participant 

group were eclipsed by interactions with the public audiences, however, the social sculpture 

disrupted and notified people to engage with the invention. The social response was valuable 

to the participant cohort, in turn, the gathering was valued by all. In relation to Helguera’s 

(2014) educational-turn focus on the students with project ownership was definitely positive 

for programme movement, although, the discussion between participants regarding the SAP 

‘meaning’ was appropriate to the programme but not paramount for progression. These student 

cohorts learn in action, during the SAP session the optimum activity was circle formations 
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conversing about the individual, organisation, institute, and community. Afterward, 

participants began to construct their own SAP understandings, by producing artwork that 

involved them as the medium and material of the work (Figure 25 and 26).  

 

 

 

Figure 25: Participant public art creation (Experience and Society session) 

 

 

5.4 The Subjectivity of the Experience   

 

Overall, from reminisce-persistence the lesson content prompted the participants to assemble 

to create an all-inclusive creative experience that was unforgettable. In accordance to relational 

aesthetics, the participants visually representation was to enable society to ‘see Youthreach 

differently’. This is relatable to Eisner’s (2003) point on nurturing imaginative thought to 

transfer into artistic workings to occupy a public space, this was all-important when the 

participants identified a project that encompasses a creation that reimagines themselves. The 
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social sculpture positioned its occupation outside a local supermarket, for a short period it acted 

to interrupt daily activities. Not only did the public value the subject matter and beliefs of the 

participants, it also contributed to promote the status of the individuals of YR. One critical 

factor in lessons learned from the experience, consists in the fieldwork performance turning 

into the voluntary agreement between its members. Moreover, the created product was 

favoured less than the natural occurrence of individual preferences of educational and life 

periods (smoking, exams, breaks, and classroom-based assignments). Subsequently a large 

quantity of the participants will graduate from YR soon-after the project cessation. 

Notwithstanding the criterion of the product, with it likely to survive beyond the participants’ 

groups registration at YR, rendering the narrative to remain contemporary for its upcoming 

student cohort.  

 

Salient to the practice was the researcher’s discomfort in the issued space. The aesthetic 

unsuited towards the thematic structure, the space closely situated as a perpetual classroom; 

dull and discursive. The teachers alluded to the detail that the project would have been 

beneficially augmented by an independent art-space. In reflection, a significant disadvantage 

in the fieldwork programme was the aura in the provided space (a storage room with bars on 

the windows). During student comments when describing the classroom, outcries of a 

claustrophobic ambience were voiced by outlining the setting as similar to a prison institution. 

The non-hieratical self-contained ‘practice-piece’ has visually created a social-sculpture that 

aesthetically converges an art space into a mobile pedagogical organization; outweighing the 

fieldwork space predicament. For the duration of the fieldwork and forthcoming ‘practice-

piece’, the chalkboard aesthetic helped explore the project’s idea-generation for a 

performativity purpose, with the knowledge production detail a transcendence from authorship 

to participation. The prior points emerge in utilizing a common schooling element 
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(chalkboard) as the medium for a social sculpture, in the two paradigm aspects; the apparatus 

aimed to redefine the individual(s) position. The practice angle(s) elapse the institutional 

substance, framing this as the sociological substructure that has an institutional context 

absence. Embedded in the practice-piece rationale behind the performative and pedagogical-

practice aims, was the motive to re-educate the public sphere by intersecting the absorption of 

a somewhat utopian proposition. Delimiting the preceding known attributes of the participants, 

spatial justification and environment conditions to repurpose the praxis for greater social 

interactions. Divergent in visualisation, but interconnected via the platform medium 

(chalkboard), the fieldwork complements both sections of the research and expanded the 

outmoded schooling structure aesthetic for artistic and intellectual production. The affiliated 

organisation purpose could prove to occasionally exceed the fields’ and/or participants’ 

doctrine, which disputes the motives of a pedagogical turn in exhibited field. Together the 

joined field of DE and SAP, supplied the participants with learning and process autonomy. The 

space challenged their views, in a pattern that optimizes their potential and level of 

engagement.  

 

These students are positioned in YR for reasons based on individual circumstances and the fact 

they did not fit the standardised structure that the previous system presented. This undervalued 

their intelligence and resulted in them falling through the institutional cracks. The individuals 

register with YR that reminds them of their value. The emergence of the programme dispenses 

a human conscious connection through a meeting of minds, to display their life and social value 

higher than the systems that commodified their residence (YR); in reflection of his own 

educational profile, the researcher envy’s this venture.  
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Figure 26: Participant group (Society session) 

 

 

 

5.5 Conclusion  

 

The discussion has illustrated that the programme involving the participants, the artwork and 

intellectual focus reactivated the individuals’ schooling narrative, and it did unfold to become 

questioned and improved upon. The research emerged from this study to solve a problem, 

critically engage, interpersonally connect to then creatively acknowledge common issues, such 

as their previous tendency in inhibited social mobility, perpetuated socio-economic disparities, 

and delayed life-course progressions. The work of art was not only the produced social 

sculpture, t-shirts and badges, the space, the relationship of individuals. Additionally, it was 
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the movement of education and practice of teaching and learning, it was the collective art of 

the human species where participants reflected and engage with each other’s existence in order 

to guide themselves in course actions and understandings of the social phenomenon.   
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Chapter Six: Conclusion 

 

 

6.1 Introduction  

This research’s primary direction was to ascertain if the learning paradigm of DE and SAP 

could converge with educational disengaged young adults to prompt a response in attitudes and 

behaviours and expand their learning potential. The study examined both fields of DE and SAP 

in order to fabricate the prospect of a new learning subject to improve academic prospects for 

individuals that disengage with formal education systems. Obtained from the findings, 

cooperativity the two aspects of the overall research attained significant foundations of 

implementing a pedagogical discipline that focuses on the social change criterion. This chapter 

addressed the overall findings, implications of the research, recommendations, and reflections 

that engender forthcoming intentions.  

 

6.2 Overall Findings 

The programme experience was a unique educational and artistic distribution to the participant 

cohort with the learning involvement and exploration of DE and SAP receiving extensive 

engagement. Progressing through the thematic layout nurtured individual learning dimensions 

of confidence, independence, knowledge, understanding, creativity, originality, imagination 

and recalling prior emergences of experiences through reflections. Activating progressive 

thought from criticality, problem solving, and awareness techniques enabled the participants 

to synthesize their profiles and augment it by relational aesthetics. The study submits that the 
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nexus of DE and SAP is an innovative channel that can improve social conditions from the 

individuals outlook.  

6.3 Implications of Research 

 

The programmes favourable outcomes places four prospects for future engagements with the 

public and educational domain:  

 

• Joining DE and SAP as a sole learning paradigm to function with a variant of group 

profiles.  

• Strengthen reengagement from the DE and SAP constructs to stimulate positive 

learning conditions.  

• Utilizing experiential learning and dynamism as the core of exploring perspectives, 

values, visions and creative responses in topics closely tied with the identity of 

individuals.   

• Continue to encourage learner autonomy within group projects that seek the betterment 

of social relations.  

 

6.4 Recommendations and Prospects 

 

To further develop the programmes components, and for subsequent research to be determined, 

undertaking another iteration of this study is encouraged. On that subject, the iteration would 

include a cohort profile that’s homogenous to this research group, with the distinct overarching 

element being no institute or organisational attachment: a mobile pedagogical enterprise. 

Participants could then engage with absolute autonomy concerning programme orientation, 
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group governance, regulations, and experiential preferences. Rendering the societal change 

facet, a matter for active young citizens who experience revelations in the social institutional 

matrix. In essence, by coaxing DE and SAP inventive movements’ oppressive ideologies could 

be overhauled by concurring serenity from this dynamic learning nexus.  

 

An additional scope suggestion is that the modular elements of DE and SAP are to be 

comprehensibly bound as a complete learning package. Insofar the research programme has 

culminated to dictate a ‘practice-piece’ compartment that composes the programme identity. 

This has precise features of the researcher’s educational happenings thus far, that creatively 

expands on experiential educational injustices from the researcher’s perspective and 

methodical structure identified in the research. The interactive learning tool will visually coax 

future participants to explore their educational learning journey, and via experimental 

aesthetics and intellectual production it aims to correspond with each multiple intelligence.  

Rendering the collection to prompt information, identify constructs, formulate a creation and 

produce an inventive act (see Appendix I for Practice Piece Outline and Process Visuals). 

 

Through education, teaching and learning, individuals cultivate thinking skills and use 

knowledge to guide their actions in the present, in pursuit of imagined futures. The researchers 

role as an educator is to inspire and encourage people to look past the surface/common-sense 

understandings of the world, to reveal the extraordinary processes that shape life in order to 

understand how we might improve them, and in turn have a positive influence in society from 

self-expression in the lexicon of development and social art.  
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Appendices 

 

Appendix A: Artist and Educator Philosophy Expansion 

 

Thomas Noone is an illustrator, graphic artist, writer and educator playing within the fields of 

development, social art practice, consumption, and education injustice. Defining himself as 

artist researcher in strategizing to create digital and physical experiences, coining his artwork 

passions as progressive themes that aim for social, environmental and human betterment by 

inspiring others. As final year practice-based researcher at NCAD, Thomas’s primary interests 

are transformative art and education through the praxis of social art practice and development 

education, while his intent is to enlighten individuals to be socially aware about the biggest 

societal and cultural challenges that humanity currently faces and will face in the future. In the 

education detail, he pledges to encourage perspectives, problem solving, creative thinking and 

critical engagement in his research ventures of mindful consumerism, social justice and 

education equality. 

 

Throughout his learning cycle, Thomas is heavily engaged with traditional and modern art, 

although the fundamental purpose of his journey thus far is to continue on a path of personal 

growth and exploration. With his ongoing practice high points including: S.E.E (Stop 

Economic Exploitation); a multimedia awareness project aiming to change how people 

perceive the socio-economic system in which we live, S.E.E was focused on the examination 

of money and its pivotal role in paralyzing our society’s potential for evolution. Realign, a 

practice-based research aimed at tackling stigma in Irish media surrounding schizophrenia 

(find out more here). During 2017-2018, Thomas emanated his practice towards participatory 

art with two praxis titled Play Your Part and Zero-Sum Game; a conscious educational social 
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art movement that targets the root causes of apathy and overconsumption by providing a 

grounded micro-perspective of our individual impact (find out more here).  

 

On numerous occasions, Thomas has been a participant of the Erasmus+ training courses 

around development, media, global education and active citizenship to empower trainers, 

artists, educators, youth workers and digital natives to objectively reflect on elements such as 

violence, extremism, racism, intolerance, in order to improve society and the life for all, refugee 

crisis and environmental struggles. Meanwhile, Thomas is leader on Irelands Sustainable 

Development Goal (SDG) advocate collective. This ongoing training course allows the leaders 

to stimulate knowledge and deepen the advocates understanding of the United Nations (UN) 

Sustainable Development Goals and represent the project internationally (Macedonia and 

Vietnam) and lead transformative change in Ireland (more information can be found here).  

 

The essential growth involving conscious human empathy with encouraging modifications to 

perceptions and outlooks is instrumental to Thomas’s nexus of art and education. The mere 

essence is to educate individuals about contemporary issues in a creative, active and 

experiential setting. Thomas has developed a growing sense of assurance in relation to the path 

he wishes to take in life; finding himself ever so acutely aware of the multitude of challenges 

that face social amelioration and cohesion and with that in mind is his purpose, if it is to be a 

true and virtuous one, must bring a fresh positive change. With this somewhat profound sense 

of responsibility and belief in the vital role life experience, art expression and transformative 

education will play throughout the fourth industrial revolution by shaping the future of society, 

as it is his intention to promote the cultivation of progressive thought throughout dialogues in 

the educational paradigms.   
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Appendix B: Social Art Practice Contextualization   

The California College of Art launched the first ‘social art practice’ (SAP) MFA in 2005. Many 

other art schools have followed suit by developing masters-level certification programs (Frasz 

& Sidford 2017). Courses in SAP utilise hybrid methods and art-forms with new and old 

technologies that promote updated expertise, applying a creative process learning conjunction 

of art participation with alternative ways of addressing audiences in specific community 

settings (Frasz & Sidford 2017). Therewithal, Ailbhe Murphy (2015) designed a model that 

reveals four intersecting layers that dictate the process of one another: artist experience, group 

process, the inter-institutional organization, and macro political economy (Murphy, 2015; 

Whelan, 2015). The model is augmented by a group of diverse citizens that arrange to form the 

production of art-work, each level can correspond to the ideologies of the identities that 

circulate. Together these layers can be described as the collective phenomenon of the 

educational turn (ET) in SAP. The emergence of the ET encompasses two modes of artistic 

practice, the first is the adoption educational forms (production of knowledge, gathering 

information, seminars, and critiqued exchange). The second is notable the most crucial in 

regard to this research, it involves instituting alternative models of the education paradigm, 

which resides in isolation to the formalised educational institution (Haslam, 2017, p. 30). The 

involved social act perspective aims to design alternative learning modes that opposes the 

traditional and formal iterations of schooling, while also expanding the institutional space in 

which the research sits; the transformation from formal, and informal learning to a non-formal 

structure. Wilson and O’Neill (2010) shape the ET as a ‘broad arena of cultural practice that 

contests over public education and culture’, in conjunction forming a ‘set of oppositional 

rhetoric’ to socio-economic circumstances (Haslam 2017: 30; Van Rijn, 2010: 179). The 

praxis’s discussed above convey how the social critical-domain can develop the personal 
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identity, values and perspectives of individuals, which is to be considered and evaluated 

throughout this fields learning process.  
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Appendix C: Additional Researched Content 

Sociology comprises three substantial theoretical perspectives: the functionalist, conflict and 

symbolic interactionist perspective. The perspectives provide a diversification of elucidation 

about the social world and human behaviour on a micro and macro level (Mooney, Knox, and 

Schacht, 2007). The functionalist perspective (functionalism) is an interdependent societal 

system involving harmony to preserve social balance and equilibrium for the entirety of its 

members. In contrast, the conflict perspective surveys society as the arrangement of conflicting 

diverse groups with dissimilar values that compete for power, resources and status. This 

perspective particularly benefits from a social disposition that proceeds via power and benefits. 

Both the functionalist and the conflict perspectives demonstrate extensive strands of society, 

for instance how hegemonic institutes and substantial social groups manipulate social capital 

and class. In comparison the symbolic interactionist perspective (micro sociology) focuses on 

the dynamic interaction of individuals in small groups. Furthermore, symbolic interactionism 

also suggests that human behaviour, identity, and the sense of self is founded on social 

interaction with others (Mooney, Knox, and Schacht, 2007), on reflection presenting this as a 

key research thread. Critical realism (theory of epistemology) combines structure, agency and 

relations as the 'implicit ontology’ of societies’ members. This recognises that the social world 

is socially interlocked by construction with each individual existing independently, therefore 

social interaction forms behaviours but it also transpires within social structures that can shape 

such interactions. 

Bourdieu (1990) distinguishes pedagogical work, the habitus production in a systematic 

project, involving thought, perception, appreciation and action. Misrecognition and limitations 

are conditions that are imposed on an individual’s cognitive process that fuels illegitimacy in 

the light of a cultural arbitrary response (40). The social formation in PW and pedagogical 
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action (PA) inflicts legitimacy from dominant socio-cultural systems, i.e. cultural ideologies 

conferred by groups or classes. ES assigns dominant inculcation over its members as it enforces 

social disciplines and hierarchies (Bourdieu, 1990: 41). Presenting the understanding of 

systemic structure with the difficulty of its controlling powers. Members could erratically 

question surroundings to form a social response to institutional socio-cultural hegemony. 

Deleuze (1995) stresses the inception of a controlled mechanism inside a schooling system is 

disclosed by persistent perpetual training, basically introducing corporation ideologies at all 

levels of schooling (7). When individuals receive the correct guidance, an inquiry to awaken a 

rebellious discovery to go against the inveterate obeying (societies of control) is a focal point 

of this perusal. 

In 2008, an internal report identified interconnecting principles to guide the progress of 

modularisation: creating a vision, maintaining the focus, generating modularisation visibility, 

unlocking learner potentiality, and preserving standards (Hughes & Tan, 2010: 45) 

‘Power is productive; it produces subjects, it makes things happen and achieves 

outcomes. Power operates discretely and subtly as well as ambiguously and through 

ostensibly freely adopted practices, determining individuals’ behaviour not simply by 

coercion or repression but rather by controlling individuals’ decisions to behave. Power 

does not have a single identifiable point; the power is the network itself’. (Foucault, 

1961; Crowley, 2014: 6). 
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Appendix D: Initial Plain Language Statement, Participant Consent Form, Research Basis 

and Ethics Form 

 

National College of Art and Design 

School of Education  

National College of Art and Design  

Initial Plain Language Statement 

  

Research Title:  

A Dissenting Voice Amongst the Dissenting Voices: The ‘Student’ Learner and the 

Subjectivity of Disengagement. 

 

 

 

Researcher: Thomas Noone 

Contact No: 0872730127 

Email: tnillustrations@gmail.com 

 

Date: 24th of February 2019 

Dear Student, 
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Main Research Question: Can young adults become educationally re-engaged within a 

contemporary learning nexus that converges development education with social art practice; to 

create a pedagogy around social challenges and life complexities becoming questioned and 

improved upon? 

 

My name Is Thomas Noone, I am a second-year master’s student at NCAD (National College 

of Art and Design). Formerly I have achieved a Creative Multimedia undergraduate degree at 

Dundalk IT, the course I am currently studying is Socially Engaged Art  + Further Education 

(FE) in the School of Education; in my first year of the course I obtained a FE teaching 

qualification from teaching practice placements in Trim YouthReach and Marino College of 

Further Education.   

 

The purpose of this research is to theoretically, analytically and practically explore the link 

between the ‘development education’ and ‘socially engaged art practice’ fields to create a 

combined pedagogical learning environment that performs an aspect of social change through 

participation with post-primary young adults. Initially, this practice-based research will be 

attained by undertaking a reflective practice study with a group of institutional ‘disengaged' 

individuals in a post-primary context in Ireland. Ultimately the researcher will produce a digital 

art experience that displays the new learning paradigm with the attached feature of social 

change, chosen by the participant group. The educational paradigm in question will immerse 

the participating young adults into a learning experience that is formed by a series of themes 

that are identified in the literature praxis. The literature under investigation will relate to the 

hypothesis that the fields of socially engaged art practice with developed education are 

completely interlocked due to the interplay of development, perspectives, pedagogical practice, 
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social awareness, and social art, as the pre-eminent mediums within the following themes will 

be unified into a branch of knowledge. The overarching research argument is that students with 

high levels of ‘disengagement’ in post-primary education settings can become reengaged via 

‘development education’ and ‘socially engaged art practice’ agencies. As a consequence, the 

literature will discuss how the theory and practice of the ‘development education' and 'socially 

engaged art practice’ fields can be performed as a learning nexus. Finally, analysis of the 

connected formulas of development, perspectives, pedagogical practice, social art and social 

awareness can be performed as entire learning methodology that investigate social challenges 

and life complexities being questioned and improved upon from a young adult’s creative 

outlook. 

 

The fundamentals of the exploration around the convergence of development education with 

socially engaged art practice, aims to research the responses of a group of young adults (14 – 

18 years ) who are currently in post-primary education to a short series of classes around the 

core themes of development, perspectives, pedagogical practice, social awareness, social art 

and artistic experience. In this regard, I plan to have one introductory session, followed by 6 

sessions with a group of 8 or more students. A strong segment of the sessions will be focused 

on the students selecting a theme within the broad fields of development education and socially 

engaged art practice.  

 

I would welcome an opportunity to if you have any questions or queries in relation to the 

above or in order to discuss my request further. 

  

Kind Regards, 



 88 

 

Thomas Noone   

 

If participants have concerns about this study and wish to contact an independent person,          

please contact: Nuala Hunt, Head of School of Education, National College of Art and Design, 

100, Thomas Street, Dublin 8.  
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Participant Consent Form  

Research Title:  

A Dissenting Voice Amongst the Dissenting Voices: The ‘Student’ Learner and the 

Subjectivity of Disengagement. 

 

Researcher: Thomas Noone 

Contact No: 0872730127 

Email: tnillustrations@gmail.com 

 

Date: 24th of February 2019 

Please read and answer the questions below. If you are willing to participate in the research, 

please sign the consent form and return it to me (State by what method and by what date). 

 

Participant – please complete the following (Mark X if you agree to each question)   

Have you read or had read to you the Plain Language Statement?     

Do you understand the information provided?       

Have you had an opportunity to ask questions and discuss this study?                   

Have you received satisfactory answers to all your questions?                   

Are you aware that your participation will be recorded?      

  

I agree to the participatory workshop being audio recorded/filmed          

I agree to the use of anonymised quotes in publications     
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I have read and understood the information in this form.  My questions and concerns have been 

answered by the researcher, and I have a copy of this consent form.  Therefore, I consent to 

take part in this research project:   

Participants Signature:                                                 Name in Block Capitals:                     

Witness:                                                                          Date:    
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Research Focus and Ethics Form  

 

Research Basis: 

 

This research is being undertaken as part of a master’s degree of Socially Engaged Art and 

Further Education in the School of Education at the National College of Art and Design. The 

purpose of this research is to theoretically, analytically and practically explore the link between 

the ‘development education’ and ‘socially engaged art practice’ fields to create a combined 

pedagogical learning environment that performs an aspect of social change through 

participation with post-primary young adults. Initially, this practice-based research will be 

attained by undertaking a cohort study with the group of individuals in a post-primary context 

in Ireland, ultimately the researcher will produce a digital art experience that displays the new 

learning paradigm with the attached feature of social change. The educational paradigm in 

question, will immerse the participating young adults into a learning experience that is formed 

by a series of themes; such as, knowledge of development and perspectives, in addition to 

social art and social awareness within the pedagogical field.    

 

 

1.1. Research Questions: 

 

Main Research Question:  

 

Can post-primary ‘young adults’ engage with a practice-based researcher who explores the 

convergence of development education with socially engaged art practice to perform social 

change in Ireland?  
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Can educationally disengaged young adults become re-engaged through a combination of 

development education and socially engaged art practice? 

 

Sub-Research Questions:  

What key learnings can be devised from ‘development education’ and ‘socially engaged art 

practice’ structure that deploys interest towards individuals at post-primary level?    

What creative mediums can ‘development education’ and ‘socially engaged art practice’ be 

executed at, and how will it assist the post-primary group situation? 

How can a practice-based researcher perform a ‘development education’ and ‘socially engaged 

art practice’ programme with post-primary young adults to create a social change venture?  

How can young adults in post-primary education question their societal surroundings in a 

participatory environment i.e. ‘see the world differently’?  

Why is a practice-based research ideally suited to this type of research? and what will be the 

pre-eminent art medium that creatively conveys the researches message?   

1.2. Research Objectives:  

 

To examine and determine if the theory and practice of the ‘development education' and 

'socially engaged art practice’ fields can be performed as a learning pedagogy.   

To understand and discover how ‘development education’ and ‘socially engaged art practice’ 

can provide young adult development in an immersive learning setting. 
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To apply the role of subjectivity, experience and agency within participatory conditions to 

develop engagement with individuals in a post-primary context. 

To analyse if the connected formula of development, perspectives, pedagogical practice, social 

art and social awareness can be performed as one learning methodology that investigate social 

challenges and life complexities being questioned and improved upon from a young adult’s 

point of view.  

To design an immersive learning pedagogy that employs the core meaning of joining 

‘development education’ with ‘socially engaged art practice’, which young adults playing a 

role in formulating.   

To create a digital art experience that young adults self-select a theme on the broad disciplines 

of ‘development education’ and ‘socially engaged art practice’ from an aspect of social change.   

 

 

Research Methodology (Beginnings of Methodology): 

 

 

This research will involve young people under 18 years of age (14-18), and are currently 

partaking in post-primary education, particularly learners that have experienced a combination 

of formal, informal and non-formal settings. There are four key elements of the targeted group 

profile that are preferable for this research, students that have; low grades, low punctuality, 

high levels of behaviour issues, and excessive curriculum apathy, however students that are 

not fitted to that profile would be acceptable. This practice-based research will be carried out 

within one case study in post-primary education in Ireland, in this regard, I plan to have one 

introductory session and then 5 sessions with a group of 6 or 8 students. The research will 
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employ a mixed methods approach to the methodological structure of the study. Using 

quantitative and qualitative methods will ensure a more rounded, comprehensive accumulation 

of data. Participatory workshops will be the primary method of data collection, the workshop 

method results in richer data and provides an opportunity for the information to be analysed in 

a more comprehensive manner. Narrative participatory workshop techniques also bare 

significance in relation to revealing and exploring socially engaged art practice and 

development education application’ subjectivities. Arts-based/visual and experimental are 

additional methods that will be considered alongside the initial aimed methodology. The final 

stage of this research’s methodology will be structured as an immersive digital art experience, 

the strength of this originating from the acquired knowledge within the participatory workshops 

and the literature, which is then augmented by the digital art mediums.  

 

3.0. Ethical Considerations:   

 

This statement is categorized under the vulnerable group status, as I am planning to work with 

individuals under the age of 18. In addition to working with individuals in relation to their life 

and education perspectives, experiences, and conditions, touching on sensitive topics such as 

social complexities on a macro and micro level, may in some circumstances lead to some 

participants feeling uncomfortable and self-conscious. To minimize the potential risk of this 

occurring, all those participating in the study will be informed about the breadth and conditions 

of their involvement prior to agreeing to participate.  

 

Prior to commencing participatory workshop settings, participants will be reminded that they 

are free to leave the workshop at any point if they wish to do so. Informed consent forms and 

participatory information sheets will be provided throughout the study to ensure that adequate 
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preventative measures are taken to minimize any such potential risks. Due to the participants 

registration with a current school body and undertaking state awards such as the leaving and 

junior certificate, it is necessary to acknowledge the potential concerns or consequences 

involved on the part of the participants in the case of sharing delicate information about 

education environments and/or relationships with friends, family and school staff body. Each 

stage of the research process will follow complete anonymity, the wellbeing off and impact on 

participants will be considered throughout, and any published events and/or materials will be 

anonymized to erase any potential identifiers. 

  

If participants have concerns about this study and wish to contact an independent person,          

please contact: Anne Gallagher, Head of School of Education, National College of Art and 

Design, 100, Thomas Street, Dublin 8.  
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Appendix E: Lesson Guides   

Sessions: 7 + Intro Individuals: 8 - 16 

Introductory: (Idea: display complete learning journey on a chalkboard) *name tag  

I. Opening Prompt - Simply sketch ‘what society you would like to see’? (place sticking 

note on chalkboard)  

II. Practical Exertion-(competition)  

• -  In pairs begin a prolonged gaze  

• -  Attempting to build a ‘pyramid’ out of art materials  

• -  Once the gaze is broken by either member, the other member can begin to build his 

or her  

pyramid  

• -  This process will be repeated until either member completes the pyramid.  

III. All-Inclusive Survey - position yourself at this point (i.e. “yes, no or to some 

extent’’)  

• -  Place yourself: In the social class position that you feature, if unsure venture a 

guess? (i.e. upper, middle, working, under)  

• -  Place yourself: Which of the following ‘issues’ are considered pre-eminent to you, 

which of the following issues are least-eminent? (i.e. poverty, inequality, mental 

health, educational injustice, corruption)  
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• -  Place yourself: Go to the visual you most relate to? (i.e. four visuals of society)  

• -  Place yourself: Where you are most connected with? (i.e. emotional, spiritual, 

social, physical)  

IV. Pragmatic Writing - In a group quickly write your feelings to these words? 

every 3 mins rotate each of the four words (equality, freedom, power, control).  

V. Pragmatic Doodling - In a group quickly sketch your feelings to these images *consider 

empathy and apathy while doing so - every 3 mins rotate each of the four visuals (disparate 

aspect of society will be displayed).  

Page !3  

VI. Thought-provoking Questionnaire -  

Basic Information:  

• -  Name:  

• -  Age:  

• -  Location:  

• -  Education History:  

• -  How do you feel today: Good, Moderate, Ok, Bad  

• -  Define yourself in a couple of words:  

Inner Individual Information:  

• -  What is your life dream and what does society tell you should be?  
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• -  What is the most important thing in your life?  

• -  What do you contribute back to society?  

• -  What do you think your future self will remember about you now?  

• -  If all your memories were erased, what kind of person would you be?  

Broader Society Information:  

• -  What should be the goal of humanity?  

• -  Is humanity headed in the right or wrong direction?  

• -  What is art to you and what can art offer society?  

• -  Could societies exist without a way to transfer value (i.e. without money or a barter 

system)?  

• -  If everyone said what they were actually thinking, what would happen to society?  

VII. Concluding Reflection - Call to Adventure: 

 

Path of Connection - say something positive and negative about how you picture society - 

pass on  

the white ball - write your name on it with a marker.  

• -  Quietly reflect on what has materialised, place your name on the chalkboard if you 

want to continue with this practice.  

• -  Closing prompt - item hand out - white string!  

Page !4  
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Next Phase(s) (working):  

Development: (cognisance)  

• Criticality and Principles: Theoretical foundation with practical gameplay  

Perspectives: (scrutinise)  

• Value and Interaction: Understanding society with a photography narrative  

Pedagogical Practice: (thematic substance)  

• Participation and Dynamism: Idea generation towards an aimed thematic structure  

Social Awareness: *problem  

• Power and Knowledge: The responsiveness to art visuals that aim to provoke change Social 

Art: (solution)  

• Artist and Participant: Social Artists work demonstrations  

Experience: (reflection)  

• Discipline and Vision: the enterprise creation.  
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Session: 2                           Individuals: 8 - 16 

Methods: Prompt - Idea - Creation                                               Date: 26th of February 

 

Development: (lesson objectives)  

To further develop the cognisance of young adults through a critical pedagogical practice in 

life values, social principles and critical thinking skills. 

To create a practice-based artistic artefact embodying the creative outlook and educational 

potentialities of these young adults.  

Session warm up:  

 

• The aim of the challenge is for the whole group to step across the line at exactly the same 

time. If one person is out of sync, then they must start over again. This activity involves 

planning, communication, timing and resilience. 

• Begin summary of previous sessions ask the young adults to provide the main points and 

display on chalkboard.  

• Using this sticky note simply draw your perception of a ‘problem in society’.  

 

I. Opening Prompt: Understanding your identity:  

 

• Write your identity; name, sex, relationship status, family relations, location, language, 

ethnicity, hobbies, religious beliefs, social status, interests - share with group (optional).  

• Within the same vein, place yourself at personal identifiers you cherish as most prominent 

to you, share with group (optional).  
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• For the remainder of this field work we require to create a group identity, together we must 

agree on this identity, this will be the focal point of this group’s construction: name, 

social status, location, interests.  

• Finally, on the chalkboard, as a cohort we must select 8 agreements as a group to abide by, 

once we’ve expressed them all sign below if you agree.   

 

II. Practical Exertion: Common Goals Formula: 

   

• In society, common goals can mean the objective relationships people have with the 

material world and with other people, rather than "other people" beyond the individual 

and their familiar social environment: for instance a common goal would demonstrate 

voting for a political party to receive governmental power and doing this in agreement 

with a friend or peer.  

 

• It’s naturally in our DNA not to agree with each-other, with this, I’d like to disturb that 

identity. For instance, a DNA is the fundamental and distinctive characteristics or 

qualities of someone or something, especially when regarded as unchangeable.  

 

• In groups of 3, create a DNA model out of the following art; materials; colouring sticks, 

paper, tape.  

 

• In the centre place three main common goals of society; from the group’s perspective, and 

then share with group; for example, helping a homeless individual to become independent, 

or stopping corruption from big business and political actors. This activity will present how 

a group can work together to agree upon a common goal, while designing an art piece.  
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All-Inclusive Survey: Social structures:  

 

• Family, religion, economic, political and education institutions; photography of these 

elements.  

 

• Find your common ground in reference to your social position, place yourself at this feature 

and the one you believe is the most important social structure to you or society.   

 

• Once completed ask initial questions, proceeding to the prior the researcher adds scenarios 

(five different scenarios) to the individual social structures.  

 

• Openly converse as a group, ask individuals to share stories and short scenarios of their 

own experience or ideas of these structures.  

 

Family - is going involved in a massive household divide, parents begin the separating process 

and children begin to pick between parents on an individual basis, you cannot decide between 

both parents, arguments begin.  

Religion - outbreak war in your country from religious conflict, creates massive catastrophe 

malnourishment in your community, you as an individual flee your home to find a new home 

to survive, currently on a boat to Ireland.  

Economic - a new governmental initiative plans to build a shopping centre in your community, 

your family home is one of the initial houses to be destroyed, forces your family and you to 

become homeless, currently experiencing a precarious position as your home is now a hotel 

room.  
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Political - actors receive a pay rise and in turn, technological disruption begins to take over all 

basic jobs, with triggers cuts to welfare, student assistances, and job shortages. Corruption is 

at an all-time high, people lose power in society.  

Educational - a student is receiving bullying within his/her whole educational journey, parents, 

teachers, and peers are mainly positioned in this negative schooling portrayal, individual 

discovers his/her levels of mental health issues have heightened from this.  

 

i.e. Currently, more than 100 million children are denied access to education, leaving them 

trapped in poverty. For another 140 million children, lack of teachers, classrooms and 

textbooks means that their education is of poor quality. Most children denied an education are 

girls. HIV and AIDS is undermining education through the loss of students, parents and 

teachers.  

 

• This is an overview of how difficult all these structures are, with components of intense 

struggles within them for individuals to embrace and fight against.  

 

• After this, ask the group to finish sentence……because I am an individual……. society 

should…. 

 

 

 

//Break// 
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III. Pragmatic Writing: In a group participant converse on their daily activities, considering 

eat, sleep, play, school, technology usage. And daily activities such as cleaning the 

house, doing homework. Also include the bottom: in regard to how many you do.  

 

• Common good *the common good 

 

• Solidarity *The word is used most often to describe a sense of unity with a political 

group, a group of striking workers, or people who have been deprived of their rights in 

some way. 

  

• Social Inclusion  

 

• Compassion  

 

Pragmatic Doodling: A society that involves, and what is not good about society in Ireland 

today *visuals to help production. Also consider the following sentences: and be as creative 

as possible.  

 

• Societal structures affect them at personal and community level *family, religion, law, 

economy, and class 

 

• Shackles of oppression *something that prevents free action 
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• Construction of realities *we create cultural products (values, beliefs, material products) 

through social interaction. These products become external to those who have produced 

them 

 

• Indoctrination *the process of teaching a person or group to accept a set of beliefs 

uncritically. 

 

IV. Thought-provoking art creation:  

This is a simple exercise, requiring only a window with some kind of a view. The facilitator 

guides the group following these steps: 

• Step 1: find a space at a window where there are sights to be seen outside. 

• Step 2: look at everything there is to see.  Avoid labelling and categorizing what you see 

outside the window; instead of thinking “bird” or “stop sign”, try to notice the 

colours, the patterns, or the textures. 

• Step 3: pay attention to the movement of the grass or leaves in the breeze, notice the many 

different shapes present in this small segment of the world you can see.  Try to see 

the world outside the window from the perspective of someone unfamiliar with these 

sights. 

• Step 4: be observant, but not critical.  Be aware, but not fixated. 

• Step 5: if you become distracted, gently pull your mind away from those thoughts and 

notice a colour or shape again to put you back in the right frame of mind. 

 

Prompt: Seeing society differently  
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Idea: Power and Knowledge - as a group we must create our own story about power and 

knowledge and its relationship, in this designing a narrative through arts based cognitive 

imagination.  

 

Power is…. 

Knowledge is…… 

 

Group Roles: Artists, Narrators, Scribes, Organisers, Content Contributors.  

 

Creation: Blackboard illustrative infographic. 

V.  Concluding Reflection - Call to Adventure: 

 

• Write up on the chalk board the institutional cracks in that you have experience in regard 

to your family, religion, economic, political, educational circumstances.   

 

• On this sticky note write what your ‘common goal’ or ‘group action’ would be in relation 

to this project place on blackboard and share with group.  
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Session: 3                           Individuals: 8 - 16                                    

Methods: Prompt - Idea - Creation                                                           Date: 5th of March 

Perspective: (lesson objective)  

To further develop perspectives that the cognisance of young adults through a critical 

pedagogical practice in transformative life values, interaction and problem-solving skills. 

To create a practice-based artistic artefact embodying the creative outlook and educational 

potentialities of these young adults.  

Session Introduction:  

 

Warm up activity: Silently Find a Mate:  

Description: In your head pick two people that you want to stay close, once completed you 

must move towards the chosen two, keeping a fine line.  

 

o Acknowledgments: to content, space, environment  

o Student summary of previous sessions: Display on chalkboard on main 

points, reflect on the pros and cons of previous lesson plans.  

o Revisiting the social contract: Give examples of various social contracts and 

why we are as a group are different; *(This freedom is preserved and 

protected by the social contract. It is also balanced against an orderly 

society in which the good of all is protected.) 
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o In the news this week: Various samples, this is the beginning of unpacking and 

understanding the perspective funnel.  

 

o Sticky Note: Draw your perspective of a ‘social standpoint in developing a 

progressive society’. I.e. define perspective in society.  

 

Notes: 

 

I.  Opening Reflection - Call to Adventure: 

 

o Draw box with crack in it. 

o Write up on the chalk board the institutional cracks in that you have experienced in 

regard to your family, religion, economic, political, educational circumstances.  

 

II. All-Inclusive Survey: Ideologies in Value and Interaction: (photography)  

 

Description: Social issues include civil rights, poverty, racism, bullying, income and 

opportunity inequality, immigration, marriage equality, homelessness, LBGT issues, abortion, 

education and much, much more that students might be interested in.  

 

o Finding your Social Issue: Empathy, interaction, expression and 

explanation  
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o Openly converse as a group: ask individuals to share stories and short 

scenarios of their own experience or ideas of these issues. Why did you 

choose this perspective over the other, ask them to reflect on a part of their 

life episode as an indicator of this choice? 

 

o The Agree or Disagree Prism: Each student must agree or disagree with 

someone else’s perspective.  

 

o Facilitator Narratives: Putting energy into the disputes by enthusing 

disagreements. Display this as an open Improvisation of the scenarios of the 

following; Homelessness, LBGT, Education, Abortion.  

 

 

Notes: 

 

 

III. Practical Exertion: Value and Interaction: 

 

Description: Human interactive game with value of power attached to the playing mode - 

Power-gaming (or power gaming) is a style of interacting with games or game-like systems, 

particularly video games, board games, and role-playing games, with the aim of maximizing 

progress towards a specific goal, to the exclusion of other considerations such as storytelling, 

atmosphere and camaraderie. 
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§ Aim: The group have to agree upon three social issues to tackle as a functional democratic 

party without nominating leaders, higher status roles or extra circular personnel.  

 

§ Gaming Strategy:  

 

§ Strategy 1: Each student receives a gaming role and position. They can choose to take any 

physical position they prefer.  

§ Strategy 2: Educators will chair, time-keep, observe and write in this activity. The observer 

adds barriers to overcome or think of, such as, news just in bulletins and information that effect 

the gameplay: improvise on this section. i.e. a bomb in the society, food shortage, homeless 

march in the city) 

§ Strategy 3: Students must have a specific social goal in order to maximize the progression of 

their chosen issue in society.  

§ Strategy 4: Individuals will speak to the group about why their issue is the most important in 

comparison to others, students have complete freedom in this activity, although be conscious 

of the group contract.  

§ Strategy 5: Individuals are asked to talk about their skills and experiences that can help solve 

the problems of such issues. 

§ Strategy 6: An individual can receive promotion when similar values are sustained with 

another, and they compete for power, resources and status with the people in the room. 

§ Strategy 7: Ask yourself? How would you choose to interact with the person beside you or 

across from you to manipulate the behaviour of others? 

§ Strategy 8: Educators can spark conflicts, manipulating dialogues, ask difficult questions and 

organise the progression of this gameplay however they see fit.  

 

 

Notes 
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//Break// 

 

 

Warm up activity: Helium Stick 

 

• Split the group into two and line them up in two rows facing each other. 

• Introduce the cane to the group. 

• Ask participants to hold their arms out in front of them and point their index fingers. 

• Lay the cane down on their fingers.  Get the group to adjust their finger heights until the 

cane is horizontal and everyone’s index fingers are in contact with the stick. 

• Explain that the challenge is to lower the cane to the ground. 

• The rule: Everybody’s index fingers must remain in contact with the cane at all 

times. Pinching or grabbing is not permitted – it must rest on top of fingers only. 

• Reiterate to the group that if anyone’s finger is caught not touching the cane, the 

challenge will be restarted. 

 

 

I. Practical Models: Box of Life.  

o What was the worst and best day ever of your life?  

o Individually create a model artefact that demonstrates your everyday actions, 

decisions, and practices,  

o The box must represent a box shape and signal to a solving of a problem in relation 

to the problem you attached in the previous part of the lesson.  
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Notes: 

 

II. Quick-fire Question Round: (photography)  

Place yourself at:   

o Your utopian vision?  

§ Ecological utopia - a utopian society is one that works in harmony with 

nature. 

§ Economic utopia - utopian idealism took off after the 18th century, 

those seeking economic utopia are partially responsible for the 

development of commercialism and capitalism, although they were 

combined with some socialist characteristics in the early 19th century. 

§ Religious utopia - religious utopias exist in concept, both as intra-

religious ideals as well as inter-religious. 

§ Scientific utopia - scientific utopias pertain to the idea of perfection in 

terms of living standards. Means of attempting to achieve utopia through 

science include ideas that omit death and suffering from life or that make 

the human condition one that is perfect. 
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§ Technology utopia - technological utopian lifestyles would be those 

that replace human needs or functions with technology in such a way that 

humans have a higher quality of life. 

 

o The ism you believe to be connected with.  

§ Marxism: A system of economic, social, and political philosophy based 

on ideas that view social change in terms of economic factors. 

§ Feminism: the advocacy of women's rights on the ground of the equality 

of the sexes. 

§ Communism: a theory or system of social organization in which all 

property is owned by the community and each person contributes and 

receives according to their ability and needs. 

§ Egalitarianism: the doctrine that all people are equal and deserve equal 

rights and opportunities. 

§ Fascism:  is a form of government which is a type of one-party 

dictatorship. Fascists are against democracy. They work for a 

totalitarian one-party state. This aim is to prepare the nation for armed 

conflict, and to respond to economic difficulties. ... It stands for a 

centralized government headed by a dictator. 

§ Socialism: is an economic system where the ways of making a living 

(factories, offices, etc.) are owned by a society as a whole, meaning the 

value made belongs to everyone in that society, instead of a group of 

private owners. People who agree with this type of 

system are called socialists. 

 



 114 

o At movement you would be apart off?  

§ Redemptive: acting to save someone from error or evil. i.e. spread of 

Christianity.  

§ Reformative:  intended or tending to reform. i.e. criminal injustice 

 

§ Revolutionary: is a specific type of social movement dedicated to 

carrying out a revolution i.e. Irish War of Independence 

§ Alternative: refers to a social movement that seeks limited societal 

change. They target a small group of people and a specific behaviour 

and attempt to change the behaviour of individual people in relation to 

that issue. Mothers Against Drunk Driving (MADD) is an example of 

an alternative social movement because it targets one behaviour—

drunk driving. 

 

 

o How you would rethink society?  

§ reinvent/rethink, refuse, reduce, reuse/repair, recycle, replace/rebuy 

 

o Human behaviours that you agree or disagree with:  

 

§ aggression, optimistic, pessimistic, trusting, envious, competition, 

cooperation  
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What is your sense of self? some people believe it is neither of those, nor that the sense of 

self is your self-esteem? ... In psychology, the sense of self is defined as the way a person 

thinks about and views his or her traits, beliefs, and purpose within the world. 

 

Draw three chalkboard boxes? His or her traits, beliefs, and purposes?  

 

 

 

 

 

 

 

Notes: 

 

III. Thought-provoking art creation:  

Warm up Activity: This is a simple exercise, requiring only a window with some kind of a 

view. The facilitator guides the group following these steps: 

• Step 1: find a space at a window where there are sights to be seen outside. 
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• Step 2: look at everything there is to see.  Avoid labelling and categorizing what you 

see outside the window; instead of thinking “bird” or “stop sign”, try to notice the 

colours, the patterns, or the textures. 

 

• Step 3: pay attention to the movement of the grass or leaves in the breeze, notice the 

many different shapes present in this small segment of the world you can see.  Try to 

see the world outside the window from the perspective of someone unfamiliar with 

these sights. 

 

• Step 4: be observant, but not critical.  Be aware, but not fixated. 

 

• Step 5: if you become distracted, gently pull your mind away from those thoughts and 

notice a colour or shape again to put you back in the right frame of mind. 

 

 

Video: Cultural Hegemony 

 

o Prompt: ‘Seeing society differently’ 

o Idea: Power, Knowledge, Value, Interaction: Create our original story about the key 

themes and its relationship with your life experiences in social structures and issue. In 

this designing a narrative through arts based cognitive imagination utilizing innovative 

art-based displays. Key to this is EXPERIENCE!!!! 

§ Firstly: Bullet point and draw what: Power, Knowledge, Value, Interaction is……on 

the blackboard.  

§ Group Roles: Artists, Narrators, Scribes, Organisers, Content Contributors.  
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o Creation: Blackboard illustrative infographic. 

 

 

Final Recommendations: 

 

o Sticky Note: Write what your ‘common goal’ and/or ‘group action’ (idea, art type, 

issue) would be in relation to this project place on blackboard and share with group.  

o Denying your interaction to take a role outside of the norm:   

§ It's time to ask yourself are you ready to take a risk?  

§ Question to Group? That has serious consequences, which will always work 

against you, you have a choice today? To live on your knees or live standing 

up, but if you choose to live be standing up, don’t think you are going to be 

rewarded for it?  

§ Political purity is the identity crisis: It means you define yourself in way that 

excludes everyone else, because the self-righteousness makes you feel good. 

The first people to go outside some fascist regime are the intellectuals.  

 

Political Purity 

 

// Revisit the string and close session //  
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Session: 4                         Individuals: 11 + Two Teacher               

Methods: Prompt - Idea - Creation                                                           Date: 12th March    

 

Pedagogical Practice: (lesson objectives)  

 

To further develop pedagogical practice within the cognizance of young adults through a 

critical educational practice in transformative participation, dynamism and practice. 

To create a practice-based artistic artefact embodying the creative outlook and educational 

potentialities of these young adults.  Idea generation towards an aimed thematic structure  

 

 

Warm up activity: *i.e. blind spots  

FINISHED FILES ARE THE 

RESULT OF YEARS OF 

SCIENTIFIC STUDY 

COMBINED WITH THE 

EXPERIENCE OF YEARS.  

Session Introduction:  

o Write on a sticky note ‘what education should do?’  

o Unpack what is ‘change’ – first begin defining it in groups – share with group.  
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i.e. change is making something to become different. Showing a different identity to an 

area of despair.  

o What’s the Purpose and the Connection of this project? *This half is purposing the 

other half is connection *anyway you like you must represent purpose and the same 

with connection, demonstrate to the group. (line in the middle) 

o How would you impower the voiceless? *telephone  

o Demonstrate what Alienation and Power is to you out of these materials. <O> 

o Idea: Providing Youth-Reach students a voice through the embracement of 

power with responsibility of prejudice from a creative experience lens. <O> 

 

I. Opening Reflection - Call to Adventure:  

 

Chalkboard –  

 

o What we’ve done so far summary *demonstrate on chalkboard - why was It so 

comprehensive or in other words broad? *demonstrate dynamic (characterized by 

constant change, activity, or progress) and relate to multiple intelligences  

 

o What’s next? *sessions on social awareness/social art/the experience 
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o What’s It about? Defining the project  

 

The overview of this educational social vision in connection with seeking a social 

aspect alternative by utilizing an artistic experience as a response.  

 

- Have a social vision  

- Connect it with a social aspect  

- Seek an alternative of the social detail  

- Design an artistic experience  

- Display your voice via this art experience  

 

Put simply: To empathize, build relationships and create social art *chalkboard  

 

Draw three chalkboard boxes? expand on His or her traits, beliefs, and purposes? 

*Individuals can write x if they disagree and o if they agree.  
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II. All-Inclusive Survey: Ideologies in Value and Interaction:  

Pedagogy: Participation and Dynamism:  

• Stand at your biggest anxiety or fear that something bad or unpleasant will happen. 

*assessing learner apprehension  

 

- Fear of change/alienation/crimes/public speaking/expulsion/failure - anger, fear, 

helplessness and disappointment  

 

• Stand at your biggest problems you have faced in your previous learner experiences 

 

- Control, Power, Poverty, Behaviour, Alterative  

 

• Identify the preferable main elements of a curriculum that you should be learning?  

 

- Place elements of string from sticky note.  

• What was the most captivating learner experience to you? that applied prior 

knowledge that extended and expanded? 

- Place elements of string from sticky note.  

• Rate your level of the following: 

- Time management, group norms, analysing aura (environment), and facilitating 

powerful interactions is a systemic way of emphasising collegial discussion 

(becoming a powerful interactor in a system that generates a discussion) (0-5) 
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• Individually demonstrate freedom any way you prefer.   

- Have you ever felt freedom in experimentation without cynical (concerned only with 

one's own interests) political stances?  

 

- Low/Medium/High 

 

III. Practical Exertion: Value and Interaction:  

 Engaged pedagogy:  

o Firstly, share one's talents and potentialities (promotes self-actualization to empower 

learner centred social awareness)   

- This form mutual engagement in manoeuvring lesson types to learn and move 

together exterior of the classroom constructs  

- Would you speak about such talents or potential outside of the classroom 

constructs.??? 

 

o As a group lets create a statement or slogan repeated frequently. But it needs to 

disregard obedience and authority.  

 

- Practice of freedom while ingraining a mantra of dynamic modularisation, 

leaving behind 
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o Logic intertwining the interaction between biological, psychological and societal 

elements – signal to previous sessions (draw on chalkboard)  

Demonstrate interaction, functionality, emotion as a group, think of signs.  

i.e. Environment interacts with sociological (integration) as it resides at the top, cognition 

(functionality) and emotion (sensibility) is bridged by acquisition which is placed at left and 

right corners of the triangle, with society appearing at the outer-side of the circle  

• Emotional and cognitive functions are dependent on the learner’s interlinkage with 

the following. Now demonstrate social, cultural and material world as a group 

(cognitive dimension) think of a chain.  

• Opening the floor once more:  

o Ideally what would you like to achieve in society? Write down main points on 

chalkboard 

i.e. In the production of a comprehensive social idealism, it is essential for the learner to absorb 

these comprehensive measures for competence and conscientisation to be reached.  

 

//break// 

 

Warm up activity: Compliment Circle  

This to acknowledging learner thinking, and learner accountability  

- One Compliment 
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- One interesting thing 

- One problem we are trying to overcome.   

I. Practical Models: Box of Life.  

o What was the worst and best day ever of your life?  

o Individually create a model artefact that demonstrates your everyday actions, 

decisions, and practices?  

o The box must represent a box shape and signal to a solving of a problem in relation 

to the problem you attached in the previous part of the lesson. *showing example 

of another person’s box.  

 

 

 

 

 

 

II. Quick-fire Question Round:  

In the praxis of social relations:  

o Write your vision, focus, and action in relation on a sticky note, move around the 

room find someone to share it with. Add points if they expand on your idea.  

- dynamic interaction of action and reflection  



 125 

- knowledge, interaction and the activity intersect   

- knowing, acting, and being (curriculum model)  

- being - “capability, self-realisation and self-reliance”  

Process - creating a vision, maintaining the focus, generating modularisation visibility, 

unlocking learner potentiality, and preserving standards (display on chalkboard)  

- Ask students to add to it.????? 

i.e. The preliminary factors in producing the layers of knowledge, being, potentiality 

and vision is the combined mechanism that contributes in the early stages of learning 

in a responsive group dynamic.  

IV. Thought-provoking art creation:  

Warm up Activity: This is a simple exercise, requiring only a window with some kind of a 

view. The facilitator guides the group following these steps: 

• Step 1: find a space at a window where there are sights to be seen outside. 

 

• Step 2: look at everything there is to see.  Avoid labelling and categorizing what 

you see outside the window; instead of thinking “bird” or “stop sign”, try to notice the 

colours, the patterns, or the textures. 

 

• Step 3: pay attention to the movement of the grass or leaves in the breeze, notice the 

many different shapes present in this small segment of the world you can see.  Try to 

see the world outside the window from the perspective of someone unfamiliar with 

these sights. 
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• Step 4: be observant, but not critical.  Be aware, but not fixated. 

 

• Step 5: if you become distracted, gently pull your mind away from those thoughts and 

notice a colour or shape again to put you back in the right frame of mind. 

 

 

Video: Cultural Hegemony 

 

o Prompt: ‘Seeing society differently’ 

o Idea: Power, Knowledge, Value, Interaction, Participation, Dynamism: Create our 

original story about the key themes and its relationship with your life experiences in 

social structures and issue. In this designing a narrative through arts based cognitive 

imagination utilizing innovative art-based displays. Key to this is EXPERIENCE!!!! 

§ Firstly: Bullet point and draw what: Power, Knowledge, Value, Interaction, 

Participation, Dynamism is……on the blackboard.  

§ Group Roles: Artists, Narrators, Scribes, Organisers, Content Contributors.  

o Creation: Blackboard illustrative infographic. 

 

i.e. This is how we are going to brainstorm our idea.  

 

Final Recommendations: 

Five key points of an idea: Process, location and setting (space), purposes and content: 

(participatory consciousness. (Task)  
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Key: oppression and empowerment are voicing the identity of the persons social 

environment.  

“Imagination is the chief instrument of the good.” Blackboard 
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Session: 5                         Individuals: 11 + Two Teacher               

Methods: Prompt - Idea - Creation                                                           Date: 19th March    

 

Social Awareness: student takes pictures throughout the lesson! 

To further develop the social awareness of the young adults through critical pedagogical 

practice in transformative participation, power and knowledge. 

To create a practice-based artistic artefact embodying the creative outlook and educational 

potentialities of these young adults.   

 

Idea: Providing Youth-Reach students a voice through the embracement of power with 

responsibility of prejudice from a creative experience lens.  

'Creatively educate society about the students at YouthReach under the lens of embracing 

power and the responsibility of prejudice 

Warm up activity 

Opening the floor: Ideally what would you like to achieve in society from this project? Ask 

one student to write down main points on chalkboard 

Session Introduction:  

Task: Draw on a sticky note ‘what education should do?’ ‘What is social awareness to you?’ 

1. Is to tell a story to describe a system? (Speak to) 

2. What can a story tell us about the system of human beings?  
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3. In what ways is creating a story like a system of human beings making a decision or 

completing a project together? 

 

Exercise: Connecting interrelationships through systems thinking?  

1. Events (impacts) 

2. Patterns (behaviours) 

3. Systemic structures (problems) 

4. Mental models/thought process (patterns)  

Task: (1) Place these levels in order (by a number), and (2) write down your feelings to these 

levels in relation to the systems (different societies and communities) 

 you are involved within. (3) Connect them with one another.  

Problem Solving Activity:  

 

1. Create group decisions based on problems that may arise within the group in 

regard to yourself or others?  

 

Place elements of string from sticky note.  

  

2. Inspect these problems on behaviours you have experienced about one another in 

your YouthReach cycle together.  

Speak: Let’s tie all of our strings together to agree upon over coming all these problems in 

order to work towards this common goal.  
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I. Opening Reflection - Call to Adventure: <0> 

'creatively educate society about the students at YouthReach under the lens of embracing power 

and the responsibility of prejudice in Irish society'   

 

What’s It about? Defining the project… 

 

1. What is our thought?  

2. What is our understanding?  

3. What is our appreciation?  

4. What is our action?  

Task: Write your vision, focus (potential), and action in relation on a sticky note, move 

around the room find someone to share it with. Add points if they expand on your idea. <0> 

The overview of this educational social vision in connection with seeking a social 

aspect alternative by utilizing an artistic experience as a response.  

 

1. Have a social vision  

2. Connect it with a social aspect  

3. Seek an alternative of the social detail  

4. Design an artistic experience  

5. Display our voice via this art experience  

6. Issue our project into society 

 

Put simply: To empathize, build relationships and create social art *chalkboard  
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II. All-Inclusive Survey: Ideologies in Value and Interaction:  

 

1. Write down your ideologies of YouthReach, your main learnings throughout your cycle 

here?  

 

Place elements of string from sticky note.  

2. What was the most captivating learner experience to you? that applied prior 

knowledge that extended and expanded? 

Place elements of string from sticky note.  

• Rate your level of the following: <0> 

Time management - (0-5) 

Dealing with group norms - (0-5) 

Analysing aura (environment) - (0-5) 

Facilitating powerful interactions is a systemic way of emphasising collegial 

discussion (becoming a powerful interactor in a system that generates a discussion)  

Task: Ask one or two students to start a powerful conversation regarding your experience of 

YouthReach, include societies role in this and involve rebellious element if possible.  

III. Practical Exertion: Value and Interaction:  

 Engaged pedagogy: <0> 
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1) Firstly, share one's talents and potentialities (promotes self-actualization to empower 

learner centred social awareness) – in accordance for group roles.   

Ask yourself? Would you speak about such talents or potential outside of the classroom 

constructs? <0> 

2) As a group lets create a statement or slogan repeated frequently. But it needs to 

disregard (obedience and authority). Logic intertwining the interaction between 

biological, psychological and societal elements – signal to previous sessions (draw on 

chalkboard)  

Closing task: Demonstrate interaction, functionality, emotion as a group, *think of signs and 

movements; then demonstrate how society would react to this connection. <0> 

//break// 

Warm up activity:  

- As a warm up activity I want you to find a partner and create an at piece that encourages 

friendships and softening struggles to break down barriers in social complications like 

division, conflicts and hostility. <0> 

Task: Draw the modern YouthReach student: think of his Image, identity and belonging  

What would he/she have……? 
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I. Practical Models:  

 

Warm up Activity: This is a simple exercise, requiring only a window with some kind of a 

view. The facilitator guides the group following these steps: <0> 

• Step 1: find a space at a window where there are sights to be seen outside. 

 

• Step 2: look at everything there is to see.  Avoid labelling and categorizing what you 

see outside the window; instead of thinking “bird” or “stop sign”, try to notice the 

colours, the patterns, or the textures. 

 

• Step 3: pay attention to the movement of the grass or leaves in the breeze, notice the 

many different shapes present in this small segment of the world you can see.  Try to 

see the world outside the window from the perspective of someone unfamiliar with 

these sights. 
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• Step 4: be observant, but not critical.  Be aware, but not fixated. 

 

• Step 5: if you become distracted, gently pull your mind away from those thoughts and 

notice a colour or shape again to put you back in the right frame of mind. 

 

•  

Speak: Instances like mental health and homelessness are distinctive features of the image and 

identity of Dublin City – reverse the unknown - to open up new possibilities for the future. 

<0> 

II. Quick-fire Question Round:  

Read: <0> 

Power is productive 

It produces subjects, it makes things happen and achieves outcomes.  

Power operates silently  

Power makes decisions to behave.  

Power does not have a single identifiable point; the power is the network itself’. 

In the praxis of social relations:  

(The Stanford Prison Experiment) Experiment – watch as task.  

Brown eyes and blue eyes Racism experiment  
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Video: Cultural Hegemony 

 

The exercise of power? how this context can respond social control?  

Task: Write down main points of the videos.  

V. Thought-provoking art creation:  

 

 

 

o Prompt: ‘Seeing YouthReach differently’<0> 

o Idea: Power, Knowledge, Value, Interaction, Participation, Dynamism: Create our 

original story about the key themes and its relationship with your life experiences in 

social structures and issue. In this designing a narrative through arts based cognitive 

imagination utilizing innovative art-based displays. Key to this is EXPERIENCE!!!! 

§ Firstly: Bullet point and draw what: Power, Knowledge, Value, Interaction, 

Participation, Dynamism is……on the blackboard.  

§ Group Roles: Artists, Narrators, Scribes, Organisers, Content Contributors.  

o Creation: Blackboard illustrative infographic. 

i.e. This is how we are going to brainstorm our idea.  

 

Final Task: 

Five key points of an idea: <0> 

What will the:  
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Process: 

Location: 

Setting (space): 

Purposes: 

Content:  

“Imagination is the chief instrument of the good.”  

Next week: Inspiring freedom of expression as a conceptual tool sets up a solution via the 

social art lens.  

Way of council: The Way of Council is a personal practice, a group process and a life-pathway. 
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Session: 6                       Individuals: 7 + Two Teacher            

Methods: Prompt - Idea - Creation                                                           Date: 26th March    

 

Social Art:  

To develop the social art of the young adults through critical pedagogical practice in 

transformative participation, power and knowledge. 

To create a practice-based artistic artefact embodying the creative outlook and educational 

potentialities of these young adults.   

 

Idea: 'Creatively educate society about the students at YouthReach under the lens of embracing 

power and the responsibility of prejudice 

Warm up activity:  

This is a simple exercise, requiring only a window with some kind of a view. The facilitator 

guides the group following these steps: *announce in the dining room 

- Find a space at a window where there are sights to be seen outside. 

- Look at everything there is to see.  Avoid labelling and categorizing what you see 

outside the window; instead of thinking “bird” or “stop sign”, try to notice the colours, 

the patterns, or the textures. 

- Pay attention to the movement of the grass or leaves in the breeze, notice the many 

different shapes present in this small segment of the world you can see.  Try to see the 

world outside the window from the perspective of someone unfamiliar with these 

sights. 

- Be observant, but not critical.  Be aware, but not fixated. 
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- if you become distracted, gently pull your mind away from those thoughts and notice a 

colour or shape again to put you back in the right frame of mind. 

 

Way of council: Box of Life: The Return  

 

The Way of Council is a personal practice, a group process and a life-pathway. 

o What was the worst and best day ever of your life, after YouthReach I want to 

achieve, and I also fear? Place box in the middle with notes spread out in a circle, 

candles and set the mood in accordance to way of council. Share…... 

Summarised key points from last session:  

 

§ Relationships of events, patterns, problems, and thought process in YouthReach  

§ Problems in this groups   

§ Levels of the project our group has to complete.  

§ Creating a YouthReach character  

§ Watching two videos on power and prejudice 

§ Group activity on 5 points to create a great idea.   

 

Open the Floor:  

Question 1: Any other comments on events, problems, patterns, or thought processes in 

YouthReach.  

Question 2: You notice any problems in this group currently and that could still happen?  

Question 3: Levels of the project we must complete before making a product. 1) Brainstorming 

character journey, and 2) social project outside of YouthReach.  
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Question 4: Ask one or two students to explain the two videos we watched.  

Questions 5: What is your idea of YouthReach and what was the best experience? 

Question 6: What are your time management skills like, dealing with group norms and 

analysing an environment?  

Task: Ask one or two students to start a powerful conversation regarding your experience of 

YouthReach, include societies role in this and involve rebellious element if possible.  

Speak to-  

That has serious consequences, which will always work against you, you have a choice today? 

To live on your knees or live standing up, but if you choose to live be standing up, don’t think 

you are going to be rewarded for it? But to lay a marker down for those to follow your path 

and inspire freedom of expression as a conceptual tool that sets up a solution via the social art 

lens. 

I. Opening Reflection - Call to Adventure:  

Floor Conversation: What’s It all about?  

 

5. What is our thought?  

6. What is our understanding?  

7. What is our appreciation?  

8. What is our action?  

Task: Write your vision, focus (potential), and action on a sticky note, move it onto the 

chalkboard.  
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1) Have a social vision – Our social vision overview is the connection of YouthReach 

and Irish society to seek an alternative perspective by utilizing an artistic experience as 

a response.  

2)   Connect it with a social aspect - TBC 

 

3)   Seek an alternative of the social detail – TBC - solve the problem in isolation  

 

4)  Design an artistic experience – Character journey from YouthReach to the end on a 

blackboard.  

 

5)  Display our voice via this art experience – TBC – Flower positioned at your 

‘favourite’ place with a stone displaying your journey and aspirations.  

 

6) Issue our project into society – TBC  

 

Put simply: To empathize, build relationships and create social art  

Group Activity: Five key points of an idea: What will the:   

Process: 

Location: 

Setting (space): 

Purposes: 

Content:  
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Engaged pedagogy:  

Share one's talents and potentialities: in accordance for group roles.  

(Choose Group Roles) – stand at your group role  

Ask yourself? Would you speak about such talents or potential outside of the classroom 

constructs?  

As a group lets create a statement or slogan repeated frequently. ‘Seeing YouthReach 

differently’ 

 

- 

Before Break Task: Demonstrate interaction, functionality, emotion as a group,  

- Think of signs and movements 

- Then demonstrate how society would react to this connection. 

 

Remember: Once completed this brainstorming journey, the group creates an art piece attach 

to our idea and locates It at a space that represents the narrative. 

Samples of Socially Engaged Artist works –  

//Presentation// -  

Question to Class - What is social art practice to you?  

Warm up activity:  
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§ I want you to find a partner and create an art sketch that encourages friendships or 

something similar for our story about this character’s journey to and from YouthReach.  

§ This art sketch should soften struggles to break down barriers in social complications 

like division, conflicts and hostility.  

VI. Thought-provoking art creation:  

 

 

Prompt: ‘Seeing YouthReach differently’ 

Group Roles: Artists, Narrators, Scribes, Organisers, Content Contributors.  

Firstly: Bullet point and draw what:  

Criticality? (analysis)  

Principles? (morally correct behaviour and attitudes) 

Value? (morals of life)  

Interaction? (connection)  

Power? (control)  

Knowledge? (understanding) 

Participation? (being involved) 

Dynamism? (being different) 

Participant? (combining the process)  
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Artist? is…… (space, environment, function)   

Idea: Create our YouthReach story using these headings and involve your relationship, 

experience, and social connection  

Creation: Blackboard illustrative infographic.  
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Session: 7                       Individuals: 12 + Two Teacher            

Methods: Prompt - Idea - Creation                                                           Date: 2th April 

 

Experience:  

To display the young adults interactive learning experience through critical pedagogical 

practice by framing the vision inside the discipline construct. 

To create a practice-based artistic artefact embodying the creative outlook and educational 

potentialities of these young adults.   

 

Idea: 'Creatively educate society about the students at YouthReach under the lens of embracing 

power and the responsibility of prejudice 

Warm up activity:  

§ I want you to find a partner and create an art sketch that encourages friendships or 

something similar for our story about this character’s journey to and from YouthReach.  

§ This art sketch should soften struggles to break down barriers in social complications 

like division, conflicts and hostility.  

 

Open the Floor:  

Share one's talents and potentialities: in accordance for group roles.  

Ask yourself? Would you speak about such talents or potential outside of the classroom 

constructs?  
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Task: Demonstrate interaction, functionality, emotion as a group,  

- Think of signs and movements 

- Then demonstrate how society would react to this connection. 

- Activate your senses in this task. 

- Speak to-  

Floor Conversation: What’s It all about?  

 

9. What is our thought?  

10. What is our understanding?  

11. What is our appreciation?  

12. What is our action?  

 

I. Opening Reflection - Call to Adventure:  

Task: Write your vision, focus (potential), and action on a sticky note, move it onto the 

chalkboard.  

Have a social vision – Our social vision overview is the connection of YouthReach and Irish 

society to seek an alternative perspective by utilizing an artistic experience as a response.  

Connect it with a social aspect - TBC 

Seek an alternative of the social detail – TBC - solve the problem in isolation  
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Design an artistic experience – Character journey from YouthReach to the end on a 

blackboard.  

 

Display our voice via this art experience – TBC – Flower/sign/post positioned at your 

‘favourite’ place with a stone displaying your journey and aspirations.  

 

Issue our project into society – TBC  

 

Put simply: To empathize, build relationships and create social art  

// Write above on board // 

Group Activity: Five key points of an idea: What will the:  Elaborate  

Process: 

Location: 

Setting (space): 

Purposes: 

Content:  

- 

Samples of Socially Engaged Artist works –  

//Presentation// - print out copies for students.  

VII. Thought-provoking art creation: 
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Prompt: ‘Seeing YouthReach differently’ 

Group Roles: Artists, Narrators, Scribes, Organisers, Content Contributors.  

Firstly: Bullet point and draw what:  

Criticality? (analysis)  

Principles? (morally correct behaviour and attitudes) 

Value? (morals of life)  

Interaction? (connection)  

Power? (control)  

Knowledge? (understanding) 

Participation? (being involved) 

Dynamism? (being different) 

Participant? (combining the process)  

Artist? is…… (space, environment, function)   

Discipline (what was learned) 

Vision (what’s the end goal)  

Idea: Create our YouthReach story using these headings and involve your relationship, 

experience, and social connection  
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Creation: Blackboard illustrative infographic.  

 

Remember: Once completed this brainstorming journey, the group creates an art piece 

attached to our idea and locates it at a space that represents the narrative direction and theme 

exploration.  

*RECREATE for materials. What would we need?  

Literature Notes: *Attach this to Visual.  

‘'Education uses as its experience primary medium’’  

The succeeding phase of the narrative is crucial, transforming the preceding literature into a 

learning experience with the complimentary phenomenon of art  

Eisner (2003) said that in education the learner’s mind eventuates from life experiences, they 

discover the ability to shape learning transactional factors from a curriculum and educating 

practices. The profound effectiveness consists of the ability to activate the senses  

In the social value detail, Eisner eludes to a duo of processes: reminiscence transfers 

imagination with the evolution of imaginative thought into a public formation  

- 

In a time of catastrophic despair art and education collaboration that addresses social, political, 

economic and environmental issues is essential  

In a hyperactive society, humanity becomes vastly disillusioned under political, economic and 

social domination  
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The art autonomy ideal of complete emancipation will solely thrive by a complete mass 

departure of the conditioned spectacle of society  

Predetermined social factors and cultural aspects controlled by institutions and government are 

undoubtedly compromised  

- 

By enforcing an inverted consciousness with the production of knowledge this study examines 

a counter-public sphere as the solution.  

Read to: The preceding document supports the argument that young individuals with critical 

awareness of unjust laws, economic exploitation and authoritarian power is necessary prior to 

engagement with social art civil disobedience, essentially working towards a common goal 

converged by social values, beliefs and status.  

Read to: Conceivably the SAP solution segment of the opted ubiquitous issue is entrusted to 

the motivated progressive socially engaged artist from the participated individual’s conception 

through deliverance of transformative education, rendering the highlighted mantra as the 

aspiration to inspire.  
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Session: 8                      Individuals: 12 + Two Teacher            

Methods: Prompt - Idea - Creation                                                           Date: 9th April 

 

Creation:  

To display the young adults interactive learning experience through critical pedagogical 

practice by framing the vision inside the discipline constructs.  

To create a practice-based artistic artefact embodying the creative outlook and educational 

potentialities of these young adults.   

 

Idea: 'Creatively educate society about the students at YouthReach under the lens of embracing 

power and the responsibility of prejudice 

Write all Answers on Chalkboard:   

Put simply: To empathize, build relationships and create social art  

Group Activity: 

Have a social vision – Our social vision overview is the connection of YouthReach students 

and Irish society to seek an alternative perspective by utilizing an artistic experience as a 

response.  

Connect it with a social aspect - TBC 

Seek an alternative of the social detail – TBC - solve the problem in isolation  
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Design an artistic experience – Character journey from YouthReach to the end on a 

blackboard.  

 

Display our voice via this art experience – TBC – Flower/sign/post positioned at your 

‘favourite’ place with a stone displaying your journey and aspirations.  

 

Issue our project into society – TBC  

 

Five key points of an idea:  

Process: 

Location: 

Setting (space): 

Purposes: 

Content:  

 

Thought-provoking art creation:  

 

 

Prompt: ‘Seeing YouthReach differently’ 

Group Roles: Artists, Narrators, Scribes, Organisers, Content Contributors.  

Firstly: Bullet point and draw what:  
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Criticality? (analysis)  

Principles? (morally correct behaviour and attitudes) 

Value? (morals of life)  

Interaction? (connection)  

Power? (control)  

Knowledge? (understanding) 

Participation? (being involved) 

Dynamism? (being different) 

Participant? (combining the process)  

Artist? is…… (space, environment, function)   

Discipline (what was learned) 

Vision (what’s the end goal)  

Idea: Create our YouthReach story using these headings and the below materials and involve 

your relationship, experience, and social connection.  

Creation: Blackboard illustrative infographic with YouthReach experience creation.  



 153 

 

 

 

 

 

 

 

 

 

 

 

  

Two wooden boxes/bricks - Wood/Cardboard  
Map/maze - Cardboard  
A0 poster board/sandwich board/signpost -  
Bridge - Lollypop sticks/Toilet role board/String 
Water - Bricks
4 more Stickers
Tshirts  
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Appendix F: Expanded Glossary of Fieldwork 

 

Visually exhibiting the ‘young active citizens’ archive who experienced revelations in the 

institutional matrix blended journey of informal, non-formal and social environments. 

Demonstrating the archive glossary as a catalyst for social change via the lens experiential 

education.  
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Appendix G: Interview Guides/Student Transcriptions  

 

Questions aimed towards 2 Students Groups/1 teacher group 

 

Student/Teacher Names:                       Class: 

 

Age:                                                       Level: 

 

Location:                                              Mood/Form:  

 

Duration: 20-45mins 

 

Each member receives a sketchpad and pencil for doodling purposes throughout interview 

(x)  

 

Remember: What we went through in the sessions, from the start to the end.  

 

Warm up activity: Activating the senses test  

 

Development (Prompt)  

 

- Tell me about your overall reflections of your development within the 8 sessions?  

- Overall has your perspective changed in relation to some of the topics we explored 

during the sessions (i.e. gender, prejudice, education, inequality, power) 
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- In future, will you think more critically about social issues? And as a result, explore 

alternatives to such issues.  

- Tell about the values (behaviours and judgements) if any, did you take from the 

sessions?  

- And on that note, using your life experiences as a main learning pillar do you feel 

your life principles (respect, belief, change) have been altered via the explored 

sessions.  

- Could you please explain what the most interactive parts of the sessions where?  

 

Pedagogical Practice (identify) 

 

- Tell me about your opinions on your previous current educational experiences, think 

about attitudes, behaviours and values within this.  

- Could you describe how the process of re-engaging you towards educational learning 

went?  

- And on that, what elements of the process still disengaged the students?  

- Could please describe what the positives of the group’s participation?  

- What was the negatives in the group’s participation?  

- How effective was sharing experiences in this curriculum model in comparison to the 

informal curriculum that is situated In YouthReach?  

- Overall, could you express if and how the transformative experience was achieved.  
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Awareness (Creation/Act)  

 

- How do you think the course makes you more aware of society in general?  

- Tell me about your feelings about how these sessions have provided you with greater 

power to act in society in terms of your individual contexts and situations? 

- In terms of art and artist making a change in society, is this a beneficial pattern 

especially when focusing on the learner’s life experiences?  

- As an active participant in these sessions, is a group working towards a common goal 

a beneficial way to bring about change in society, and if so, how will this alter the 

way your productivity and functionality in society?  

- In terms of the pattern of these sessions becoming a new learning subject, do you 

think it would work with a variety of diverse groups, and if so, why? 

- In your mind, what social art piece would best reflect this project if you were to do 

one on your own accord?  

- Any final insights?  
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Student Group 1 

 

Facilitator: Okay. So, first question. Every question to a group, okay? So, the first question is, 

tell me about your overall reflections of the developments of the sessions, like reflecting on 

them? Looking back on the sessions that we just- all the sessions like, what you thought of 

them, how it went. 

Participant 1: Oh, like me and like people coming out more from the events and like everybody 

would sit and will join in and then it looks again, and it got progressively better as we went 

along. 

Facilitator: Yeah. 

Participant 1: We can, I think it was good, but I didn’t know what we are doing somethings. 

Facilitator: That's fine. That's fine. 

Participant 2: [laughs] at least you are honest of them all they can-they can't go. 

Facilitator: Yeah, exactly. 

Participant 3: I think the more we delved into it the less things became clear. [laughs] 

Facilitator: Yeah? 

Participant 3: Yes. 

Participant 4: Look we men around about this DNA and then the next- 

Participant 3: Spaghetti. 

Participant 4: another min we are on about like marshmallows and then poverty I didn’t 

understand it, they're finding that they-- 

Facilitator: Yeah, yeah. Was 

Participant 2: That's not what we have here. 

Facilitator: Yeah. 

Participant 4: No. 
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Participant 2: it wasn’t boring or anything. 

Participant 4: I think this subject that it's on is confusing though. 

Participant 2: We haven't chosen a subject, the whole idea he wasn't choosing-- 

Participant 4: The whole-the whole like everything around the subjects that is confusing on its 

just- it's confusing because like you [crosstalk] more [crosstalk] the white board, I mean how 

to do all the drawing and stuff of how we proceed in FAS 

Participant 1: I don't know how we made that harder, but we still have made it harder to 

ourselves. 

Facilitator: Yeah. 

Participant 1: Like I remember at one point like looking at like, what like our group had written 

down at like all we had was like, you all get hit by a at one point, it was like bit stupid/ 

Facilitator: But you-you see how you went from- like this as a group and now we're going to 

make something that's false and we're going to design some- 

Participant 1: Yeah. Yeah. Yeah. 

Facilitator: -design something and bring it out into society like how-how you've grown as a 

group, it's always been a- there has been a process that and all the- all the things- all the 

learnings behind us and where we, um, rehearse by me in order to make that happen? 

Participant 1: We rehearsed still have we on this and our groups? 

Facilitator: No. I've researched. I've been researched on them and- 

Participant 1: cool 

Facilitator: Yeah. [laughs] Um, so like is there anything else the matter of point. 

Participant 2: About? 

Facilitator: The question. 

Participant 3: Could you repeat the question? 
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Facilitator: Okay, tell me about your overall reflections of the development- of your 

developments within the eight sessions. 

Participant 3: So, my personal development within the sections of the sessions considering 

with- on the basis of searching for it subject on the subject of subjects to portray or how to 

portray things, uh- 

Participant 1: That wasn’t English ha  

Participant 3: -certain situations. [laughs] 

Participant 1: That-that was not English. 

Participant 2: them sentences go when you were- 

[laughter] 

-if you want to-- 

[laughter] 

Participant 3: Okay. Hold on, I want you [crosstalk] 

Participant 2: ok slowly, it'll make sense. [crosstalk] 

Facilitator: Okay, yeah  

Participant 3: Yeah, yeah yeah. No, I got it. It was-it was fun. I liked the fact that, uh, I could 

share some opinions and we can all see different perspectives and understand, uh, different 

methods and ways of approaching certain situations, understanding them, conversing and 

represent again in art which is fun. 

Participant 1: I agree with her. 

Facilitator: Okay. Anything more? Nothing more. 

Participant 1: It was cool. 

Facilitator: Yeah. Okay. All right we move on. Um, so next question, overall, um, has your 

perspective, like your view of things changed in relation to some of the topics we explored? 

Like gender, like prejudice, like education, inequality, power, that these are things that we 
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looked at and each session- I know you might not remember them, but like, these are- each 

session we looked at things like this and we chose a theme as a group around the-- All having 

an alternative vision of view Youthreach students. So, do you think you're even within the 

session say if we were exploring homelessness, and re, um, re-analyse what homelessness 

might be and stuff like that? Do you think is-- Yeah. 

Participant 4: Most probably, how's their upbringing challenge there wasn't. Like on most of 

the subjects. 

Facilitator: Yeah, yeah. 

Participant 3: And for some things, yeah, for other things, maybe not. 

Participant 1: For somethings yeah, can, how is the point doing like some things you're going 

to move on and some things you're not going to move on.  

Participant 2: I think it's just it made me realize more, like you realize more- 

Participant 4: Like what's like gender, what it’s about- 

Facilitator: Well, that's just an example of an issue. 

Participant 4: Like for example, gender male, female. 

Facilitator: Yeah. 

Participant 4: Okay, let's not go there because Mary has, uh, every argument that, she does 

Facilitator: No, I'm just-I'm just using gender as like I'm just using a gender [crosstalk] 

Participant 1: Example also. 

Facilitator: Yeah, yeah, yeah. Go on. 

Participant 4: Now because like everybody has their own ideals or- 

Participant 3: Perspective. 

Participant 4: Perspective, um, ideas for them so they kind of would have their ideas that there's 

only two genders so-- 

[laughter] 
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Participant 2: So, do you believe that there's only two and you believe there's more? 

Participant 3: No. 

Participant 4: I believe in science. 

Participant 3: Yeah, but biology basically. 

Participant 2: So, what are you arguing is that? [laughter] 

Participant 4: Just she likes to argue about everything so it was like you can- 

Participant 1: If there's a female and if you wish to change your gender to male or female, I'd 

say you can if you want, but if you're, say you're- 

Participant 3: X Y chromosomes you can actually 

Participant 2: So  

[laughter] 

I turned around to and said, "Oh yeah, I don't want to be a male and like would you like say 

fuck off [crosstalk] no 

Participant 4: I wouldn't care 

Participant 1: Do you not want to be a male [crosstalk] 

Participant 4: Honestly. 

Participant 2: No, no I want to be a male only till I have a man. 

Participant 4: Oh okay. I mean, I will cook for you as long as you are not like a fucking Apache 

helicopter-- 

Participant 3: No, no. 

Participant 2: I just have [crosstalk] 

Facilitator: We're-we're moving off topic a little bit but that’s fine.  

Participant 4: I'm sorry but that- 

Facilitator: Yeah, yeah, that was- it's your perspective it’s yours, Wait that's fine. Um- 

Participant 4: We got what you meant for the question. 



 174 

Facilitator: Yeah, yeah, yeah. So you-you like in terms of you Mary, um, if I want to use you 

as an example like, say for the- we talked about to repeal thing we had the- like your-your 

opinion was challenged like and- did that give you a sense of maybe your perspective of that 

might be challenged or- 

Participant 2: I have a lot of insight on lots of conversations with many people. Uh, I already 

had previous understandings of certain areas but- and also looked into the regulations and laws 

that were changed, which were not necessarily in correlation to what they were advertising. So, 

no, they were- nothing was changed. I only kind of felt glad at the fact that I did- we didn't 

have a discussion so we all we are, we were aware that someone did have a different opinion 

which is comfortable in a sense, but I did not change mine. I'm not sure if I had the mental 

capacity at that one moment. Given time to give a brief explanation as to what it is and what 

my thoughts were, but it was nice, and we should think better prepared next time.  

Participant 3: What is your-- 

[laughter] 

Participant 4: What is your-what is your IQ? 

Participant 2: No, I don't have- 

Facilitator: Mary, don't-don't worry about that because like [crosstalk] 

Participant 4: The only one in this world  

Facilitator: No, no, we all have our different-different levels of intelligence, so don't worry 

about that. And that's fine. That's fine. I-I-I can take-- 

Participant 2: Question I'd like to answer. 

Facilitator: Yeah, overall, has your perspective changed in relation to some of the topics we 

explored during the sessions? 

Participant 3: Uh, both yes and no, where the sense that, the yes was, um, I have personally 

experienced, uh, prejudice due to my gender. 
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Facilitator: Yeah. 

Participant 3: Um, and I thought that it was just like- just random people, but we were- we had 

discussed upstairs, and some people had also had this clash. It's just an actual, I just thought it 

was just like someone who jerks or just being jerks, but I think it's actually a pattern that's quite 

common in society. And that actually does need to have attention rather than just ignoring the 

odds. I may have done previously thinking that, "Oh, it's just myself if I can go by, it will be 

fine." But no, that would be definitely something that I should voice an opinion about, which 

was something that you advocated. 

Facilitator: Yeah. 

Participant 3: In this which was fun. 

Participant 4: Some people in the group have also received prejudices from you. 

Participant 3: How so? 

Participant 4: You may not remember. 

Facilitator: Yeah. 

Participant 4: Half of the room had said that they were cannabises smokers. 

Participant 3: ha-ha 

[laughter] 

Participant 4: No, no, no, what do you think? 

[laughter] 

Or what did you say? 

Participant 3: I said, um, "So is smoking a way to relieve stress?" And we all said, "Yes," to 

which I replied, "If these are also stressful maybe you should not rely on substances and seek 

an actual help 

Participant 4: Jesus. 

Participant 2: Yeah, well, [crosstalk] we have what we think is helping us. 



 176 

Participant 4: Right, everybody has their different way of coping with things and they don't 

want help- 

Participant 3: Oh yeah, coping mechanisms was the actual term that I used, thank you. 

[crosstalk] 

Participant 1: Could you leave here today yeah and go, and I am just dying for a smoke 

Participant 3: I always have to. 

Participant 1: Yeah [laughter] wouldn't dare. 

Participant 2: doesn’t matter if you do or you don’t.  

Facilitator: That's-that's a great insight, because I-I know you use an example of- what you 

used was- it's perfect. That's great. I want to- we're going to move on. 

Participant 4: I'm sorry-I'm sorry-- 

Facilitator: Yeah. Now That was great- that was- because on top of what she said was perfect. 

And- 

Participant 4: Was it? 

Facilitator: Yeah, and because I get-I get the sense of that, um, in- so in like in future, would 

you think more critically were you're like analyse social issues as a result of the sessions? Like- 

Participant 4: Kind of because that is more simple-- 

Participant 3: Would you look at, um, more social issues, basically wrong things in society in 

detail from our meetings? These meetings. 

Participant 1: But even before the meetings you were always doing it anyway. 

Facilitator: Always do it anyway, yeah. 

Participant 1: Because it's always going to be the biggest thing ever. Like you'll always see a 

social issue like there was a fella, uh, over at my it's actually a female but who had been a 

transgender who had gone into game stuff that had been wrongly, um, miss gendered and that 

was pissing him off, purposely for off. 
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[laughter] 

Participant 3: Okay. 

Participant 1: So basically- but like that's- that got big news and because- 

Participant 2: Man? [laughs] 

Participant 1: Yeah. So, everything like that never that is get brought up because it's such a big 

thing. 

Facilitator: Yeah. 

Participant 4: No everyone's just too sensitive. 

Participant 1: No. E- like, yeah. You can't, like, uh, can't think out normally. Everybody-

everybody does take everything to heart nowadays, and you can't be wrong on it or you-you're 

more likely wrong every time. 

Participant 3: Politically incorrect. 

Participant 4: It's like you can't think twice before you say something. You have to think plenty 

of times before you say something. 

Participant 2: Yes. 

Facilitator: Yeah. 

Participant 1: But, like, I don't think we have it that bad in Ireland, but looking at America, 

they have it that bad. 

Facilitator: Yeah, they do. Do you think it's kind of-- I'm going a bit off topic, but do you think 

it's, kind of, laying over here that kind of idea though? 

Participant 1: It's probably. 

Facilitator: Yeah. Yeah. 

Participant 1: In America, you can see groups over from America are, kind of, like, growing it 

bigger and bigger, and it's, kind of-- 

Participant 4: Everywhere is Americanize,  
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Facilitator: Yeah. 

Participant 4: When they come over here, but we have trouble with have McDonalds burger 

king, we're just American. 

Facilitator: Yeah. 

Participant 1: It's like everybody kind of follows suit and all that. 

Facilitator: Yeah, grand. So, um, moving on. Uh, sorry, we're going through this pretty fast. 

Uh, so, tell-tell me about your values, like, your-your behaviours and judge-judgments, if any, 

did you take from the sessions, like, did you value anything in the sessions, um, in relation to 

your behaviour is changing or your judgments of the sessions. 

Participant 1: Just, like, from whatever-whatever we learned from the sessions how could we 

would take outside of the sessions? 

Facilitator: Yeah, or-- Yeah. Was there a sense of understanding, even as working as a group, 

did you see it as a strong bond between each other? 

Participant 4: I value their time in that room. 

Facilitator: Yeah. 

Participant 2: Yeah, honestly. 

Participant 4: No, honestly, I thought it was good. To be honest, I thought we all worked well 

together. 

Facilitator: Yeah. 

Participant 2: Yeah. 

Participant 1: I like-I like listening to other people opinions or their view kind of, feels like to 

see what somebody else feels like. 

Facilitator: I suppose now-now we're, like, aiming to make a product that you could-- That 

could, like, it'll obviously stay alive longer after you leave you reach and it could be here 

forever, um, but obviously society will have a visual of it. 
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Participant 1: We won't be here forever. 

Facilitator: Yeah, I don't think you-- I just don't think you want to be here forever. 

Participant 1: I loved it. 

Participant 2: Yeah, probably, what I would 

Participant 1: That's good point, make a decision and I'll be honest our whole group cannot 

work well together. 

Facilitator: Mm-hmm. [crosstalk] We have-we have-you have-I have made a drawing of-of it, 

of what we're making. I'll show you at the end. 

Participant 2: Can I see? 

Facilitator: Yeah, at the end. Where are you going? 

Participant 1: I'm stretching. 

Facilitator: [laughs] Uh, right, perfect. So maybe some behaviours and judgments have 

changed since things have been altered about a bit every day, like. 

Participant 3: My friends are more aware of how much our idealism always clash. [laughs] 

Facilitator: Yeah, we won't indulge into that. 

Participant 3: No. That-that's just something-- 

Facilitator: Yeah. 

Participant 3: That came up from this to answer your question. 

Facilitator: Uh, so in the-in the research, uh, a strong element of it is, uh, is a part of me using 

your life experiences, things that you've experienced prior to the sessions, as a main learning, 

um, pillar. Um, do you feel that, like-like, even using your life experiences people get more 

respect and they believe in you and things might-- Their-their mindsets might change when 

you start talking about your life experiences in the room? 

Participant 1: Depends on what your life experiences are. 

Facilitator: Yeah, well, even-even saying that talking about its stuff like that? 
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Participant 1: Uh, like, it-it depends, like, who you are cause like everybody has different mode 

of experiences and- 

Facilitator: Yeah. 

Participant 1: -and that kind of experiences that are on life and perceive people that like sharing 

their life experiences out and aren't bothered about it and some people did not. 

Facilitator: Yeah. 

Participant 1: So, it's kind of like, it's the difference between the people that, like, cause like, 

some people are happy enough to share. 

Facilitator: Yeah. 

Participant 1: And some people aren't, so. 

Facilitator: Yeah. 

Participant 1: It's just that what you have in front of you.  

Facilitator: Yeah. 

Participant 3: I think it was nice the fact that we all got a chance to share. Like, I normally 

wouldn't be bothered talking about this because I know there's a lot, like, a lot of, what would 

you call it? Not confident but when-- 

Participant 1: Controversy. 

Participant 3: Controversy to many of subjects that we discussed in there, uh, so I wouldn't 

normally bother talking about them, other than like humour, so it was nice to indulge into it. 

Facilitator: Yeah? 

Participant 3: So, I just, you know. 

Facilitator: Mm-hmm. 

Participant 3: Mm-hmm, just opinion sharing.   

Facilitator: Yeah. 

Participant 3: It seemed respective of those. 
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Facilitator: Well, I suppose you're using your life experience how easy it is to, um, create 

something from that or-- 

Participant 4: What if we can't use it? 

Facilitator: Like a conversation. Like, even starting a conversation when we don't naturally talk 

about our experience in life, um, regularly. 

Participant 3: I don't really get what you just meant by that. [laughs] 

Facilitator: Okay. 

Participant 4: What was the question from? 

Facilitator: Oh, yes. So, like, when you're using your life experience in a-- In a setting and 

you're talking about it, you're creating a dialogue, like a conversation with each other and you 

see that, like, there's an appreciation there in people's beliefs and respects. 

Participant 4: The-the thing is, like, even like talking about people abroad, would have some 

life experience that would be similar or supposed to be. 

Facilitator: Yeah. 

Participant 4: So, they can relate. 

Facilitator: Yeah. Exactly, yeah. Maybe that's something. 

Participant 3: The question is that you have the time for getting the right answers. 

Facilitator: Could you please because I normally do have another recording, but you're-you're 

doing pretty well. Well done. Um, so could you please explain what-- Or could you please say, 

what was the most interactive parts of the sessions, if any? The ones you've enjoyed, if you 

remember back. 

Participant 4: Probably sitting around saying your problems, about-- 

Participant 2: And like just up doing stuff 

Facilitator: Yeah. 

Participant 2: it was fun 
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Facilitator: It was doing something. 

Participant 3: I appreciated when there was, uh, when we spoke about the difference of 

hardships and then we each went to the ones which we felt were the strongest to us. 

Facilitator: Yeah. 

Participant 3: And we shared a bit about it. I think that was bit of a, like, an eye-opener to 

certain subjects and different views on certain issues- 

Facilitator: Yeah. 

Participant 3: -which was nice. And I also liked the last thing where we have to apparently 

make our goal [laughs] of what was again that we did yesterday? [laughs] Like two days ago? 

Participant 1: thing on the wall 

Participant 3: Of representation of everything for whoever you are. 

Facilitator: Yeah. 

Participant 3: That was freaking hard 

Facilitator: Yeah. 

Participant 3: It was fun. 

Facilitator: Okay, thank you. Any-anything else both the interactive parts? Ken, what was your 

favourite thing about the sessions, if there as any? 

Participant 1: Um, I don't know, to be honest with you. 

Facilitator: You know, obvious to that's all. Is there anything that's resonated to you that you're, 

like, thinking back that you're like, "Ah, that was cool. I'd like to that again." 

Participant 1: Um, yourself, probably yesterday, no? 

Facilitator: Oh. 

Participant 1: The other thing. 

Facilitator: Yeah. 

Participant 1: I liked-I liked doing that. The chalk thing.  
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Facilitator: Yeah. 

Participant 1: We talk. 

Facilitator: Yeah. 

Participant 1: and then, what else we did? Um, did the marshmallows. 

Facilitator: Yeah. 

Participant 1: The pyramid thing.   

Facilitator: Cool. 

Participant 2: The orange? [laughs] You liked being competitive. 

Participant 1: No. [crosstalk] 

Participant 4: It was just the fun of being at the group with your friends and working together. 

Facilitator: Yeah. And there were no restrictions there, it was very-it was very strategic. 

Participant 4: It was just like if you were like passing marshmallows, and then do what you 

want, and said, do what you want to make it as hard as you could. 

Facilitator: Yeah. 

Participant 1: We all have to hold hands for someone, didn't we? 

Facilitator: Yeah. 

Participant 2: Oh, yeah. I know. [laughs] 

Participant 1: I did not like the look of that. 

Facilitator: [laughs] What, okay. Okay, okay. That's the first part done. The three parts do this, 

done well there, right. Um, so the next part is more about, I don't know, uh, we'll go through 

some, um, so in terms of your, like, your previous or current educational experiences, can you 

tell me some of your opinions on that? 

Participant 1: What, from like schools? 

Facilitator: Your schools in here and like-- 

Participant 2: Like, the subjects and-- 
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Facilitator: Yeah. 

Participant 2: big difference.   

Facilitator: Yeah. 

Participant 2: The song choice is like-- I mean, you're not told about what do here, I don't know 

but. 

Facilitator: Yeah. 

Participant 4: Well, like, so when-when you're in school, like, you think there's no other 

options. 

Participant 2: Yeah. 

Participant 4: When you're in school, so it feels like you're, kind of, trapped in it. 

Facilitator: Yeah. 

Participant 4: And, uh, when you find out, like, if I had have found out here, I probably 

would've left early. 

Facilitator: Yeah. 

Participant 4: you waste, and I spent so much time in school, because I had so much potential. 

Participant 2: What year did you leave? 

Participant 4: Year 12. 

Participant 2: Did you finish it? 

Participant 4: I got halfway through it, and, um, that's it. 

Facilitator: Was that, -- Like-like, was that-was that your-- Because your-because it's your 

attitude and your behaviour towards that system changed? 

Participant 4: Uh, since leaving? 

Facilitator: Yeah. 

Participant 4: Because the system is terrible. 

Facilitator: Yeah. 
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Participant 4: Because the teachers are-- It's like they are-- 

Participant 2: Why can't you just-- 

Participant 4: They don't appreciate you constantly. 

Participant 1: I don't know. 

Participant 4: I-I-I think you could have a full list of shit that school do wrong, and then I'd say 

three points, but I didn't actually have that attitude where I said I was going to go. 

Facilitator: Yeah. 

Participant 4: And, then, both you’re in here 

Participant 1: In here, it's more about walking through the smaller classrooms and all and then 

when you're in school you're in massive pond.  

Participant 4: Yeah. 

Participant 1: And then you're sitting there ad then that everyone's up in the bottom  

Participant 4: And then, like, the teachers, they're not very interested in like to you. And felt 

like-- 

Facilitator: Yeah. 

Participant 4: It don't matter, like, how angry you are, they’re going to constantly keep you 

calm, they're not going to let unless you back to have a different attitude. It's not like they're 

going to let you sit there all day and relax, a bit like that. 

Facilitator: Hmm. 

Participant 1: It's not like they're student teacher relationship there. 

Facilitator: Yeah. 

Participant 4: It's kind of like, it's like it all happen with elements around, and they go treating 

you like an adult, you don't have do anything you don’t to, And, like-- 

Participant 3: I think it you learn 
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Participant 1: No, y-you're doing a bit better as well, like, because you're learning in an 

environment where it's like everybody's equal. 

Facilitator: Yeah? 

Participant 3: Yeah, I think going to like foundation maths.  

Facilitator: Oh maybe, that's great, yeah. 

Participant 3: I found that school system was a bit dehumanizing and, uh, they just had certain 

instructors in certain boxes, and they wanted everyone to fit in. Um, and they really just 

destroyed people’s characters and gave them a likeness into which they wanted people to fit in 

and be. Besides that-- 

Participant 2: yeah 

Facilitator: Yeah. 

Participant 3: Once you're- once you're fucked up once, it's like after its, I'd gone, like, they 

won't give you the second chance. 

Facilitator: Yeah? 

Participant 3: Like, because, I remember I had a parent teacher meeting where one of the 

teachers actually called me a snake.  

Participant 2: The teacher called you a snake? 

Participant 3: Yeah. 

Facilitator: Jesus. 

Participant 3: So, like, I'll be honest, like, for people that are in there 30s and 40s, haven't they? 

They're not like acted like children, to go about, like, dealing with people properly. 

Participant 3: Yeah, teacher was mean before, because I smelled or something. The teacher 

was hating me for what I was. 

Participant 3: The thing was, right, it's like-- 

Facilitator: But that's a joke? 
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Participant 3: Yeah, it's just-- 

Facilitator: Okay. 

Participant 3: No, it's like- it's like a prison. It's like they're like the wards and guards, and once 

you, like, mess with one of they get to abuse their power and constantly fuck with you forever, 

until the day you just snap. And that's the thing they get away with as well. Like, I'll admit 

every day of the week I was lazy, and I didn't do work, but like, some of the stuff that the 

teachers would do was a bit unfair.  

Participant 2: You probably did do the work just didn’t get the recognition  

Facilitator: Yeah. That's great. Go on. 

Participant 3: Like-like, at the end of the day I'm here, I'm happy now. I don't have to ever go 

back that place.  

Facilitator: Yeah? 

Participant 3: Yeah. 

Participant 4: Actually, in our school, but even there's like a yard break. Um, so people used to 

hang out-- 

Participant 3: In second year. 

Participant 2: No. Like primary years. Um, and when we all went down at the yard it was all 

fun, we all hang out but then they started since, like, there's people from different-- Uh, like, it 

was just an all girl's school. 

Facilitator: Yeah. 

Participant 3: So, people from, like, third and fourth, different classes, like, used to hang out 

and then they just didn't like that, so they used to hang with people with different ages. It was 

just- 

Participant 4: - stupid. 

Participant 2: It's like- it's like it's segregated. 
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Participant 4: Completely. 

Participant 2: Because like in here those people have different and all ages. Before it was 

everyone was older than me, because you stayed away from everybody in sixth grade, they 

stayed away from you. 

Facilitator: Yeah. 

Participant 2: You wanted to be here, it was thing of when I came in here, like, those people 

are younger than me. Those people are old. I mean, they get on with them. That's the thing of 

I wouldn't ever talked to people that age. You know?  

[crosstalk] 

Participant 3: What school were you? 

Participant 2: Uh, down the road.  

[crosstalk] 

Participant 3: Yeah. 

[crosstalk] 

Participant 2: And that was, like, one of the places, then, six? 

Facilitator: Yeah, going in. 

Participant 2: aw yeah.  

Facilitator: But per-people do, like, other individuals we do learn at different times in the day. 

And that's a real big flaw in the schooling system, and even in this system. 

Participant 2: Uh-huh, that's the thing you go in and the worst thing is they always have maths 

for first class. 

Facilitator: Yeah, on Monday, the most tiredness day. 

Participant 4: I love maths. 

Facilitator: Yeah, we go into that, Mary. 

[laughter] 
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Facilitator: That's great. Did the sessions reengaged so-so-so in terms, did, like, did the sessions 

reengage you towards learning at all? Like, should-- 

Participant 3: What do you mean? 

Facilitator: Like, say if you were disengaged of learning and-and education, even in this 

environment. Um, say sometimes you're not really off one of the days, I just don't want to learn. 

But say in terms of coming into my class-- 

Participant 3: Oh yeah, like on Tuesday you going to come in and learn.  

Facilitator: Yeah, there's did it reengage it towards even learning like in a- in a- in a practical 

sense, rather than just being static in a- in a- in a-- Like on a table and not moving. 

Participant 3: I get what you mean, like, but, uh, you're in a class just sitting there and doing 

work and then comes into your class and its different environment. 

Facilitator: Yeah. 

Participant 3: Uh, like, most of the classes in here is just like constantly engage in some way, 

right now you're like, you're constantly comfortable and doing what you want. That's the thing 

I want like, yeah, not force the work, it's just like-- 

Participant 4: It's at your own pace. 

Participant 3: It's at your own pace. Do what you want to do. If you don't want to do the work, 

then it's not a problem. But, like, most of the classes there, like, they're fine. You know art, 

music, woodwork, is? 

Facilitator: Yeah. 

Participant 3: Do the work for him. 

Facilitator: Do you enjoy your learning and education? 

Participant 3: Yeah. 

Facilitator: Yeah? 

Participant 2: what? 
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Facilitator: do you- do you enjoy learning? 

Participant 6: I don't think people ever stop learning if you're open to it. 

Participant 2: like once-once you're comfortable in the learning environment, you're going to 

learn. Like, even when I was in secondary school, I loved learning, even when I was absolute 

hike something, I still liked it though. 

Participant 3: Yeah, I liked it too [laughs] 

Facilitator: Yeah? Yeah. So, the other things. Um, is any elements of the-the sessions we had 

disengages, like, that you didn't enjoy? 

Participant 2: no really, they were all, like, different and in their own way.  

Facilitator: Yeah. 

Participant 3: I like them. 

Participant 3: Yeah, same. 

Facilitator: Okay. Perfect. Um, so in terms of the group, do you think the group worked well 

together? Are there positives in the group? 

[crosstalk] 

Participant 3: depends some people work well together, messing aspect in it, some didn’t.  

Facilitator: Yeah, there is, because, like, I-- It was a flaw in my on-on Tuesday when figured 

you could all work together, so I thought that would be-- In my mind that could work, but then 

I just split into three groups. And even you went on your own and did your own thing. But 

that's what learners do, and that's how we plot to progress. And I thought you'd done really 

well, and I was very impressed. That was-that was in terms of what I'd been teaching for the 

last couple of years, now Tuesday was the most un-unbelievably satisfying ever. 

Participant 2: Like, the thing about in here everyone has in terms of, like, everybody has their 

own different group. 

Facilitator: Yeah. 
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Participant 2: Some groups mix well together, and then some don't. 

Participant 3: Yeah. 

Participant 4: Generally, people are usually all friendly to each other in their own ways. 

Participant 2: Yeah, in their own way. 

Participant 3: There's no one I actually don't like. 

Participant 2: No, like-- 

Participant 3: You have to understand what people are going through  

Facilitator: Yeah. 

Participant 3: So, you have to understand.  

Facilitator: Yeah, exactly. 

[crosstalk] 

Participant 4: I was presently surprised, I usually dread group project works, um, but I kind of 

enjoyed the fact that, like, I was just fond with people I was with and they're not the usual 

people I hang out with. Ken was cool. 

[laughter] 

Facilitator: I think you're great too. 

Participant 2: No, like, the thing about in here is like, that's the big difference with primary and 

secondary school, when you went to secondary school it was always like some problems.  

Facilitator: Yeah. 

Participant 2: But when you come in here there's not a problem. Like, you'll-you'll have a bit- 

a little bit of bickering, but slagging, Well, yeah, like treating people that they would constantly 

get to know each other, like they never heard or so. 

Facilitator: Yeah. 
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Participant 2: Well, now, like-- Generally, like even they though they can all be sitting around 

pals like, generally we talk with each other which like usually wouldn’t just the thing I-I would 

find socially awkward, so I'm just, like, I stick to it and enjoy it.  

Facilitator: Yeah, exactly, and that's natural as humans, where we-- Humans we go towards 

our own tribe in terms, and that whole conversation on the tribe, we'll go into that. That's a 

great answer. And any negatives in the groups you have? Probably- you're probably covering  

[crosstalk] 

Participant 3: sometimes I found it annoying.  

Facilitator: Yeah. 

Participant 3: I know I messed as well.  

Participant 3: same as well.  

Participant 3: Yeah. 

Facilitator: Yeah. That's kind of the-- Sometimes you always get that. It doesn't matter and it 

doesn't-- I've worked in lots of groups and there's always-- 

[crosstalk] 

Participant 2: Like in every group there's always going to be one that feel that don't actually 

engage, but, like, that's just life. 

Facilitator: That's natural, yeah. That's natural. And that's-- It's not-- Um, right. So, you-you 

enjoyed the youth reach informal system, um, rather than the formalize? 

Participant 2: It's informal to a point. 

Facilitator: Yeah? 

Participant 2: Like and that was probably, they let us call the teachers by their name and they 

call us by our names. 

Participant 4: And you can do whatever you want in each class. I played music in class. 

Participant 2: They-they do take your phone off, though. 
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Facilitator: Yeah. 

Participant 2: Which isn't probably formal word, yeah, I understand the reason why they do it. 

Participant 3: You wouldn't learn. 

Participant 2: Like here, there are people in here that do, like-- I wouldn't do any work a doubt 

about that. If they were given our phone first it, any chance they could. But the thing is, like, 

there is a system that you can do. Someone can? 

Participant 4: But, again, like, it's whatever. 

Participant 2: Because, like, I-- 

Participant 4: I did  

Participant 2: No, it's-- 

Participant 4: - it sucks. 

Participant 1: I get that, but you just report and then what happens next?  

Facilitator: Well, I-I did say in my classes you-you never have to not-- You can have your 

phone if you want. 

Participant 1: No, that's the thing though, we can't. Like even if you say, like, we can, because 

the boss. 

Facilitator: Because I worked on a non-formal. That was non-formal wording. Okay, and we're 

still doing. Anyway. That's-- Yeah. So, there's a data form thing. It's that kind of thing that- 

Participant 2: Yeah. 

Facilitator: - yeah, is-is there. Is there anything else over the phone? 

Participant 1: I-I think that's the only thing we actually have in common with them. 

Facilitator: Yeah. 

Participant 4: Uh-- 

Participant 3: They hang up. I used to have an issue like they're- we can't be trusted to be by 

ourselves in a classroom [crosstalk] 
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Participant 4: Uh, some, can't be trusted. 

Participant 3: Well, I can be trusted, but they don't- they feel bad that they can't trust someone 

else. 

Facilitator: Uh. 

Participant 3: They just don't let me. 

Participant 4: Well, obviously, they can't control people in a group- 

Facilitator: Uh, like-- 

Participant 4: - they feel like people; they're going to have to look after them. 

Participant 1: I think that- I think there's one class that you have to constantly have a teacher 

with, or- 

[laughter] 

Participant 4: - in woodwork, but that's the front of the power there. 

Facilitator: Yeah. 

Participant 4: Like, once you turn off the power, we're all right, but like if the power is left on, 

yeah. There's actually a safety reason there, hopefully. 

Facilitator: Yeah. 

Participant 1: Yeah. You can probably have some little mongrel in front who'll stick a 

screwdriver- 

[laughter] 

Participant 1: Um, am I wrong? 

Participant 4: Uh-uh to be honest, actually there is, sure. Someone always tries to touch it. But 

like- 

Participant 3: But not been that serious. 
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Participant 4: - the other- the other thing that you said about being late, that-that's a bit 

annoying, because like I wasn't even late the other day, and the doors were closed, and I was 

like- 

Participant 2: I know, right? 

Participant 4: - "What's going on?" I think it was like-- 

Facilitator: There- yeah. There are the things that Youth Reach can definitely work on- 

Participant 4: Oh, yeah. There's things-- 

Facilitator: - all I'm saying. And in- is there-was there ever any-any conversation on the student 

council within the college? 

Participant 2: Oh, yeah. 

Participant 4: Yeah, there is, but the only thing is, they have to choose it wisely. Like, because 

I don't mean to be bad, but there's a group of lads, and if one of them gets on- 

Participant 2: Yeah. 

Participant 4: - the other ones will get on, and they'll all single-handedly fuck it for everybody. 

Cause they did do- they did it with the group that was meant to do with the holidays. Two got 

on, two were trying to have like two weeks later, and did none of the work they were- 

Facilitator: Yeah. 

Participant 4: - supposed to do. So, if they had to choose it well, it could have got off straight 

away, and without any flaws, but they didn't. 

Facilitator: Yeah. 

Participant 4: Like, we're still doing it well, but just-- 

Participant 3: Also, the teacher said that sometimes they have issues, but previous year when 

they had a council, and they felt that they were fired because- 

Participant 4: Uh, like-- 

Participant 3: - they were teachers and they told them what you did. 
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[laughter] 

Participant 4: Yeah. Like I feel like- to be honest, like if you're going to choose the council, 

like-- 

Participant 2: I think they are running, though. 

Participant 3: It needs a variety of different methods. 

Participant 4: No. It's [crosstalk] 

Participant 3: Nobody is favoured, cause the classroom-- 

Participant 4: There's-- Uh, they're like, there-there are actual people that would do it well. 

Participant 2: If you wanted to make it. 

Participant 4: Well, like I'm obviously not going to name them, but like-- 

Participant 3: I kind of think I know who you're talking about. 

Participant 4: Yeah. 

Participant 3: Yeah. I'm not sure the people that you're discussing. 

Participant 4: Two of the people. 

Facilitator: Anyway, that's-that's interesting, because it is talked about in our-in our systems. 

Participant 3: We could book one in, um, maybe even- 

Participant 2: One day we'll do it. 

Participant 3: - Angelique gets sworn in, and maybe if the teacher chooses one person so they 

wouldn't necessarily be a group of friends- 

Participant 4: Yeah. To be honest, I think the teacher should choose. 

Participant 3: - and people get to vote if they need to. 

Participant 1: I don't think so, not of the past. 

Participant 3: You don't? 

Participant 1: No. 

Participant 2: Uh, to be honest, I think that should because-- 
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Participant 3: You know the student council won't be able to fund-raise on time. 

Participant 1: You know, if it was supposed to happen, you're going to have all the people.  

Participant 2: Oh, yeah. Well- like, to be honest, I'll [crosstalk] with them, like all you have to 

do is ignore it all for a bit, and they just get tired of following him. 

Participant 3: Yeah, you know? But they will. They remove that and think if-if you don't say 

anything, they'll start with each other. 

Facilitator: When you get it- when you- when you do give young people, um, there's a lot of 

research done around this. If you give people, young people a bit more power in systems like 

these-- 

Participant 1: Themes? 

Facilitator: No. It's not. It's- it turns out to be very- a positive, uh-- 

Participant 3: Yeah. 

Facilitator: at the end, the end results can start to- will start to go into place, and, uh, positive, 

um, elements do come out. So-- 

Participant 3: I can give an example, and we take care of the naughty little children, like four-

year-olds. 

Facilitator: Mm-hmm. 

Participant 3: They always wreak havoc, but if you say, "Okay. We're going to have a team 

leader each day." - 

Facilitator: Mm-hmm. 

Participant 1: - and you appoint each person, that person says, "Okay. Uh, now, we're going to 

set up-- " If you ask the people what they want to do and help them do it, they couldn't work 

as a team. [crosstalk] So instead of seeing a parent-- Yes. Baby-sit very often. 

[laughter] 

Facilitator: But yeah-yeah. Giving people who like- 
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Participant 3: And just making this all work. 

Facilitator: - and people power in-in a group to-to individual. 

Participant 4: I- you just need the right leader, isn't it? 

Facilitator: We're all leaders in our own- in our own [crosstalk] 

Participant 4: We'll all leaders in our own right, but like there are people that stray from that. 

Facilitator: Mm-hmm. Okay. Perfect. 

Participant 3: Maybe they'd-they'd be growing more responsible. Usually if you take the 

loudest child and you make him the leader- 

Facilitator: Just a little more. Just one leader. 

Participant: It shuts him up. 

Facilitator: yeah ok, we are going to. 

Participant 4: So, we've got him/her over here. 

Facilitator: Okay then. We're going- we're going to move on- we're going to move on kids. 

[laughs] Because you're acting like kids at the moment. 

Participant 3: Did you say kids? 

Facilitator: Hey, I mean, that's it. And so over- in-in the- in relation to the course, then we just 

don't make- I'm trying to like, create my own like learning course, right? Um, which I tested 

and used. Do you think that made you more, uh-uh, on reduce? And do you think that made 

you more aware of society in general? 

Participant 1: It's made me more confused. 

Facilitator: Made you more confused at? 

Participant 1: Uh, like the courses, major league stuff that gets brought up a lot. 

Facilitator: Yeah. 

Participant 1: Like-- 

Participant 3: Like? 
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Participant 1: Chances are, every question that's coming up, that you brought up has come up. 

Facilitator: Yeah. 

Participant 1: And you know, you probably don't go into it as like in-depth as we do, but- 

Facilitator: Yeah. 

Participant 1: - you normally hear most of that stuff that you hear along the course. 

Participant 2: May I ask who's in charge here? 

Facilitator: Yeah. 

Participant 3: I appreciated the- 

Participant 4: That's in charge of it before.  

Participant : Sorry. 

Facilitator: No. Go on. No, say it again? 

Participant 2: I just can't get or remember it.  

[laughter] 

Facilitator: I think I got it.  

Participant 3: Sorry. 

Facilitator: It's all right. It might- it might come to you in a minute. 

Participant 3: And I appreciated the different methods you suggested of like different 

approaches we could take to tackle on the issues, because there are issues, so- 

Facilitator: Yeah. 

Participant 3: - like acknowledging them is just acknowledging them, but to do something is-

is more when you suggested, how would you fix society, do you re-build it? Would you change 

it? 

Facilitator: Yeah. 

Participant 4: Would you scrap it and restart it? 

Facilitator: Yeah. 
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Participant 2: I don't know the exact things you did, but- 

Facilitator: Yeah. 

Participant 4: - that-that's actually quite important, cause sometimes you need to think about it. 

Is it worth rebuilding it- 

Facilitator: Yeah. 

Participant 4: - or just, does it need a bit of a protection or--? 

Facilitator: Yeah. 

Participant 3: And that's just different for each and everything in life. 

Facilitator: And in terms of the p-project we made. Like we're trying to give people, um, a 

different version of the student’s new reach stat-- 

Participant 3: Actually, I have a question. Is it going to be like a day thing in a-? 

Facilitator: Yeah. 

Participant 3: - certain location, and you're going to scrap it down? And words of the piece that 

will always be there, or will it differentiate [crosstalk] 

Facilitator: Well, uh, it will move. It will move. 

Participant 3: Definitely, it has to be mobile. 

Participant 2: Okay. 

Facilitator: Yeah. And- but in Tomas it's like giving people a different, um, vision of what 

Youth Reach is in terms of the students. Do you think that that process works? Cause, at the 

start we weren't talking like that, and then halfway through, we chose a team around-- and 

given, say a different version of what-what's reflected, uh, or what's like, what's the most, um, 

what's the popular vision of you individuals in Youth Reach? 

Participant 4: Well, we're from Ireland. 

Facilitator: Yeah. 

Participant 2: From where? 



 201 

Facilitator: Trim. 

Participant 4: Trim. I mean, and we work in Youth Reach. And- 

Facilitator: Yeah. 

Participant 4: - we're already a full- when did you f-find out, well, like what Youth Reach was? 

Facilitator: Probably during school. 

Participant 4: Yeah. And then- and what was your-your opinion or your friend's opinions of 

Youth Reach? 

Facilitator: Yeah. Like- it was just like a place where the bold boys, well, we used to bold boys 

and girls used to go. And then that's- and that's still- is that still the case since? 

Participant 1: No. 

Participant 2: Sometimes they win. 

Participant 1: Like it's still the case. Like I remember the first time I've ever heard of 

Youthreach was, there's a human right group called versatile and I remember one of them said 

something about getting ahead by force. 

Facilitator: Yeah. 

Participant 1: And-- 

Participant 4: Don't want to risk a decision? 

Participant 1: Yeah. So, it seemed natural with them. That was like- 

Facilitator: Yeah. 

Participant 1: - the major opinion around there from everybody that Like everybody that goes 

there is like lazy and doesn't want to do anything with their life, I mean. 

Participant 4: Like when I was like 14 or 15, I was never going Youthreach, full of knackers. 

Facilitator: Yeah. 

Participant 2: Exactly. 

Participant 4: Yeah. It's like a new system. 
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Facilitator: Yeah. 

Participant 4: Everyone was mean. Yeah. It was like a little retard, I don't know. I used to think. 

Facilitator: Yeah. And that's- and that's what- that's really- and that's-- 

Participant 1: No. It is pretty close-minded. 

Facilitator: No, no. But it-it-it's a natural- like, it's a natural instinct of most people. 

Participant 2: Yeah. 

Facilitator: It's like they were not there before, and they would just- the cracks was- they're 

enormous path.  

Participant 4: Yeah. 

Facilitator: So, w-what are they? And so well, we just sort of generalize and call them this. 

And, um, and that's the problem with everything. 

Participant 4: Yeah, but it's the thing of people not like- well, people don't understand, they'll 

normally take the physio. 

Facilitator: Yeah. 

Participant 4: Because I remember one group of friends concentrate with the physio before, so 

they wouldn't have said, "I've had en- I've had enough of a-a skill." Came here, did the interview 

and he was like, "Yeah. It's actually all right." 

Facilitator: Yeah. 

Participant 4: He did stay in school, but he was like- because they were all like, "Let's try it 

but, it changes it.  

Facilitator: Yeah. 

Participant 3: Now that you agree, well, maybe we should do something like, um, like I can 

see schools they have like-- 

Participant 4: Brings out a few skills, you learn half of them. 

Participant 3: [laughs] That would be- I wonder-- 
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Participant 4: I'm all just-- 

Participant 3: We could use that sort of method to sell our goods. 

Participant 2: Yeah. 

Participant 3: That's poorly shown. 

Participant 2: It works for us. 

[laughter] 

Participant 4: Poorly shown. 

Participant 3: I'm like, uh, "I work in like 

Facilitator: Yeah. 

Participant 2: That sounded amazing. 

Participant 3: Why-why-why-why don't you tell them that? 

Participant 1: We're presenting our actual-- 

[laughter] 

Facilitator: So, you do know what's going on? 

[laughter] 

Participant 2: Hear him out. 

Facilitator: Uh-- 

Participant 2: Whatever you're selling, it's a good system. 

Facilitator: So-so, um, we're going, uh, to make special note. 

Participant 2: What was the question, again? 

Facilitator: I- you answered it. It's just all the same. 

[laughter] 

Participant 2: No, no. I didn't answer it. 

Facilitator: I- in term-- 

Participant 4: I don't really think we have to do this. 
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Participant 3: Next question. Next question. 

Participant 2: Anyone who knows, can you read me the question please? 

Facilitator: Uh, how-how do you think the course made-made you feel about your awareness 

in society in general? 

Participant 3: That was not the question. 

Facilitator: It was. 

Participant 1: That was the question. 

Facilitator: Yeah. 

Participant 3: Makes us more aware of what in society? 

Facilitator: In-in society. 

Participant 1: Makes us more aware of society. 

Facilitator: Of what goes on in society and it makes you-- 

Participant 1: So, like how aware we were of faults in society. 

Facilitator: Yeah. 

Participant 1: Because society gave the fast a bad name. 

Facilitator: Mm-hmm. 

Participant 2: Once, uh, we came here, then we realized it was all bullshit. 

Participant 3: I never heard anything much about, um, foster, and first, like when I first heard 

of it, um-- I don't really have much other opinion, so I just thought it was like s-society rejects, 

and not in a bad way. Just people who didn't necessarily fit in- 

Participant 1: So, emo. 

Participant 3: - society. They're not in emo. 

[laughter] 

Participant 1: It's not just emos that we have. 



 205 

Participant 3: I didn't fit in normal class. because I didn't like it. So, I after I said, "Okay. Fellow 

people." That's what I saw as. I didn't see it as a negative. I didn't think they'd probably be 

definitely so crazy people here. They're less crazy than I thought. So crazy here. 

Facilitator: Okay. That's fine. Thank you. Um- 

Participant 2: It's true though. 

Facilitator: Uh, do you know- do you know in-in terms of like we're acting against something, 

we're producing a product. Um, maybe after this in a year or two do you think you could act 

and honest another social issue in your- in your life like getting involved in like gender issues 

or homelessness or housing or climate change? 

Participant 1: Yeah, major involved like in the-- 

Facilitator: Well just be like have- be a voice in-- 

Participant 1: Well- well like an activist kind of thing? 

Facilitator: Well like it could be like a global citizen like so telling people where issues maybe 

we should rethink about certain issues and- 

Participant 1: Well, no, I know probably apologies-- 

Facilitator: No, I'm not saying is the- but everyone has different ways of making a change. 

What does it-- 

Participant 3: I tried- 

Facilitator: Yeah. Just what which is- which is-- 

Participant 3: It's really bad-- 

Participant 4: Well then if you make a change at least one person then I would say, I felt like 

[unintelligible 00:40:43] 

Facilitator: Yeah, I suppose-- 

Participant 4: I'm not going to sit around in front of the whole class and change her. 

Participant 3: [laughs] Change what? What are you changing? 



 206 

Participant 4: I don't know? 

Facilitator: Yeah. 

Participant 3: Have you asked? 

Participant 4: This is sleepy. I could eat it. 

[laughter] 

Participant 2: I have to say your part of society, your society. 

Facilitator: Well he's only got- that's that would so yeah so that's maybe in the future, you 

would look at things and- 

Participant 1: See I'm a star like- 

Participant 2: [laughs] 

Participant 1: -I'm not one of those people that I compose my- my- my way of across the house 

like if someone else-- 

Participant 3: Maybe you're definitely going to be one of the- 

Facilitator: [laughs] 

Participant 3: -one of the issues? 

Participant 2: I actually did go out on the streets. 

Participant 1: And she has  

Participant 3: like I wouldn’t get up on a stage. 

Participant 1: Yeah, you do.  

[laughter] 

Participant 2: I don't know what that is. 

Participant 4: [crosstalk] to know over in America if they're advertising so bad, they'll have a 

like an arrow, and it will be like to go that way and they'll spin it around. 

Participant 4: Like there is a carwash and walks that way and they'll like to spin it around. 
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Facilitator: I'm sorry [crosstalk] no it's got himself; I just want to bring it back to you for a 

minute and so would you in the future maybe contribute in some kind of change because like 

if you're really-- 

Participant 2: If I really wanted to, yeah. 

Facilitator: Yeah, you're interested in it? Your interest is-- 

Participant 2: I don't know, I did hand, like that to once people want to change themselves. 

Participant 1: Yes, exactly yes, sounds cool 

Participant 2: Now there were all these discussions because guys in the EU also not just  

Facilitator: I'll talk to- I'll talk to you  

Participant 2: What? 

Facilitator: So, in terms of Art- 

Participant 2: [crosstalk] 

Participant 3: yeah, I figured.  

Facilitator: In terms of art and the art in terms of the art coming into-into use, do you think I 

could make a change in society using your experiences? 

Participant 4: Would some people? 

Participant 1: Well I forgot really. 

Facilitator: Yeah, exactly yeah. 

Participant 1: But art is anything really? 

Facilitator: Just could be actually-- 

Participant 1: I think it’s a person on you-YouTube speaks to you, singing their songs 

sometimes when they changed you. 

Facilitator: Yeah. 

Participant 1: Think things like that. 
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Facilitator: at the start of this interview you said we didn’t know what we were doing, but you 

are just after saying loads of things? 

Participant 1: agreeing with them. 

Facilitator: Yeah, right, you're not supposed so maybe do you think have you looked back and- 

and mainly I acted as a change in opinion or anything. 

Participant 1: Well, like the half of these specifically aren't going to be like music or something. 

Facilitator: Act as music. [crosstalk] 

Participant 4: Art? 

Participant 1: Yeah, everything is art so listen to or see, you know, affects you in some way- 

Facilitator: Mm. 

Participant 1: -and like yeah probably the music change you-- 

Participant 4: Like it can influence you. 

Participant 1: Yeah, I think music and biggest influence on me 

Facilitator: Yeah, and a lot do. 

Participant 2: I- I feel like with arts that it does actually- 

Participant 4: Shouldn't make your own life you don't have the be it that you crave that. 

Facilitator: Yeah. 

Participant 2: Yeah. 

Participant 4: You influence me. 

Participant 1: Only in saying that. 

Participant 2: I think that it makes people feel less aliens when they can find something that 

they can relate with art. 

Participant 1: As the so, education hits the point home  

Facilitator: Yeah on- on broken yeah. 

Facilitator: Yes, exactly yeah. 



 209 

Participant 4: Wait what about him 

Participant 2: Why is it? 

Participant 4: it lives here 

Facilitator: Yeah. 

Participant 4: Yeah  

Facilitator: Well, it's importance, yeah, the yeah. 

 [laughter] 

Participant 2: I don't know. 

Participant 1: Wait do you not know who we did or-- 

Facilitator: [crosstalk] 

Participant 1: You don't know who we did. 

Facilitator: You don't know, you don't know. It's not her, it's not her. 

Participant 4: No, no I know. 

Facilitator: It's not her it's not her, it's all worse. 

Participant 1: No, yeah, I'll play thin Lizzy in our nest class.  

Participant 2: Don't worry next class  

Facilitator: Okay, um, we're coming towards-- 

Facilitator: [crosstalk] coming towards the end here and-- 

[crosstalk] 

Participant 1: No, like they're all-- 

Facilitator: So, do you think, so the process we just went through and the eight sessions do you 

think that could work on any group? 

Participant 1: No. 

Facilitator: Any devote diverse group? 

Participant 1: Of what like? 
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Facilitator: Doing the same module? 

Participant 1: Oh, yeah, it's the do this, it's the same teams? 

Facilitator: Whether they use the same teams that-- 

Participant 1: Like you'll get the exact, um, programs that-- 

Participant 2: Are you going to be with Stan? 

Facilitator: Hopefully maybe next year- 

Participant 2: Or someone else? 

Facilitator: -or yeah probably I won't be- I won't be in- 

Facilitator: Well if it's- if it's for research again, if it's like it's successful, I'll probably you've 

been there- 

Participant 4: No, like-- 

Facilitator: -because I'm trying to create my own subject from this research. 

Participant 1: Then how is your research going so far? 

Facilitator: It's going well. Thank you. Thank you to use. 

Participant 4: Oh well, you're going to get the same thing, like you do this process you'll have 

the few people who do well- 

Facilitator: Yeah. 

Participant 4: -and contributed and a few to contribute well enough and then you have the group 

that- 

Facilitator: Yeah. 

Participant 4: -contributes-- 

Participant 3: If you want some advice honestly uh, for some of the words that you use if you 

want to give like a piece of paper beforehand- 

Facilitator: Yeah. 

Participant 2: -and just have all the words, big words you're going to be using and it's actual- 
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Facilitator: Yeah. 

Participant 2: -honest word English definition of them, because sometimes you lose your track 

of things. 

Facilitator: Yeah. 

Participant 2: So, if I had a piece of paper to look back on things- 

Facilitator: Yeah. 

Participant 2: -or to but even before the class brief look at it and understand. 

[crosstalk] 

Facilitator: Well that's a good point, thank you for that because like I-I agree in that yeah. 

Participant 2: Yeah, we are indifferent. 

Facilitator: Yeah, people do learn different, and they need to take into account multiple 

intelligences in the room and great, is anything more on that, and that's and we're going to be 

so the last two questions in your minds say if you were her or me and you want to create a so 

star piece to reflect on the project we just did, what would you- and you're going to do it on 

your own, what would you do? 

Participant 1: social art piece? 

Facilitator: Yeah. 

Participant 2: So basically, based on what we just studied? just studied to do individually one 

art piece by ourselves. 

Facilitator: Yeah. 

Participant 2: Okay, that's great. 

Participant 4: Even after we made on the social issue? 

Facilitator: It will be just the same one or behind one. 

Participant 4: What does it mean?? 

Facilitator: Giving an all- an alternative division of Youthreach students. 
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Participant 4: yeah 

Facilitator: Mm. 

Participant 3: Let people know that they- they have their own perspective of us  

Participant 4: They are all now not knackers. 

[laughter] 

Facilitator: Well, how would you, how would you use that- how would you use that to do that? 

What would you do with it? If it wasn't.  

Participant 2: No, I did like [crosstalk] you'd probably make music okay. [crosstalk] I was 

going to say like-- 

Participant 4: -forces in the background. 

[laughter] 

Facilitator: Guys, guys, guys, stop for a second. 

Participant 2: go in to schools and tell people about us/ 

Participant 1: Now it's beyond-- 

Participant 1: Going into schools and- 

Facilitator: Not as good-- 

Participant 1: telling them like-- 

Facilitator: But they- they- I would be going into advertising youth reach in-- 

Participant 2: Or even before secondary school 

Participant 4: No, the thing is, right, if you're going to a secondary school it’s a class like full 

of sheep 

Facilitator: Yeah. 

Participant 4: Like they all follow each other so someone matter, someone else laugh at it. 

Facilitator: Mm. 



 213 

Participant 4: And yeah, to be honest, I wouldn't want to talk, cause if I was in that classrooms, 

someone came in for a reason like that? 

Facilitator: Yeah. 

Participant 4: Cause I have nothing in comparison what they-- No, it's just I think the way 

people are in secondary school like, they're all kind of ignorant and like in that way they- they 

only they put themselves on an all the time. 

Facilitator: Yeah, so in terms of art make- making like what- could you think of any art uh, 

project you could make on in terms of what we did? 

Participant 4: You could do uh, once I called you are not like the average person like- 

Facilitator: Yeah. 

Participant 4: -thinking like you could probably thereof a thing of like I don't know. 

Participant 1: Like just seeing how it works out of solid gold. If you're making an art piece to 

change peoples' wine even for the gear or just their mind? 

Participant 4: Where would we get the money for that as well, a big statue. 

Facilitator: Yeah. 

Participant 1: Yeah. 

Participant 2: Honestly, I didn't even want different methods of using art-- 

Participant 1: Oh, you do. 

Participant 4: Kind of a statue of glitch or can-- 

Participant 1: Put it in right smack by in town, there you go. 

Participant 4: Yeah, you could-- 

Participant 1: That's our-- 

Participant 3: Where yours’s like I'll- I'll do the exact replica and the new one. 

Participant 1: Yeah. [crosstalk] 

Participant 3: How do you know? 
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Participant 4: It feels like a powerful pose. This place that too? 

Facilitator: So-- 

Facilitator: -so anything else I want to close on that and finish? Any final insights of how 

sessions you want to say? 

Participant 4: marshmallows were fun. 

Facilitator: Yeah, anything else like you want to say it with it 

Participant 1: I like the chalkboard.  

Facilitator: Yeah. 

Participant 2: Yeah, same. 

Facilitator: It does go back to the whole like, the naturalist aesthetic of the- the classroom. So, 

remember the original classroom you have a chalkboard. 

Participant 1: Yeah, yeah, it's all bleep words now. 

Facilitator: Yeah. Yeah, so it's disturbing doctors but we're rehearsing and we're doing our own 

thing. 

Participant 1: We don't know that anymore-- 

Facilitator: Yeah. Okay. 

Participant 3: actually, large age, and it's okay. 

Participant 1: Ah, to be honest, like, some people manage to somehow fuck up the whiteboard 

for, more and more around it, so I can only imagine what they could be able to play, like this-

-  

Facilitator: Yeah. 

Participant 1: And as well, you can't actually rub it out that well on the that well.  

Participant 3: Run-- Maybe you just place it-- 

Participant 1: Most of it that was written on the was how it had been wiped off with, um, piece 

of paper. 
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Participant 3: You paying her, right? 

Facilitator: Okay, we're going to close it now, thank you. 

Participant 3: just have structure to make a few things for you to-- for yourself. You could give 

that as an option for people to take it. 

Facilitator: Yeah. 

Participant 3: At the beginning, that honestly- 

Participant 4: Are we giving correct answers that you asked? 

[crosstalk] 

Participant 1: I'd like to highlight; it was a tough one. 

[crosstalk] 

Participant 4: Now you were very near the morning skill, like once you got called up and made 

a show off. 

Participant 1: Yeah. Whereas now, you've got to turn back. 

Participant 4: Yeah, true but. 

Participant 4: To be honest, it just brings back bad memories. That-that's what it was for me, 

cause when I was, you know, I was like, yeah, I'm not. 

Facilitator: Okay, okay, we're going to stop it there now. 

[00:51:08] [END OF AUDIO] 
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Student Group 2 

 

Moderator: All right. The first question is like, um, can you tell me about, like, the reflections 

of- if you- that you felt- how the sessions- we've done about eight sessions so how do you feel 

that the development of the sessions went, um, thinking back on the sessions that we'd done? 

Female Student: I think it was a lot easier when you're picking your theme without or actually 

doing. Once you open this group into small groups, quick seeking like easier to get stuff done, 

I've done everybody idea and stuff and, um, I think we've done a lot like [crosstalk] since-since 

this start we have progressed a lot, than what we actually want to do now, and we are going to 

do.  

Male Student: Yeah on top of that start was a bit slow but now we are here[crosstalk] every 

time. 

Female Student: This would be the it. It would be kind of like when you even though we all 

were going to work together, things became a lot easier, I just think that the more sessions we 

had the easier it was to actually get stuff done. 

Moderator: Yeah, perfect. 

Female Student: I'm seeing what the plan in place like - 

Moderator: putting a plan in place, yeah. 

Female Student: Yeah, I think that's gone out to the small [crosstalk] 

Male Student: And that we planned out everything.  

Female Student: You don't get [crosstalk] in 

Moderator: Yeah, and I think it's really worked well with that, the giving yourself a student-

led projects is difficult, but- 

Female Student: It's already- 

Moderator: Yeah, yeah, but then doing it with, um, yeah- 
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Male Student: You get everyone to commit to common goal is hard, but it worked. 

Moderator: Yeah. Okay. Um, so we explored a number of themes around gender, education, 

inequality, power, and stuff like that, do you think your ideas and themes have changed for the 

sessions or is just all is the same? I'd say. 

Female Student: I would think it's the same but will maybe take longer, so we're never would 

of taught about it on a daily basis, when you are asked those questions made you actually think 

about it, I think that you're view on it.  

Male Student: Yeah, because you can't drive an opinion on some things you know that way. 

Female Student: And then you hear someone else had to- 

Female Student: You know, and then you offer your opinion about it is my absolute opinion 

[crosstalk] 

Male Student: Opinion gives you a choice. 

Moderator: Exactly, yeah. Um, perfect. Um, in future, eh, would you think about, eh, thinking 

more critically like taking, analysing these social issues in your classroom context or even in 

society? Um, I guess that's something you think about. 

Female Student: can you ask the question again.  

Moderator: Oh, yeah, yeah, yes. So, like and in future, so like the way we're looking into social 

issues with you, as a result of the sessions would- has it made you think to be more aware of 

what goes on and maybe even question this? 

Female Student: Yeah, I think so.  

Male Student: Because not a lot of people are age would think about that. 

Moderator: Yeah, yeah, I know. I know it was that- It's a-it's a statement to yourself because 

people as well and that- that you're comfortable enough, um- 

Female Student: Now I would not be too careful. 

Moderator: Um, in terms of um- 
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Moderator: Like, do think during the groups um, how like we started off and it was very- it 

was a day group and then we like there's certain behaviours in the room happen and judging of 

each other, um, do you think that has developed in the sessions or? 

Female Student: I think it has, yeah, but what I feel like it's never going to change. 

Moderator: Yeah, exactly. 

Female Student: I really doubt if you're change down people’s opinions, it might be just that 

people have their own opinion and that’s that, like a little of the stuff. I actually think that's the 

way like really come and change that. 

Moderator: Yeah. Exactly. Yeah. 

Male Student: What's happened those who think of a good way, hopefully, we can pass on the 

message. 

Moderator: Exactly, yeah. And when we-when-when we're in like um, group dynamic a lot of 

times I just bring your life experiences into the conversation. Um, has that-that made you like 

respects um, people's life's experience a little bit even though it's not in Youthreach it so 

elsewhere or even the teachers, um, and believe that's like you can change people's minds? 

Female Student: I think that works when you find out people’s story, but] you know what I 

mean? after you are-are finding out more of a story of people’s life, then you can change,  

Moderator: Yeah, exactly. 

Female Student: not in a bad way.  

Moderator: Right. Um, so what was the most interactive parts of the sessions did you think? 

The one- 

Female Student: I think the last few weeks to be honest, like actually building the project, we 

could this like actually building the something, makes like, um- interesting. 

Male Student: makes in better when we are doing it in groups 
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Female Student: Yeah like, uh, it makes good [crosstalk] people [crosstalk] which one in the 

real topic like you're not actually talking been like you don't do a lot of stuff together and 

building stuff together and I think that's good.  

Moderator: Yeah. That's my first time trying to do something like that, and I-I can't believe I 

that it's worked, unbelievable- 

Female Student: Did that [crosstalk] 

Moderator: Yeah, that's what I mean. But like, it's just- 

Female Student: new for everyone. 

Moderator: Yeah, exactly. Yeah. [crosstalk] 

Male Student: so that's good we're all in there together. 

Moderator: Yeah. Yeah. Um, perfect. Yeah. It's interesting. Um, so could you tell me about- 

like a little bit about your previous, uh, educational experiences that you've had prior to you 

reached, um, like, in relation to your behaviours, your, um, your attitudes in like- 

Female Student: Well, I was really sad in school. 

Moderator: Oh yeah. 

Female Student: join me which made me person and maybe actually it may not, but I felt like 

I couldn’t get anywhere, I would never get anywhere [crosstalk] in here I actually see a future, 

like a job that application might be gone. I remember that feeling of actually like being able to 

achieve something.  

Moderator: Yeah. Exactly, yeah. 

Female Student: Even guess I-I actually put little quiz and like just winning that just makes 

you feel better. 

Moderator: Yeah, it does, yeah. It makes your day, isn't it? 

Female Student: Yeah. In school being told you are never going achieve, to be all day you're 

never going to get anywhere, not like back the classroom for the whole class like somebody 
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puts you down. I don't think people even realize that it does [crosstalk] don't care but in the 

back of your head it does.  

Moderator: Yeah, like least here is where you had announced- 

Female Student: It's got a really good appreciation for here, even if someone is like I'll annoying 

you in here, I appreciate the good parts, and goes still and I said I'm really happy to be here. 

Like I love the fact I don’t have to go to school and I have chance to achieve in here.  

Male Student: same.  

Moderator: And you said before you want to be a teacher? 

Female Student: Yeah, and resource teacher not like a teacher in in school, like a resource 

teacher, you know, like kind of like just on a certain subject, like you know, what  and he used 

like a certain subject in school, like I wouldn't be into communications having at that age or 

something around like that, our bodies, or drugs, something like that, I guess will do, yeah. 

Something like that letting us play into your future. 

Moderator: I think we're all smart, right? Anything else? Where would you like to go? 

Female Student: I haven't decided.  

Moderator: Yeah, yeah, I don't know. You know I still don't know. 

Female Student: I had a few ideas, but I don't know anymore. 

Moderator: You'll still be very young, so we are all on our different ladder and- 

Female Student: I think that's another thing about school when you told you have to do 

something, from like already decide what they want to kind of look to what their passion not 

like- not a lot of people don’t, what you want people to hear about, people don't. But saying 

[crosstalk] a lot of people do as well, and they come here, and they tell the teachers I'll actually 

go. I want to- they want to do this and let the teachers do all their- 

Male Student: Best to help. 

Female Student: Their best and help for you to achieve your goal [crosstalk] 
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Male Student: Still must be because they have some insurance and every day, they can give 

one on one chance to achieve.  

Female Student: Yeah. 

Moderator: And that’s what’s really good about this environment small group settings. and- 

and you're- 

Female Student: Yeah, it's a catch and very- 

Moderator: Yeah, yeah. 

Male Student: And we can't welcome like from a similar kind of background as well.  

Moderator: Yeah. Um, do you feel that even throughout the sessions, um, like its kind- a lot of 

them reengage you towards learning in education, or this something you're always were like 

engaged in? 

Female Student: What do you mean by that? 

Moderator: So, like you're-you're- like you're attached to it, like you're, um, connected with it. 

Connected with, like, the sessions that we're, um- 

Male Student: It's where may help you- it's helped me like work with people like a never would 

of before, now I coincide just like me doing something different [crosstalk] 

Female Student: Yeah, on really like now I'm going to- I want to do my own thing I want to do 

it on my own, they want me, um- it has opened up that idea. would look to and actually work 

together and create a thing- 

Moderator: Yeah. And it's as-especially you I remember you in the first session you didn't 

really want it, remember I split the groups? 

Female Student: Yeah. 

Moderator: You didn't like that but now it's completely different but now you feel kind of- I'm 

saying I-I- 

Female Student: Yeah. I feel a lot that [crosstalk] 
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Moderator: Yeah. Yeah. That's natural because we're all like roll off topic. We're handling 

those as well, aren't we? Um, perfect. Um, what, um, how do you think the group's worked 

well together and the sessions and how do you think they didn't? 

Female Student: I mean, at the end of the day everyone comes their own opinion. They haven't 

made everyone think the same, so I would still have to deal with the clash like even after all 

that we are all friends, but as human again, you see what I say 

Moderator: Yeah, exactly yeah. 

Female Student: You'd have me change that [crosstalk] 

Male Student: And like, yeah. You demonstrate the opinions about, you're not the leader all 

the time [crosstalk] 

Female Student: If by the opinions of any one, it doesn’t mean it’s right. 

Moderator: Yeah. 

Female Student: Do you know what I mean? 

Moderator: Yeah. [crosstalk] 

Female Student: You should respect that, to do their opinion and putting in forward and tell 

people there’s.  

Female Student: Yeah. That's really a good point. 

Moderator: Yeah, exactly. Yeah. Um, do your failures transformed as people, um, or even not 

even with what my sessions me but remember of coming from a different background, they 

come into here and you see yourselves and you're like you're nearly finished. Do you see your-

yourself as transformed as people? 

Female Student: I changed a lot. I know sometimes I am on a changed line and had very 

different opinions and so if I wouldn't agree with, maybe year or so ago, but most definitely 

nothing bad, but for the better. 

Male Student: I've matured a lot since I've been here. 
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Moderator: Yeah. Have you believed, aren't you? 

Male Student: Yeah, I'm just ready to leave 

Moderator: And what's-what's your feeling around that? [Laughter] Is he sad.  

Male Student: Like it's-it's cool- 

Moderator: Yeah, yeah. 

Male Student: And the birds sang to want me sharing things. 

Female Student: Yeah, I think you get ready to come 

Male Student: For my next- 

Moderator: Yeah. 

Male Student: -step, the rest only. 

Moderator: Well, I can tell you one thing. I went to school. I still hang around all the same 

friends as at-at school. I went to college three times; I still hang out with all the same people. 

So, he's lost in the same group so just won't be in here. 

Female Student: Yeah. 

Moderator: You know what I mean? And you can- you can probably to go on a holiday together 

one day if he's- 

Female Student: Yeah, and I've- 

Moderator: Just- 

Female Student: -been saying stuff. 

Male Student: Yeah. 

Moderator: Yeah. Friends for life is actually, yeah. And so, once you- 

Female Student: Which I know with time as well- 

Male Student: Here to go. 

Female Student: Just spend more time in there than the one on which I think is great 

Moderator: Yeah, but you appreciate that. 
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Female Student: Yeah. 

Moderator: Yeah. And what's-- only a few more questions left, so I know you're there. Um, 

Um, what's- what do you think the course has made you well like your feelings towards society 

in general. Like-like, your opinion on society our society? 

Female Student: Like each course or just what you- 

Moderator: More with the course for me. And but both may because they just well maybe- 

Female Student: I do think- I do think again to other people's opinions. 

Moderator: Yeah. 

Female Student: Do you know what I mean? Just kind of opened your mind- 

Moderator: Yeah. 

Female Student: -a lot more now. Or where people actually don't feel the same way I do. 

Moderator: Yeah. 

Female Student: Which is kind of hasty. 

Male Student: I think society needs to get to get on. 

Moderator: Yeah- 

Female Student: Yeah. 

Moderator: -exactly, yeah. 

Male Student: Or I- 

Female Student: we are drifting apart. 

Moderator: So, you rather like because people think that to have this vision of society is that 

doing away the changes or people working in small groups, but that's what we've been doing 

for the last- 

Male Student: Yeah. 

Female Student: Yeah. 

Moderator: -so forever, but, it's obviously- 
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Male Student: Still old fashion methods. 

Female Student: Yeah. 

Moderator: Yeah. [chuckles] 

Male Student: Next year new ones. 

Moderator: Yeah. 

Male Student: -need everyone. 

Moderator: And on that point, do you think do you ever see yourselves like being a part of a 

march or something trying to change something like we're trying- 

Female Student: Not right- not right now. 

Moderator: Yeah. 

Female Student: well not right now. 

Moderator: Yeah. 

Female Student: in the future I would do that. 

Male Student: yeah, yeah 

Female Student: If in the future then maybe or 

Male Student: Yeah. Yeah. 

Moderator: Yeah. 

Female Student: I get like all stuff, change and that. 

Moderator: Yeah. 

Female Student: Yeah. 

Moderator: And in terms of, uh, art and the artist trying to make change in society, if that's 

something you like or is- 

Female Student: No, I think that's great. 

Female Student: Including art is such a good thing, It's there's no physical rewards on it. 

Moderator: Yeah. 
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Female Student: But you can use it.  

Moderator: Yeah. 

Female Student: Do you know what I mean? 

Moderator: Yeah, exactly. Yeah. 

Male Student: It doesn't affect you where you are but could in different ways.  

Female Student: Yeah. 

Moderator: Yeah. 

Male Student: Yeah. 

Moderator: Yeah, I agree with that. Yeah. So-So what, um, and is there anything in the past 

you've seen the art of created, that's made you like stop and think and change? 

Female Student: I Banksy is a big one, the big ones. 

Moderator: Yeah, is he? Yeah. 

Female Student: is well now and- 

Moderator: Yeah. 

Female Student: -he sends something massive out. 

Moderator: Yeah, yeah, exactly. Yeah. 

Male Student: And he's smart with how he- 

Female Student: Yeah. 

Moderator: Based anything, yeah. 

Male Student: Creating too. 

Female Student: There's little only small change but it works.  

Moderator: Yeah, exactly. Yeah. 

Female Student: Yeah. 

Moderator: And you think people working towards like a common goal can change, um, things, 

uh, change people's opinions in so- in society? 
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Female Student: Yeah. 

Moderator: Like for-for example what we're trying to do like we've worked up Monday and 

we could integrate with like-like 100, or 100 or more than 100 people even people just seem 

over ash and they might not come up and talk to us but- 

Female Student: But it changed for everyone. 

Moderator: Yeah, it's a change your views of us, the you-you reach students of from near rich. 

And that's our aim, isn't it? 

Male Student: Yeah. 

Female Student: Yeah. 

Male Student: To get people to change their mind. 

Moderator: Yeah, or just to educate them that- 

Male Student: That as well. 

Female Student: Yeah. 

Male Student: That's more than- 

Female Student: I think that's what it is, and they're just not educated. 

Male Student: Yeah. 

Moderator: Yeah, exactly. Yeah. 

Male Student: And that's the only thing that I feel like a problem. 

Moderator: Yeah. 

Male Student: No places actually telling us about this place. 

Moderator: Yeah. 

Male Student: Or there's people there telling us the wrong things about- 

Moderator: Yeah, exactly. 

Male Student: It's like now is true. 

Moderator: Yeah. 
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Male Student: And you come here. 

Moderator: Exactly. Yeah, that's actually, yeah, interesting. 

Female Student: A lot of people think that skills’ the only way. 

Male Student: Yeah, yeah. 

Female Student: It's actually about, but it's really not. 

Moderator: Oh. 

Male Student: And then I found out when after I came here like there's so many ways not even 

just Youthreach.  

Female Student: Yeah, those.  

Male Student: Like there's the adult education stuff going on. 

Moderator: Yeah, I know. 

Male Student: Now I did, and like art and I didn't know all of that then, but I do.  

Moderator: Yeah, well like I- like I went to I started out in plc. 

Female Student: Mm-hmm. 

Moderator: It was a stepping stone for I like that's- 

Female Student: I was telling most people there is other ways.  

Moderator: Well, it's the best way cause you-you can it gives you another year to decide- 

Female Student: Yeah. 

Moderator: -actually what you want to do. 

Female Student: Yes. 

Moderator: it's mad to think that I know PLC and was just sports PLC. 

Female Student: Really. [laughter] 

Moderator: Yeah.  

Female Student: So, you realized you want- 

Moderator: But I was- yeah, I was told in school you like sports go do something sporty. 
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Male Student: Yeah. 

Female Student: Yeah. 

Male Student: Yeah. 

Moderator: Yeah, but that, no. Um, so next year or next year or now you're- you're going, or 

you don't just so- 

Male Student: Yeah. 

Moderator: After that you see yourself doing a PLC maybe or- 

Female Student: Yeah. 

Moderator: -going to college, and in so form. 

Female Student: Yeah. 

Female Student: Yeah. 

Female Student: No, another college.  

Moderator: Yeah. 

Male Student: Hmm. 

Female Student: Definitely. 

Moderator: Somewhere around here maybe? 

Female Student: Yeah, yeah,  

Moderator: Nobody's? 

Female Student: Yeah. 

Male Student: That was it 

Moderator: Yeah, -[crosstalk] And where do you- have you any plans? 

Male Student: I have a lot. All the ideas. [laughter] Yeah. 

Moderator: You need a summer break, is obviously for yourself. 

Male Student: Yeah, as well. 

Moderator: Yeah. 
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Female Student: A lot of people save up money and then go to college, after- 

Male Student: Yeah. 

Female Student: -to say  

Moderator: Yes. 

Female Student: Yeah, actually it's only one. 

Moderator: Yeah. 

Male Student: I want to work more here and then think what I really want to do. 

Moderator: Yeah, well. It-it could probably cause you're already young, we can make money, 

enjoy yourselves, going through it and traveling maybe. And then- 

Female Student: And then come back. 

Moderator: -come back. 

Moderator: Yeah. It's like because you can learn through traveling a lot. 

Male Student: Yeah, yeah. When- 

Moderator: And- 

Male Student: -to call maybe or anything- 

Moderator: Yeah. So do you think to what we tried in our sessions, um, over the last couple of 

months, uh, would work in any group that I-I say if I tried to do it in a different group setting 

and like I don't know, and you're- 

Male Student: Not like another YouthReach.  

Moderator: Yeah, oh, yeah. Another Youthreach. 

Female Student: in a Youthreach? 

Moderator: Yeah. 

Female Student: Yeah- 

Male Student: Well, I- 

Female Student: I don't know. I feel like- [crosstalk] 
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Male Student: You want to be like now they'll only reach like would it work the same way- 

Moderator: If they will work the same as- 

Female Student: It think it- [crosstalk] 

Male Student: Depends on the person. 

Female Student: Yeah. 

Moderator: Yeah. 

Female Student: Depends on the person. 

Male Student: It really just depends on the person. 

Moderator: Yeah. 

Male Student: You were just lucky you came to the Youthreach.  

Female Student: Yeah. 

Moderator: Yeah, exactly, yeah. 

Female Student: Because I think this place, but I-I'd say that to must people. We're not really 

that shy in front of each other. 

Moderator: Yeah. 

Female Student: -some sort of- [crosstalk] 

Male Student: Yeah. 

Female Student: -it's like only went so far and they're not going to think which is say what we 

think- 

Male Student: Which the- 

Moderator: Yeah. 

Male Student: -they agree with. 

Moderator: Yeah, I suppose- 

Male Student: Now we're just like a big family now. 

Moderator: Yeah. 
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Female Student: Yeah. 

Moderator: If you- if you're about to make like an art piece about this last question, by the way, 

if you're is about making an art piece about- about you as an individual and put it in society, 

um, what will it be or do you have any idea? Have you ever thought or it's something like-? 

Female Student: No, I've never thought of anything like that, but something cool. 

Moderator: What? 

Male Student: Something there like a musical  

Moderator: Your musical, yeah, in terms of like what? What art do you like? Like what would- 

Male Student: Yeah. 

Moderator: -musical? 

Female Student: I don't know. It's really hard and cause it's just so many ways you can just 

work yourself through art or describe yourself.  

Moderator: Yeah, exactly, yeah. 

Female Student: There's millions of ways to use it.  

Moderator: Yeah. 

Female Student: Probably just gone symbols or- 

Moderator: Symbols- 

Female Student: -run your life. [crosstalk] 

Moderator: Yeah, symbols run your life. 

Female Student: Yeah. 

Male Student: Symbols that represent you basically. 

Female Student: Yeah, like basically the music symbol along music. 

Moderator: Yeah. 

Female Student: Uh, you know like symbols about- 

Male Student: Crafts. 



 233 

Female Student: You do you know all the different kinds of symbols like happiness symbols? 

Moderator: Yeah. 

Female Student: Peace. Do you know like- 

Moderator: Yeah. 

Female Student: Yeah. 

Moderator: That's interesting. 

Male Student: that’s deadly[chuckles] 

Moderator: Uh, yeah, cool. Uh, so any final insights like just any final thoughts of what- of 

what happens? 

Female Student: Like, I think it's crazy it’s over. [laughter] 

Moderator: Yeah. 

Female Student: There's been a lot going. 

Male Student: It's upsetting as well. 

Female Student: -for so long. 

Moderator: Yeah. 

Male Student: Yeah. 

Female Student: Tuesdays were a great day.  

Male Student: It's upsetting as well. [laughter] Conversations great. Hmm. 

Female Student: Yeah. 

Moderator: Yeah, yeah. I think you are all great uh, anyway that's it. [laughter] Thanks, guys. 

Male Student: No worries. 

[00:17:50] [END OF AUDIO] 
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Appendix H: Teacher Transcription  

 

Interviewer: All right, eh, so the first question, um, how did you feel about-- like what was the 

overall reflections of the development of each session, of the eight sessions that happened in 

relation to students and maybe even yourselves? 

Teacher 1: I think each time; each session might have looked like it was going nowhere but by 

the end got somewhere. That's what I felt. It looked like, "This is not going to happen at this 

time and then just turned a corner. 

Teacher 2: Yes, it did seem to take time and sessions just to get anywhere. But always did get 

somewhere again. 

Teacher 2: We always did, yes. Even on the last one which was kind of the most disruptive 

where we had to split class in two.  

Teacher 1: I heard you saying a lot of times that it's a process. And process obviously is, you 

know, part of it is they're taking the-- what they've been asked to do something and making a 

decision on something and then eventually when they choose to do something then when they 

get into it, it seems to snowball. Particularly in the last in the last few sessions.  

Teacher 2: Yeah, but I think it was definitely a language barrier of it, an understanding barrier 

that took them a while to figure out exactly what is required of them. 

Interviewer: Yeah. Yeah, that was probably a problem that came around on the, the language 

barrier of course. I think there-- em, yeah. Em, great. Eh, so in relation to you, because we 

explored a number of teams and like, has your-- Like in relation to like eh, some issues like 

gender, prejudice, education, inequality or power, em, has your like, perspectives changed from 

the sessions in relation to these topics that we explored? 

Teacher 2: No, it was informative, but I don't think it has-- I think it's in keeping with the way 

I would think, I don't think it has changed anything. 
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Teacher 1: Same, I mean, you know, it's very routine to revisit your thinking on issues 

[crosstalk] and see if the process can change anything dramatically but, you always gain small 

steps.  

Interviewer: Yeah. And in terms of-- In terms of students even like-- 

Teacher 2: But it was nice to give them the freedom, something besides you to use, something 

certain you notice that that happens once a week, and maybe they'd be more aware of that. 

Interviewer: Yeah. In the future. 

Teacher 1: Yeah but it happens presently. 

Interviewer: And in the future like what you said, and then certain social issues would you 

think more critically about them or do you think the students will themselves and maybe even 

seek alternatives, em, to how to tackle them issues? You spoke before about like talking to 

people that have different opinions is the way that-- 

Teacher 1: Well I take them back to your usage of the word process and process again, these 

issues because they are very young people and you don't have any age group learning about 

these issues let's say particularly for their age group, you know, someone else thinks they 

probably haven't consciously sat down and thought about things, you know, your classes were 

going to create that space when they have to. 

Teacher 2: What matters to them now, what they're aware of is different to what will be in a 

couple of years. It's just I like sometimes-- 

Teacher 1: Sometimes you get that after a conversation after class and that's- that's as important, 

I would say. 

Interviewer: It's kind of just planting seeds as well, isn't it? 

Teacher 1: Yeah. Exactly. 

Teacher 2: And I think that-- that's like both thinking personality based as well. no matter how 

much you care, and it just burns away in the background.  
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Interviewer: Yeah, exactly. 

Interviewer: Em, right. Em, so tell me about the values, like in relation to behaviours and 

judgments, if any, did you take from the sessions, in relation to you or the students? 

Teacher 1: What do you mean so-- 

Interviewer: Like em, well, what were some of the values, like the children's behaviours that 

were in the sessions and maybe, like you kind of reflected on as things that happened, within 

the even group? 

Teacher 1: When we were in the group? 

Interviewer: Yeah. 

Teacher 1: At group I'm not-- you know, it was part of four groups that we have. So, they 

wouldn't normally spend- 

Interviewer: Time together. 

Teacher 1: -time together and I felt gelled, fall in that place and got their-- 

Teacher 2: Like there was a message and it was the right one. 

Teacher 2: everybody gave something at some stage. 

Interviewer: I just think like even in- in relation to the behaviours of some- some students, 

certain weeks will have changed dramatically or-- up and down. 

Teacher 1: Yeah, people who didn't give started to give. Gave or we gave or maybe give little 

bit more, people that didn't give so much. It changed a little but not enough. 

Teacher 2: it's good to bring them together in this group rather than their normal classroom to, 

you know, maybe develop that that part of YouthReach. It is a small step forward in improving 

their behaviour in that sense of things.  

Interviewer: Yeah, and even judging each other, and sometimes they have different beliefs. 

Say one student has a certain belief over other students, and they're kind of conflicting do you 
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think-- like if that happened a few things in the session, so you think-- what do you think of 

the group's perspective of that or-- I suppose that's the reality, isn't it? 

Teacher 1: Yeah, I mean the group is just a group of society. 

Interviewer: Yeah, yeah, exactly, yeah, yeah. 

Teacher 1: -it's going to get very bad. They don't know that being there changed that. 

Interviewer: Yeah, exactly yeah. 

Teacher 1: Okay. There are definitely disagreements in sort of groups as that can be a good 

thing.  

Interviewer: Yeah. Yeah. Em, great. And on that note, em, the main team, one of the main 

learning pillars is like using your life experience em, to develop em, a learning pattern in the 

classrooms. Em, did you feel over time, the students and yourselves even grew to have more 

belief in what was happening, like change that had to happen and maybe they start respecting 

each other as a group more, em, even in the sessions? 

Teacher 1: Yeah, I think that's kind of natural. I don't know whether it's-- yes, because they're- 

they're not in their own comfort zone, the group is mixed and with enough sessions, it did-- 

certainly spent more time with people that they previously would of.  

Interviewer: Yeah, yeah, exactly, yeah. 

Teacher 2: from back when we, you know, were, ran things before, where the students all 

bought into it. You know when we got a core group, they were able to buy into it. But having 

said that, savings a lot of people turning up on the day as the group would have to be rebuilt 

every week it's almost then-- 

Teacher 1: Appear just on the one hand. 

Interviewer: Yeah, exactly, yeah, yeah, yeah. And that- that was one of the questions I had. 

And a lot of the students would say, "Why are- why are we doing this? what's the point of 
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this?" That's what-- it's back to that whole process and when- when you are in a transformative 

mode, will you get-- when will you get it? 

Em, great. Em, could you please explain like maybe a little bit eh, what was most interactive 

part of the sessions for you mainly but-- even if not the students? 

Teacher 1: I think every session was interactive. Even from the start when it was just like walk 

to the mind and levelling the stick it's once you get them up and moving, it's better than having 

them sitting around unless the classroom setting, so obviously, towards the end, you get more 

and more interactive. But even from the start, I think there was enough there just to keep them 

coming back. 

Teacher 2: Yeah, I think this is a lot like what Jimmy was saying but you know, sometimes 

moving forward in therapies and flash card activities, then it's a good way to watch their 

process.  

Teacher 1: And they have to look at the other choices. They can't just say the first answer. 

Teacher 2: Yeah, no, because they've never answered, yes because now I have to answer it.  

Interviewer: Yeah, interesting, yeah. That's great. Em, so that's the end of the first part, well 

done. [laughs] Em, so the next part is both like kind of the pedagogical practice that we're 

experiencing. Em, but first off, like I kind of want to start with like- like the older education 

systems like the formalized one, like what's your opinion on that? Em, and 

do you have a-- do you have like a-- do you think your-- prior to coming to this system has 

your attitude will change um, in terms of that system, in comparison to this system? 

Teacher 2: You're talking about the main education system.  

Interviewer: Yeah, yeah exactly. Yeah, yeah. 

Teacher 2: Um, well maybe one or two experiences have changed cause I have four kids now 

so I kind of have a branch in the middle for mainstream school, as I did myself sort of like few 

years into that system but then as soon as I started working in this sector and adult education, 
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this system, I identified straight away with it, in fact I've complained about it much, there's a 

much better way to educate people.  

Interviewer: Yeah exactly, yeah. 

Interviewer: Yeah, you know. It's good. 

Teacher 2: You know I- I mean I was- I think that school and to believe that they're the best 

days of your life and ended up and it stuck with me.  

Interviewer: Yeah. 

Teacher 1: I mean that was the kind of uh- [crosstalk] but I could see a difference when I started 

getting into things and gone to technical college where it's one subject that you want to do, that 

you're interested, that's kind of the- the maximum, the best you have, and- and this is kind of 

half of that so it's not quite what  you can do what you like doing and that's how it works. 

Interviewer: That's good, yeah. Um, perfect. Um, and then again do you think this kind of-- 

because obviously there are um, disengaged students, a lot of them prior to year eight, even in 

terms of like the process we went through and my sessions and um and a lot broader, do you 

think that kind of- this- this kind of situation that they are in right now re-engages them towards 

educational learning and why maybe, and-- 

Teacher 2: No. I- I don't think they'd see the second. It's just a different session but we'll they 

wouldn't see as education but as school. That's just something that they might be interested in 

something different they might be focused on the different parts; I don't think that.  

Teacher 1: Yeah. No. Education's a bad word for them. 

Interviewer: Yeah exactly. Yeah, yeah. 

Teacher 1: Yeah, they keep the labels off. Sometimes it's you just pull them along like quite 

often we'd have just discussion in groups so no pen, paper, no computer, and you know, a 

student can't engage and that's funny because actually did [crosstalk]  
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Interviewer: It's interesting. Yeah. Um, and in terms of disengaged, like do you feel like during 

the sessions that the students were disengaged and some of them may be at certain points or 

um, even- even in your own classes or in- 

Teacher 1: Yeah that's just the nature of beast, yeah there will be-- even the direct students 

would still disengage at times. There's no- there's no warning no pre plans no just what you 

have to do at the comfort zone here, but they can in fact engage. So yeah, I mean the-- because 

it was a difficult class to comprehend it worked in this case. 

Teacher 2: Just our age group, it's old enough against it in regard to what this team built and 

focus on something, so it was a token to you.  

Interviewer: Do you feel that they're in kind of uh, they're prime rebellious state at the moment.  

Teacher 2: Yeah probably. Well definitely vocally not-not-maybe not in terms of what they 

could achieve you know, going against whatever system. There are very young for vocalizing 

it.  

Interviewer: It's interesting. I'm interested. Um, so in terms of positives in the group 

participation, even you two being in the room, I felt it was a very positive vibe, it's just that the 

group didn't happen a lot, what was more-- any elements that you felt it was really positive in 

terms of group work in the other?  

Teacher 1: When we uh-- the numbers fluctuated but that's just here. Not-- it didn't fluctuate 

because the people didn't want to and never wanted to attend that’s just the norm for here.  

Teacher 2: If even in these sessions, we'd be grouped together because they eventually get work 

towards some tasks that are being given, I don't know, I think we need to get very engaging 

rather than leave that open.  

Interviewer: Can you think-- sorry, um, can you think of any negatives in terms of the group's 

participation in relation to maybe individual students um, um, bringing-- holding things back 

from the developing.  
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Teacher 2: No. Um, I think they-- People engaged openly as far as giving you input or doing 

the work? 

Interviewer: Um, input just being a part of the process, the pattern. 

Teacher 2: A couple of hard chaws and Messer’s didn't want to be there but don't want to do it 

but that's-- you know you- you want them there, you- you want that hard chaw attitude and you 

don’t want to drop them, you know? 

Interviewer: If I- if I had a choice, I'd have the whole-- every student in the room. Just- just 

cause like, why not? 

Teachers: mayhem  

[laughter] 

Interviewer: Yeah. Or I wouldn't if it would have been but like that's the reality because this is 

such an inclusive environment. Everyone should be involved in some form, like towards the 

end, I'd like them-- each student in the room maybe be a part of the- the final product. Um- 

Teacher 2: a negative, I don't know when we- we found like uh, this physical room. You know, 

okay. I had tried my room, but still was as good as we get or wouldn't it be better if there was 

a specific room, you know like a project room. 

Teacher 2: One would be great. Just to set up wouldn't be you know-- 

[crosstalk] 

Teacher 2: working into these spaces but that was kind of like they get these arts spaces that 

you want them to and you just built from the ground, but it's how the process will work best in 

the space. 

Interviewer: it does, I agree. 

Teacher 2: For- for- for both teachers and students, for the whole group. 

Interviewer: Um, nice. Um, so how effective is like sharing people's experience with each other 

um, as a- a staple of a curriculum model does you feel? 
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Teacher 1: yeah it works, I think.  

Interviewer: Experience in learning and all that, yeah, yeah. In terms of-- you reached out 

because I suppose their life experiences be a lot different to other students. Um-- 

Teacher 2: Yeah but they'd be a lot similar to each other which is the bonds. And they have 

that. 

Interviewer: Yeah, the bonds yeah, they get that.  

Teacher 1: surprisingly. 

Teacher 2: And- and- and the- the students themselves between them really do bond very well. 

Interviewer: Yeah, yeah, I notice that as well.  

Teacher 2: Actually a good way to build you know, the uh, you know, the secret of power, the 

best day and worst day of their lives, you don't need something to appear and no one would see 

it, they didn't vocalize it, they share an experience [crosstalk] so in a safe way.  

Teacher 1: Like that had everybody's attention, was vocalized with candles, still got half of 

them [crosstalk] even a strong percentage. 

Interviewer: Yeah. Just, yeah. I'd like to unpack that. In terms of like what's-- I'm trying to 

understand that myself, like why are they um, being a part of that when they're all kind of stand 

back-ish sometimes. 

Teacher 2: Yeah, it's interesting. Sometimes it works.  

Interviewer: Yeah those are. Um, so could you like express-- so do you think the transformers 

of experience was achieved in the sections. If you think back to session one and like what, 

yesterday with section 8, um, leading on to the last session today, or- or next week? 

Teacher 2: I don't know kids that quickly. Like there's-- you know the gears are in there um, 

like it changes one person it worked. And gives them a different process. But I don't know that 

you could see it unless you- you did every single person and then you get that feedback. I do 

not see why not. 
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Teacher 2: Transformation is a lifelong-- 

Interviewer: Yes, exactly, it's a lifelong thing.  

Teacher 2: Yeah, I would say to a degree transformation-- again, you know at the start of every 

session, you go back a few steps to one forward. 

Interviewer: Yeah, exactly, yeah. Exactly. 

Teacher 2: You know, but that-that's problem.  

Interviewer: Yeah. And just on that, like, in terms of like say for example every session, they 

say, "Oh what we learned yesterday", um, is that the reality, or do you feel that they're just 

saying that because it’s kind of-- 

Teacher 2: that’s a difficult one.  

Interviewer: Yeah. 

Teacher 2: Yeah. Like, they do have subjects they do every day and once a week and they have 

to understand, half understand, and half don’t. 

Interviewer: Yeah. 

Teacher 1: you know, the responsibility just isn't there. 

Interviewer: Yeah. Yeah. 

Teacher 1: have to wait for it, and that's it, you know? 

Interviewer: Yeah, and even give them, like, them the power to create something sometimes. 

It will-will take- take some time, but generally, it might work. 

Teacher 2: But I think, like, the real test is when the creation goes out. 

Interviewer: Yeah. 

Teacher 2: That's where the interaction happens. 

Interviewer: Yeah. 

Teacher 2: And, like, you can see already the children that are not empowered to go in public, 

saying too little, never talked to any person in public take them a while to get in to it. 
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[crosstalk] 

Teacher 2: like, you know, when they're out there, I-I think what works. 

Interviewer: Yeah. 

Teacher 2: -but seeing-seeing some results and seeing that public reaction there, that's-that's a 

result.  

Interviewer: Yeah. 

Teacher 1: public reaction. 

Interviewer: Yeah. Interesting. That's good. Um, in terms of art and we're on the last part now, 

um, two more question. Um, in terms of art and artists making change in society, do you feel 

this is a beneficial pattern especially when focus is on the learners life experiences and-and in 

that detail may be the student or the-the artist come in to the room their life experiences, and 

sharing. 

Teacher 1: Something like personal development, I do very hard subject to teach and the 

students that one must be reflective of things, just want to live, just want to wake up in the 

morning. So-so I think art, um, you know the-the art aspects of the sessions might take the 

education as a way forward. 

Interviewer: Yeah, yeah, yeah, that's good, yeah. 

Teacher 1: You know, like-- just like you said a few minutes ago, bring that back to the and 

we were all sitting on the floor it was completely different. You know, there's no desks. There's 

no chairs, in the background. 

Teacher 2: I had a group camp fire feel to it. 

Teacher 1: Yeah, yeah. So, if that was art, which I would agree that it is to some extent, saying 

that that's-- 

Interviewer: That was my next question, is what is art to you? Yeah, yeah. It's kind of disturbing 

the art and normal status isn't it? 
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Teacher 3: Is it, anything that makes you think.  

Interviewer: Yeah, exactly. Yeah. 

Teacher 1: I'd say I've struggled over the years to understand what art is. 

Interviewer: Yeah, [laughs] almost, Jesus. 

Teacher 1: Books. 

Interviewer: You could do a- you could do a- you could do a book on that, or you could do 

more on the book on that. 

Teacher 1: it’s very personal to, you could pass by- 

Interviewer: Yeah. 

Teacher 1: -you know, 10 pieces of art and the 11th one catches your eye and wonder, ponder, 

stare. 

Interviewer: Yeah. 

Teacher 1: We-we have computing interactive that whatever people see when they get the 

chance to have next it with. 

Interviewer: Yeah, yeah. 

Teacher 1: you're talking to the artist. 

Interviewer: Yeah. 

Teacher 2: what you’re talking about ties into Maslow’s hierarchy of needs you know,  

Interviewer: yeah, yeah, yeah. 

Teacher 2: You know, I-I would say my generation was in survival mode, if you know what I 

mean? And-and I think this generation even though, you know, some of our students are 

struggling, you know? They are struggling, their families would be struggling financially in 

the socio-economic sense. I think, you know, embracing the art, I think, is the next step. You 

know, it's not- it's not just art or art’s sake, it's making art, work 

Interviewer: Yeah, exactly yeah. 
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Teacher 2: You know including, you know, educate yourself on art and work with it.  

Interviewer: Yeah, yeah, yeah. Yeah. And in terms of, like, maybe you could-- You know all 

these students pretty well. Do you feel that in the future you could see them using art as a form 

of acting out and using power, using their own innate power, um, even more specifically, um, 

the students that we work with in the groups? 

Teacher 2: Well, I-I think we'll be- we'll be able to impart so some form of art, I think that, uh, 

your kind of, uh, expressing your emotions. 

Interviewer: Yeah. 

Teacher 1: Through, some of your anger, your sadness.  

Interviewer: Yeah. 

Teacher 1: So, if-- So you're giving them an extra tool in terms of expressing the truth of what 

art is, I think it's a way to-- 

Interviewer: Yeah. 

Teacher 2: I mean, even from like everything that happened in that room would be ours so 

having a conversation with it, like a letter. Like, they've got so much to work with. 

Interviewer: Yeah. I am-- Sorry, froze my mind. Um, um, in terms of, um, students, it says 

students chose a theme, and was giving people, or giving society, our society, the vision of the 

individuals within your reach. Um, and they're kind of working towards that now. Um, do you 

think that working on-on that team as a group, um, is a positive thing as working towards a 

common goal, like one single one, and, like, will that, do you think, um, bring change in society 

in a in a micro level, um? 

Teacher 2: Well, I think anybody they speak to on the daily would be educated in something 

that they-- you know, but-- 

Interviewer: Exactly, yeah. 
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Teacher 2: And I think it's funny that-- Like I-I couldn't go how many times they-they kept 

saying how great it was here.  

Interviewer: Yeah, yeah, yeah. 

Teacher 2: You know? Like they don't think it's that important but obviously it is. 

Interviewer: And that's-- is that-- that's not the story in normal society. From-from their 

perspective they think it's a negative, um, portrayal of what YouthReach students are. 

Teacher 1: like, yeah. Like the-- all of them would say, you know, they would have—known 

what even people who were here. 

Interviewer: Yeah. 

Teacher 2: Yeah, that's changed. They come in for one reason and then they have other reasons 

so what's actually, you know going on is student relations. 

Interviewer: And how, after they leave YouthReach they'll be productive and they'll function 

well in terms of their lives, um, like, their work-work lives or college. 

Teacher 1: get a job?  

Interviewer: Yeah, yeah, yeah. Is-is-is it-- Like, uh, I suppose it's like-- 

Teacher 2: Got a group of- 

Interviewer: Yeah. 

Teacher 2: -ex Messer’s 

Interviewer: Yeah. 

Teacher 1: I-I think the students who went through this centre over the last years because of 

staff who work here- 

Interviewer: Yeah. 

Teacher 1: -definitely benefit from their experience. I mean, you know, it's-it's definitely went 

to help them, you know just-- You know, improve their lives in some shape or form, publicly.  

Interviewer: But even. 
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Teacher 2: I will give you an indication that would be if you-you come to any school and ask 

them in the last year how many students have visited the school.  

Interviewer: Yeah, that's what I was about to say, like, yeah. 

Teacher 2: There's going to be a lot of zeros and so. 

Interviewer: Yeah, and— 

Interviewer: That's absolutely true. Because I haven't been to my school since I-I left it. Yeah, 

you-you probably haven’t.  

Teacher 1: either have I.  

Interviewer: Yeah, no. I walk by every day though. [laughs] Um, any negatives in terms of me 

as a, um, facilitator artist, um, coming into the- into the room over the last sessions, things 

maybe I could work on? Um. 

Teacher 2: No, I think- I think they got you. 

Interviewer: Yeah. 

Teacher 2: They just-- maybe would have got more focused but we-did, -- They-they didn't 

know what the end goal was. 

Interviewer: Yeah. 

Teacher 2: Every week we're kind of blind and just-just we'll get through this week see what 

happens. Um, but we carry forward and handle them for eight years, make interesting, they do 

a lot of changing over, what have we done, you know, and that impatience just let’s do it.  

Interviewer: Yeah, exactly yeah. 

Teacher 2: And the process is what's important and not through the process. But they didn't 

want the process they wanted you know- 

Interviewer: Yeah. 

Teacher 2: -it was the process 

Interviewer: Yeah. 
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Teacher 2: Yeah like you seemed to hold back on giving examples and we were like give them 

a little bit.  

Interviewer: the end focus in particular 

Teacher 2: Let’s do a little bit [crosstalk] and see where it goes.  

Interviewer: Yeah, I know.  

Teacher 2: what, you know what I mean, this is we could debate this [crosstalk] and so I mean 

like even more than that, not in what's successful and it was. it's-it's not the way I would have 

done- 

Interviewer: Yeah. 

Teacher 2: It's like what we have the kids of they will tell us soon. 

Interviewer: Yeah. 

Teacher 1: You know again so that's-that's an we have been accused of doing too much for 

them. you know there is some- 

Interviewer: Yeah. 

Teacher 1: there's a happy balance there somewhere and it works.  

Interviewer: Yeah, [laughs] exactly yes. 

Teacher 1: Where exactly are we going, but it worked.  

Teacher 2: Need you to get. 

Teacher 1: Yeah, exactly yeah-yeah. 

Interviewer: Yeah. 

Teacher 1: So, if-if-if you work hard and like it's not a negative.  

Teacher 2: And I-and I think  

Interviewer: Yeah. 

Teacher 2: kind of that cross a whole.  

Interviewer: Yeah, yeah exactly yes. 
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Teacher 2: What-what changes day to day is the difference in this and in the mainstream, the 

mainstreams on the track of a canvas. 

Interviewer: Yeah, 

Teacher 2: they can't be misbehaving put in the overtime, you know like the small homework 

didn't work [crosstalk] you just whatever way you felt was right. 

Teacher 2: Just would it one of the technical things, team you-you some of your flashcards. 

Interviewer: Yeah. 

Teacher 1: Personally, because we still got a great deal to create this, but you didn't actually 

spend enough time showing people that sometime.  

Interviewer: Yeah. 

Teacher 1: And making them blown up to A3, go out eventually. 

Interviewer: Yeah. 

Teacher 1: We could have made the sort of people could be useless small things, you know 

what I mean? 

Interviewer: Like, yeah it was hard with printing facilities.  

Teacher 2: You just slow things, you know what I mean? 

Interviewer: Yeah, I know. 

Teacher 2: And but I couldn't save myself like I can do that, because the same everyone's trying 

to get what's in your head so that's like again if you're for things to-- 

Teacher 2: Yeah, show me the picture where hard to see, ones to what-what exactly does that 

mean? 

Interviewer: Yeah. 

Teacher 2: You know there-there was- 

Interviewer: Yeah. 



 251 

Teacher 2: There was one I think that was like fields and they just thought that, "Oh, I love the 

countryside", because we were meeting a purpose totally different from that elsewhere. 

Interviewer: Yeah, would hope to.  

Teacher 2: So, it was that, if you lose the little bits, they lose more. 

Interviewer: Yeah, exactly, yeah. 

Teacher 2: They don't understand this the rest have. 

Interviewer: Yeah, do you feel the thing that the learning subjects that I'm trying to create here 

over the last eight sessions would like work in order diverse groups and do you think it's that 

kind of paradigm that could work anywhere? 

Teacher 2: I can't tell you if they work for everyone.  

Interviewer: Yeah. 

Teacher 2: Obviously if it grows that much bigger, that may be more difficult. 

Interviewer: Yeah. 

Teacher 2: Then I supposed if they have systems, and more facilitators, why not.  

Interviewer: Yeah. 

Teacher 1: I think it's a good thing keep us youths, it's really a fresh-- interestingly fresh-- I 

think the group makes up the different types of learning that any group is going to have, it’s 

hard for people that slowly tag along again and yeah that's what I know.  

Interviewer: Yeah, and in terms of um this, like say if you want to-- if you were in my position 

you want to, you're going to create a social art piece from the sessions and what would you- 

what would you make? [laughs] Or in-in terms of like for any details and something that you 

might make? 

Teacher 2: Yeah, I think students can work with and 

[crosstalk] 
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Teacher 2: It depends on group dynamic, it's easy for us to say that, you know that they-they 

should know the end at the start, like the target, but there is no target, you know. And as, you 

know, second to last session like the idea, couldn't drop this ladder and hope they pick up and 

run with it. 

Interviewer: Yeah-yeah exactly yeah. 

Teacher 2: What and yeah, and I mean that was when you split the room and you still kind of 

got three definite and a couple of ideas. Once one got it then they attacked.  

Interviewer: Yeah, and is there's like in terms of arts, we're going to finish now in a minute, is 

in like in terms of art, like you would like to make in a social aspect in the future? Put me on 

the spot. [laughs] 

Teacher 2: That's it, maybe graffiti.  

Interviewer: Yeah. 

[laughter] 

Interviewer: Would you help? 

Teacher 2: Yeah but it's Jim was upset we didn’t do that, it's just something I'd love to give you 

a go on that.  

Interviewer: Yeah. 

Teacher 1: The street art is an idea, 

Teacher 2: Graffiti in a negative context. 

Teacher 1: street is just amazing.  

Interviewer: yeah 

Teacher 2: just getting it going is another thing.  

[laughter] 

Interviewer: that was all my questions. 

[laughter] 



 253 

Interviewer: Any final insights. 

Teacher 2:  ha-ha yeah.  

Interviewer: Yeah something yeah, any-any final insights at all? Like the sessions or anything? 

Teacher 2: Just interesting to see how it goes. 

Interviewer: Yeah. 

Teacher 2: Out there. 

Interviewer: Yeah, out in town. 

Teacher 2: I've just been once with a group, they work that way, and they seem quieter, you 

know because we're doing counting and engaging people. 

Interviewer: Yeah. 

Teacher 2: Everybody, even though a lot happened and why is this even more uh-- 

Interviewer: There will be on the day, when we do the do it, there will be things that will create 

a more or uh or interactive pose, in addition to the uh the objects, but we-we won't reveal them 

until-- 

[laughter] 

No, it is-it is getting to see like the exact you could just stand there, you need to start and get 

somewhere. And great and thanks for being a part of its great lads. [laughs] 

[00:36:32] [END OF AUDIO] 
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Appendix I: Practice Piece Outline and Process Visual 

 

Practice-Based Piece Outline 

 

Systems is a large (8 by 4 ft) blackboard panel divided in 8 to form single wooden pieces (A1). 

The interconnect pieces are similar to a jigsaw puzzle that form a cognitive blackboard panel 

that’s a rich and highly visual narrative. Previously the blackboard panel was inscribed with 

various expository words, sketches, diagrams and doodles by the young adults of YR. The 

artform mediums is a mixture of traditional with contemporary art (illustration, graphic art and 

sculpture), with this, aiming to break the design grid by expanding the limitations of creative 

practice. The target audience is directed at four distinct learners (activist, pragmatist, theorist, 

reflector) which is relates to Honey and Mumford’s (1982) analysis on learning styles. The 

Irish society cohort will align to elicit creative self-reflection of the individual(s) learning and 

educational experiences, as the panels provoke conversations, note-taking and doodles. The 

creative construction relates to the two art patterns coined by Bourriaud (1998) and Beuys 

(1973); where relational aesthetics and the social sculpture meet to expand arts potential to 

transform social and human relations.  

 

Systems can transmit the transcendence of education learning from traditional education 

conditions to a post-hierarchical learning environment with the preferences of exploratory, 

experimental, and multi-disciplinary approaches in knowledge production. The researcher 

coins himself as a mobile pedagogue comprehends various micro injustices of formalized 

education from previous and contemporary experiences; from the perspective of his practice 

and others. The panel collections will manifest how educational-goers must probe for free 

individual productive potency (prompt; identify; creation; act). The viewer is exposed to a 
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transformative journey (narrative vignette) through educational situations that are augmented 

by the themes identified in the research. The wooden boards narratively encompass the contrast 

between the common elements of the first and last day of schooling, with the centre piece on 

the front and back inducing the spectator to creatively deposit their identity, opinions, visions 

and actions on each panel and begin to illustrate their own education narrative.  

 

The wooden art piece(s) and sculpture will be exhibited at one test space located in Dublin city 

in an unknown location in June, from this, the practice-piece will be presented at future 

iterations in Irish society. A visual card will have a simple quote to describe the work and 

persuade the viewer to interact with the card and connect with the viewpoints of other 

participants. Additionally, it will also offer a note taking place on the back of the card for the 

option of expanding the narrative with others. The colour pallet is in correlation with the 

fieldwork and thesis. In addition, segments of the social structure components created by the 

participants in the fieldwork will surface at each volume piece. Below visuals will illustrate 

how the 8 pieces are placed and aided by wooden mobile sculpture; featuring objects that 

correspond with the researches pedagogical practice. The following process of visuals will 

exhibit four stages of the art work. Embodying the illustrations, sculpture, narrative, 

interactivity and methodology of the practice piece. In essence, this contribution of the 

educational mobile sole-space would benefit this researcher’s fieldwork practice and upcoming 

interactions.  

 

 

 

 

Process Visuals (Part 1) 
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Process Visuals (Part 2) 
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Process Visuals (Part 3) 
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Process Visuals (Part 4) *Front  
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Process Visuals (Part 4) *Back  
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Process Visuals (Part 4) *Cards 
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Process Visuals (Part 5) *Finished Piece 
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